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Abstract 
This research aimed to determine the reflexivity of the Sufficiency Examination of the Federal Accounting 
Council in relation to the UN/UNCTAD/ISAR World Curriculum and to the axe’s competence required of the 
Accounting professionals. A descriptive research with a qualitative approach was carried out. Data were 
collected using documentary technique and content analysis was performed. The adequacy of the Exam was 
found in relation to the World Curriculum, with emphasis on the basic blocks of knowledge in Accounting, 
followed by organizational and commercial activity. However, Information Technology content has not been 
identified. The technical-professional competences were more expressive in the Exam than the organizational 
and social ones. It was concluded that the test reflects most of the knowledge required by international 
standards for the performance of a global accountant, however the Sufficiency Exam needs improvement 
regarding a wider range of content that requires the mobilization of social and managerial competences. 
Keywords: Sufficiency Examination; Accounting Profession; Professionals competences; UN/UNCTAD/ISAR 
World Curriculum 
 
Resumo 
Esta pesquisa objetivou determinar a reflexividade do Exame de Suficiência do Conselho Federal de 
Contabilidade frente ao Currículo Mundial ONU/UNCTAD/ISAR e a eixos de competências requeridas dos 
profissionais da área Contábil. Realizou-se uma pesquisa descritiva com abordagem qualitativa. A técnica de 
coleta dos dados foi a documental e a de análise foi a de conteúdo. Constatou-se a adequação do Exame 
frente ao Currículo Mundial, com destaque dos blocos de conhecimentos básicos em Contabilidade, seguido 
dos organizacionais e da atividade comercial. Todavia, não foram identificados conteúdos de Tecnologia da 
Informação. As competências técnico-profissionais foram mais expressivas no Exame do que as 
organizacionais e sociais. Concluiu-se que a prova reflete a maioria dos conhecimentos exigidos pelos 
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padrões internacionais para a atuação de um contador global, no entanto o Exame de Suficiência carece de 
melhorias no que concerne a uma abrangência maior de conteúdos que demandem a mobilização de 
competências sociais e gerenciais.  
Palavras-chave: Exame de Suficiência; Profissão Contábil; Competências profissionais; Currículo Mundial 
ONU/UNCTAD/ISAR 
 
Resumen 
Esta investigación buscó determinar la adecuación del Examen de Competencia Profesional del Consejo 
Federal de Contabilidad con el Programa Mundial ONU/UNCTAD/ISAR y con los ejes de competencias que 
se requieren de los profesionales del área contable. Se realizó una investigación descriptiva con enfoque 
cualitativo. La técnica para recolección de datos fue la recopilación documental y el método de investigación 
fue el análisis de contenido. Se comprobó la adecuación del examen frente al Programa Mundial, con énfasis 
en los bloques de conocimientos básicos en Contabilidad, organización contable y actividad comercial. Pero 
no se identificaron los contenidos de Tecnología de la información. Las competencias técnico profesionales 
fueron más expresivas que las organizacionales y sociales. Se concluyó que el Examen exige la mayoría de 
los conocimientos establecidos por los padrones internacionales para la actuación de un contador global, sin 
embargo, el Examen necesita mejorías con la inclusión de más contenidos que abarquen las competencias 
sociales y gerenciales. 
Palabras clave: Examen de Suficiencia; Profesión contable; Competencias profesionales; Curriculum Mundial 
ONU/UNCTAD/ISAR 
 
 
1 Introduction 

 
Discussions on skill training have been on the agenda in the field of education and work. Scientific, 

technological, economic, social and cultural advances have significant impacts on the way of life of people and 
professions, in such a way that work no longer means a set of tasks associated with the position, but an 
extension of the skills that the individual mobilizes in the face of increasingly flexible and complex work 
situations (KATO, 2007; LAFFIN, 2015; SLOMSKI; SOUZA; PEREIRA; SILVA, 2016; ARANTES; SILVA, 
2020). These transformations in the relations of production are factors of greatest influence in the 
institutionalization of the notion of competencies and focus of curricular changes that increasingly seek to bring 
the desired profile of the egress student closer to what the world of work requires (DELUIZ, 2001). 

This study uses the term “world of work” because it is more comprehensive and complex, it reconciles 
constructs that encompass not only technical training (know-how), but also socio-affective, cognitive and 
attitudinal dimensions (SLOMSKI et al., 2016, p. 2). The search for a greater alignment between the 
professional profile that the programs desire and that the world of work needs is a focus of research interest 
(DELUIZ, 2001; FLEURY; FLEURY, 2004; KATO, 2007; FELIZARDO, 2010; LAFFIN, 2015; KUENZER, 2003; 
SLOMSKI et al., 2016; ARANTES; SILVA, 2020), which deal with curricular changes and how the notion of 
competence influences the organization of undergraduate curricula. Such investigations defend the idea that, 
in the business environment, the increasing competitiveness leads to the alignment of people management 
policies with the company’s strategies in order to incorporate “the concept of competence into organizational 
practice”, thus pointing to “new elements in work management” (DELUIZ, 2001, p. 1). 

Following this reasoning, the concept of competencies leads the curricular reformulations, in particular, 
the Law of Guidelines and Bases of National Education (LDBN, Law 9394, of December 20, 1996) which, in 
its chapter IV, article 43, highlights that the purpose of higher education is “to stimulate cultural creation, the 
development of scientific spirit and reflective thinking”. In this logic, CNE/CES Resolution 10/2004 that 
instituted the National Curricular Guidelines (NCG) for the Undergraduate Program in Accounting and, thus, 
the competence profile required from this professional. In addition to national proposals, international 
regulatory bodies for accounting education, such as the International Accounting Education Standards Board 
(IAESB) and the Intergovernmental Working Group of Experts on International Standards of Accounting and 
Reporting (ISAR) along with the United Nations Conference on Trade and Development (UNCTAD), one of 
the sectors of the United Nations (UN), develop guidelines and the model of global curriculum as a benchmark 
for accounting professionals, in order to establish similar qualifications in all countries. 

Bearing in mind that the basic prerequisites for the exercise of the profession include, in addition to 
the domain of technical-scientific skills, hard skills, also behavioral and managerial skills, soft skills, research 
(KAVANAGH; DRENNAN, 2008; SANTOS; SOBRAL; CORREA; ANTONOVZ; SANTOS, 2011; LAFFIN, 
2015; SOUZA; CRUZ; LYRIO, 2017; SÁ; AMORIM, 2017; AMORIM; OLIVEIRA; MANZI; BEMFICA, 2018) 
highlight the globality and greater scope of Accounting programs curricula for the interdisciplinary view of 
knowledge so that graduates have a holistic view of Accounting. The need for curricular changes, in the scope 
of higher accounting education, is reinforced by studies (MARION, 1998; CHEETHAM; CHIVERS, 2005; 
KAVANAGH; DRENNAN, 2008; SLOMSKI; SILVA; GOMES; GUIMARÃES, 2010; AMORIM; SILVA, 2018), 
which highlight the excessive concentration of subjects of a technical nature, which limits a professional view 
restricted to Accounting bookkeeping (hard skills). Other investigations (IUDÍCIBUS; MARION, 2002; 
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SARSUR; NUNES; FLEURY; BARBOSA, 2008; OLIVEIRA NETO; KUROTORI, 2009; KOUNROUZAN; 
MILOCA; FERRAZ; PONCIANO, 2010) also emphasize that the training of the Accounting professional should 
encompass in addition to technical knowledge (formal qualification), also behaviors and values that enable 
professionals to deal with unforeseen circumstances in work situations, which, for Arantes and Silva (2020), 
incorporate effective communication, troubleshooting, creative thinking and leadership skills, classified as soft 
skills. 

These discussions demonstrate the need to advance the adequacy of Accounting courses in the profile 
of competencies required by international standards and the sufficiency test in the assessment of prerequisites 
and conduct related to professional practice. However, the low approval rate in the period from 2011 to 2017 
is noteworthy: according to the Federal Accounting Council - FAC (2017), only 35.87% candidates who took 
the test were approved. 

This study sought to identify whether the contents required by the international standard are included 
in the questions of the sufficiency test. This adequacy has been discussed by research such as Madeira, 
Mendonça and Abreu (2003), Kavanagh and Drennan (2008), Kounrouzan et al. (2010), Souza, Cruz and Lyrio 
(2017), who emphasize the need for the test results to serve as quality indicators. For Arantes and Silva (2020, 
p. 8), it is urgent to compare the test with content required by international standards “closely related to the 
skills required by the convergence movement (soft skills)”. This need to highlight divergences and adaptations 
encouraged the conduct of this study and the formulation of the following question: What is the reflexivity of 
the Sufficiency Test in relation to that established by the UN/UNCTAD/ISAR Global Curriculum and the 
competence axes required from accounting professionals?  

In view of the above, the general goal was to determine the reflexivity of the Sufficiency test in relation 
to the UN/UNCTAD/ISAR Global Curriculum and to the competence axes required from accounting 
professionals. It can be interpreted that passing the sufficiency test indicates the achievement of prerequisites 
and professional conduct that lead to social responsibility and the performance of functions with excellence 
and integrity. 

However, studies (DAVIDSON; BALDWIN, 2005; PINHEIRO; DIAS; LOPES; LIMA, 2013; 
BERNARDES; SILVA, 2019; ARANTES; SILVA, 2020)) that seek to analyze the cognitive level required in the 
assessments of accounting professionals report improvements that still need to be implemented. Other studies 
(CARDOSO; MENDONÇA NETO; OYADOMARI, 2010; MARIN; LIMA; NOVA, 2014; ORO; BEUREN; 
CARPES, 2014; LAFFIN, 2015; SLOMSKI et al., 2016) advocate improving the quality of accounting higher 
education and evidence the distance between the egress profile desired by Higher Education Institutions 
(HEIs) and that designed by the world of work. Accordingly, more recent studies (CHEN, 2014; DAMASIOTIS; 
TRIVELLAS; SANTOURIDIS; NIKOLOPOULOS; TSIFORA, 2015; LAY; BAMBINO; SILVA; KLANN, 2016; 
FARIA; LEAL, 2016; BARRESE; BASTONI; NOGUEIRA, 2017; AMORIM; SILVA, 2018; FREITAS; ODELIUS, 
2018) point out divergences from the analysis of the adherence to the Global Curriculum (GC) by HEIs and 
the skill profile desired from graduates of the accounting program. Although it is argued that the certification 
aims to prove the knowledge, skills and conduct expected from professionals, there are still gaps for a more 
accurate assessment of how much the exam contents are reflected in the contents of the global curriculum 
and in the required competence axes from accounting professionals and that may be of interest to the 
certification body. 

It is also expected that this study will provide contributions capable of supporting a policy of 
professional accounting certification, in which the test has a more formative function than just a quantitative 
measurement of knowledge and that the results of each edition constitute opportunities for continuous 
improvement of professional training, the sufficiency test and, thus, the performance of the Accountant in 
contemporary times. 

 
2 Theoretical Foundation 

 
2.1 World of work: from qualification to the professional skill model 

 
The world of work has become globalized, resulting in a new international division of labor and 

production and its automation, which favored the transition from Taylorism-Fordism to Toyotism and the 
dynamization of the world market (IANNI, 1994). As can be seen, changes are not only quantitative, but also 
qualitative, and affect not only its structures and dynamics of the workforce itself, but also the composition and 
social structure at the global level (IANNI, 1994). Under such perspective, the changes affect the population 
in general, in view of the “demands of production, consumption, strong changes introduced in the organization 
of daily life, social and cultural achievements associated with a technological era of a planetary nature” 
(ORLETTI, 2007, p. 30). 

These discussions indicate the strong relationship existing between the current capital restructuring 
process, the globalization of the economy and the new demands on vocational training, in which themes such 
as “work”; “qualification”; “competence” and “professional training” are highlighted. However, the use of these 
polysemic concepts, most often used as synonyms, occupies a prominent place in the speeches of different 
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social agents and institutions. According to Manfredi (1998, p. 2), “such expressions are widely used in other 
historical moments, arising from theoretical views with diverse epistemological matrices that sometimes appear 
as univocal, politically neutral and consensual”. 

The notion of professional qualification emerges in curricular reformulations, according to Manfredi 
(1998, p. 3), “from the canons of the Human Capital Theory”, one of the precursors of this theory was the 
American economist Harbison (1974) who defends the importance of “instruction and the progress of 
knowledge as fundamental ingredients for the formation of the so-called human capital or human resources” 
(MANFREDI, 1998, p. 3, emphasis added). With regard to education, its purpose is “to ensure a better 
adequacy between the demands of work and the educational system”. In this context, the expression 
“formation of human capital” means the “process of formation and increase in the number of people who have 
the education and experience indispensable for the political and economic development of a country” 
(MANFREDI, 1998, p. 3) However, economic development and social, technological, political and cultural 
changes now require more than just technical skills (hard skills) from the world of work, in which the title, 
“understood as qualification, certification and diploma would guarantee employability and professional 
insertion” (FELIZARDO, 2010, p. 5). 

In the qualification model, decomposition and specialization of tasks resulted in the differentiation 
between the specialized and unskilled workforce, since “labor specialization and fragmentation were intensified 
during the organization of Taylorism-Fordism based work” (FELIZARDO, 2010, p. 2). For Manfredi (1998, p. 
4), this conception of hegemonic qualification for more than three decades “goes into crisis with the 
reorganization of the capitalist system based on the adoption of flexible production systems and the creation 
of new forms of work organization”. 

Nowadays, discussions on the combination of Toyotism and the advancement of industrial technical-
scientific knowledge are gaining ground in the professionalization of workers. In this context, studies 
(ARRUDA, 2000; DELUIZ, 2001; FELIZARDO, 2010; KUENZER, 2003; MANFREDI, 1998; ORLETTI, 2007) 
seek to clarify the processes of technical and organizational modernization in view of the current process of 
globalization of the economy and revolutions of technology. Consequently, the notions of work, qualification, 
competence and professional training “have been redefined in the process of reorganizing the world economy 
and the technical-organizational transformations that invade current work processes” (ORLETTI, 2007, p. 20). 

In this context, the competence model emerges, focusing on the development of the “ability to 
articulate theoretical knowledge and work practices, reaffirming the understanding that the simple mastery of 
knowledge by the operator, whether tacit or scientific, is not enough to establish competence” (KUENZER, 
2003, p. 8), the category of competence is established as praxis. The world of work requires a more holistic 
and attitude training of the worker, the term competences emerges related to the new “production models 
linked to the dynamic and changing view of the world of work” (KATO, 2007, p. 31), requires the worker the 
“ability to diagnose, to solve problems, to make decisions, to intervene in the work process, to work as a team, 
to self-organize” (DELUIZ, 2001, p. 2). In other words, it requires a polyvalent, multi-skilled professional, with 
the capacity to exercise, much more abstract and intellectual functions, implying less and less manual work 
and more and more symbolic manipulation (KATO, 2007). 

In this point of view, the concept of competences according to Le Boterf (2003, p. 61) is adopted as 
“more a provision than an elementary gesture, therefore, it is not limited to a stock of theoretical and empirical 
knowledge that the individual has”, which is corroborated by Fleury and Fleury (2001, p. 21), when they affirm 
that it is“ a responsible and recognized knowledge to act, which implies mobilizing, integrating, transferring 
knowledge, resources, skills”. This line of thought includes studies of Le Boterf (1994), Deluiz (2001), Deffune 
and Depresbiteris (2002), Zarifian (2003), Fleury and Fleury (2004) and Kato (2007); the authors defend a 
model of competences that encompasses, besides those necessary for work functions, also those of attitudinal 
and ethical (know-how-to-be) cognitive dimensions (know). This is a dialectical and sociocultural view of the 
concept of competences, also defended by Meghnagi (1992), Manfredi (1998), Arruda (2000), Kuenzer (2003), 
Deluiz (2001), Orletti (2007), Felizardo (2010) and Safina (2014), who discuss the notion of professional 
competences associated with the social interactionist theory of learning endorsed by socio-cultural and 
historical parameters. 

According to Meghnagi (1992, p. 65), the concept of professional competence encompasses the 
collective dimension, that is, that of being a “construction guided by socio-cultural and historical parameters”. 
In this line of thought, professional competence “effectuates a close cross between the achievement of 
acquired experience and the contents (knowledge) necessary to face working situations and conditions, 
generally susceptible to change, over time” (MEGHNAGI, 1992, p. 65). In this view, competence results from 
a conceptual elaboration produced by the individual, through the demands of concrete work situations, which 
refers to the notion of competence in socio-cultural contexts, spaces and times, thus, not only incorporating 
other dimensions of analysis, but also seeking to establish historicity relations between subjects, contexts and 
times (ORLETTI, 2007). 

In this logic, Deluiz (2004) adds that professional competences are more difficult to be observed and 
are more “know-how-to-be” than “know-how-to-do”, in which, in concrete work actions, an articulation occurs 
of “various types of knowledge from different spheres (formal, informal, theoretical, practical, tacit) to solve 
problems and face unpredictable situations” (DELUIZ, 2004, s.p.). 
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From a sociocultural perspective, skills are acquired and developed throughout life, knowledge, values 
and skills create favorable conditions for professionalization and successful insertion in work (PHILLIPSON; 
RENSHAW, 2013). This understanding is supported by research (MAK; BUCKINGHAM, 2007; ALEKNAITĖ-
BIELIAUSKIENĖ, 2008; ŠINKŪNIENĖ; SAVICKAITĖ, 2008; SAFINA, 2014) developed in the context of 
multicultural and intercultural competencies. Other studies (MCBRIDE, 2011; SAFINA, 2014; ZARIFIAN, 2003; 
FLEURY; FLEURY, 2004; DUTRA, 2006; DUTRA; CARVALHO, 2006) discuss and emphasize the importance 
of socio-cultural aspects and their curricular implications in the development of the skill profile required from 
professionals. 

In the organizational scope, Fleury and Fleury (2001) and Ruas (2001) suggest a model of 
competencies that includes not only technical-scientific (hard skills) but also knowledge, values and behaviors 
(soft skills). In this way, Fleury and Fleury (2001, p. 193) classify professional competences in three axes that 
involve the individual’s relationship with the company in a systemic perspective, such as: a) technical-
professional - “These are specific skills for operation, occupation or task, example: product knowledge, 
operation management”; b) Social/relational - “These are necessary skills to interact with people, for example: 
communication, negotiation, mobilization for change, cultural sensitivity”; c) Organizational/Business - “These 
are the competencies related to understanding the business, its objectives in the context of markets, customers 
and competitions, as well as the political and social environment, such as, knowledge of the business, 
customer orientation, etc.” 

In this same logic, Ruas (2001, p. 247) subdivides professional competencies in the business area 
into essential and functional skills. Since the essential competencies “are those that distinguish the 
organization from competitors, giving them a competitive advantage over others”. While the functional ones 
are characterized by “being necessary for the vital activities of the organization (such as skills to develop the 
product, sell it, value it, etc.)”. It can be said then that the suggested competence models have a key role, 
since “it is the managerial skill that mobilizes all other organizational competencies - the essential, the 
functional and the individual” (Ruas, 2001, p. 247). 

According to Souza, Cruz and Lyrio (2017), organizations demand new positions from the accountant 
in the business area. The present study is concerned with identifying whether the test is demanding from the 
accountants the contents proposed by the international standard and the competence axes required by the 
world of work, if the contents of the test questions cover the areas determined by the global curriculum in the 
accountant training, according to what Fleury and Fleury (2001) and Ruas (2001) suggest in the proposed 
competence model (individual/social/organizational) and which includes, in addition to technical-scientific (hard 
skills), also knowledge, values and behaviors (soft skills). With this objective in mind, the contents of the 500 
test questions applied in the years 2013 to 2017 were compared with the professional skills model proposed 
by Ruas (2001) and Fleury and Fleury (2001), but compiled by Pereira (2013, p. 47). 

This research made use of the professional skill matrix compiled by Pereira (2013, p. 47), based on 
three main axes, which are: 1st Axis: Organizational competencies: 1. Troubleshooting; 2. Results orientation; 
3. Systemic view; 4. Planning; 5. Focus on the user; 6. Creation and innovation; 7. Ability to add value; 2nd 
Axis: Social Skills: 8. Exchange of information; 9. Teamwork; 10. Flexibility; 11. Conflict Management; 12. 
Interpersonal relationship; 13. Ethical behavior; 3rd Axis: Technical-professional skills: 14. Credibility and trust; 
15. Application of knowledge; 16. Technical competence; 17. Commitment; 18. Oral and Written 
communication and expression; 19. Professional training and development. 

This profile of competencies required by the world of work in contemporary times shows that the role 
of the university should not be reduced to a space that is identified only with the training of professionals for 
the “job market”, studies (SOUZA; CRUZ; LYRIO, 2017 ; SÁ; AMORIM, 2017; AMORIM et al., 2018) highlight 
the need for curriculum reforms in the Accounting program in order that the desired profile of graduates of the 
programs may reflect the global knowledge, that is, in addition to hard skills , also soft skills (SLOMSKI et al., 
2010; LAFFIN, 2015; AMORIM; SILVA, 2018; ARANTES; SILVA, 2020). Thus, professionalization should go 
beyond the ability to use information, but also to know where to find it, filter it, recreate it, in addition to learning 
and developing with it. 

 
2.2 Curriculum guidelines and reforms of the Accounting program 

 
Curricular reforms and changes in higher education reveal the close relationship between economic 

development and teaching, and, in this sense, the urgent need to implement “reform in undergraduate courses, 
with the basic element of curriculum flexibility and the relationship with the world of work” (SILVA; BORGES 
NETTO, 2007, p. 3). Thus, the ideas of higher education reform are articulated with the economic thinking of 
innovation and modernization of the State and transformation of the university (SILVA; BORGES NETTO, 
2007). 

Transformations imply changes in university education, as well as the reconfiguration of higher 
education. This process is part of the regulation of the Law of Guidelines and Bases of National Education 
(LDBN) 9394/96, which provides for changes in the organization and functioning of universities. For Cury 
(1997), LDBN (1996) differs from previous legal provisions, LDBN 4,024 / 61, because it opens space for 
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diversification and differentiation of higher education in Brazil. In agreement, Catani, Oliveira and Dourado 
(2001) argue that education reform provided greater freedom for the structures of undergraduate programs. 
LDBN (1961) produced excessive rigidity and the detailed fixation of minimum curricular contents, such as, for 
example, the excess of compulsory subjects and the unnecessary extension of the length of the programs. In 
turn, item II of article 53 of LDBN (1996) creates the need for Curriculum Guidelines for each undergraduate 
program and allows the elimination of so-called minimum curricula, making undergraduate curricula more 
flexible. This change was encouraged by the intensification of international discussions on diplomas and 
professional profiles, in the face of changes in contemporary society and, particularly, in the world of work 
(CATANI; OLIVEIRA; DOURADO, 2001). 

It is from this point of view that the intention is to deal with the construction of the Political Pedagogical 
Project (PPP) for the Accounting program and the competence curriculum. This study adopts a cultural and 
historical view of curriculum, which Pacheco (2009, p. 11) defines as a “project built on diversity and plurality 
not only in the approach of school knowledge, but, in the same way, in the unveiling of certain processes and 
practices of power and cultural standardization existing within schools”. This view is shared by Moreira and 
Candau (2007, p. 18), who understand the curriculum as a “set of school experiences that develop around 
knowledge, amid social relations, and that contribute to the construction of students’ identities”. 

In this logic, Libâneo (2001) perceives the curriculum as the “selection and organization of culture”. In 
this sense, it “reflects intentions (objectives) and actions (knowledge, procedures, values, forms of 
management, assessment, etc.)” (LIBÂNEO, 2001, p. 143). Custódio (2009, p. 2) concludes by saying that the 
curriculum is “a set of educational experiences that encompasses all teaching and learning activities provided 
at school” resulting, in this way, from projects and actions that seek to improve the quality of education. 

One of the important dimensions of LDBN (1996) to be explored in all its complexity is related to the 
structure of the pedagogical project that should take place from the definition of competencies to be developed 
in the egress student. It is a break with the traditional and dominant model of making curricular reforms, which 
are not restricted to the rearrangement of subjects (SILVA; BORGES NETTO, 2007; LAFFIN, 2015), therefore 
requires joint work and reflection on which professional profile is desired in contemporary times. In order for 
each program to build its identity, that is, prepare a Pedagogical Political Project (PPP) and organize a 
curriculum that meets the real needs of undergraduate students, resolutions of the National Education Council 
(NEC)/Higher Education Department (HED) were instituted. 

Regarding the Accounting program, the Ministry of Education and Culture (MEC) promulgated 
Resolution CNE/CES 10/2004, which, in its article 2, reveals the concern to attribute autonomy and flexibility 
to teaching and presents the proposal to change the curricula of the programs. In its article 1, the Resolution 
establishes National Curricular Guidelines for the Accounting program to be observed by the HEIs. As 
mentioned in article 5 of NEC/HED Resolution 10/2004, the Accounting program should include, in its 
pedagogical project and in curricular organization, contents that reveal knowledge of the economic and 
financial scenario, national and international, in order to provide the harmonization of international accounting 
norms and standards, in accordance with the content that these standards require. 

This goal to be achieved demonstrates that the curricular content should reflect the profile designed 
also by international standards, more specifically, after the convergence with international accounting 
standards (International Financial Reporting Standards - IFRS), which occurred in the most different countries 
and in Brazil in the year 2010. The internationalization and globalization process of academic programs 
demands interdisciplinarity and globalization of knowledge. In this way, it becomes crucial that international 
bodies develop proposals and standards dealing with the education of accounting professionals in the face of 
the new scenario in which the profession is. Among these bodies, we highlight the International Standards of 
Accounting and Reporting (ISAR), linked to the United Nations Conference on Trade and Development 
(UNCTAD) and which belongs to the United Nations (UN), which promotes studies and debates that include 
professional training, disclosure and publication of accounting information. 

Currently, ISAR is an intergovernmental group aimed at accounting discussions involving corporations, 
whose primary objective is to improve the global comparability and reliability of accounting reports (United 
Nations Conference on Trade and Development [UNCTAD], 2011). ISAR has prepared documents related to 
the construction of the global curriculum, namely: TD 5, Guideline on National Requirements for the 
Qualification of Professional Accountants, which deals with a worldwide program of Accounting and standards 
studies, and TD 6, Global Curriculum for the Professional Education of Professional Accountants, which 
consist of a detailed study program. TD5 establishes the main components for the qualification of Accountants 
that are subdivided into: general knowledge and skills; detailed study programs for professional training 
(technical aspects); professional tests, practical experience; continuing professional training and a certification 
system (UNCTAD, 2011). 

With the publication of document TD21, modifications were made to the curricular guidelines proposed 
by TD6, presenting a detailed description of the competencies required from the Accountant and the contents 
of each of the blocks of knowledge. TD6 suggests 4 Blocks of Knowledge divided into: a) Organizational and 
Commercial Activity Knowledge; b) Information Technology; c) Basic knowledge of Accounting and related 
areas; and d) (Advanced) Knowledge in Accounting, Finance and Related Areas. This set of knowledge 
proposed by the global curriculum is necessary for the professional education of Accountants, since, due to 
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the internationalization process, the strengthening of the economy, the growth of the participation of Brazilian 
companies in the foreign market, and in view of the new social reality, new requirements are imposed on the 
accounting profession and the contemporary accountant education area. Notably, in addition to theoretical and 
technical skills (hard skills), behavioral skills, known in the literature as soft skills, become demands of 
accountants (KAVANAGH; DRENNAN, 2008). 

With regard to the skills required from Accounting professionals, LDBN (1996) through Resolution 
NEC/HED 10/2004, for the Accounting program, mentions skills required by the future accountant. In its article 
4, it proposes that the undergraduate program in Accounting must enable professional training that reveals, at 
least, the following skills: 

I - properly use the terminology and language of Accounting and Actuarial Sciences; 
II - demonstrate a systemic and interdisciplinary view of Accounting activity; 
III - prepare opinions and reports that contribute to the efficient and effective performance of users, 

whatever the organizational models; 
IV - properly apply the legislation inherent to Accounting functions; 
V - to develop, with motivation and through permanent articulation, the leadership among 

multidisciplinary teams to capture the necessary inputs for technical controls, the generation and dissemination 
of Accounting information, with a recognized level of precision; 

VI – exercise their responsibilities with the expressive mastery of Accounting functions, including notions 
of actuarial activities and quantification of financial, patrimonial and governmental information, which enable 
economic agents and administrators of any productive or institutional segment to fully comply with their 
charges regarding management, controls and accountability of their management to society, also generating 
information for decision making, organization of attitudes and construction of values oriented towards 
citizenship; 

VII - develop, analyze and implement Accounting information and management control systems, 
revealing critical-analytical capacity to assess the organizational implications with information technology; 

VIII - exercise ethically and proficiently the attributions and prerogatives that are prescribed through the 
specific legislation, revealing appropriate mastery to the different organizational models. 

This profile of competencies designed by national standards in accordance with international standards 
demonstrates that at any level of education, in addition to the intellectual development of students, especially 
in Accounting, social skills, it should be developed values and behaviors, including communication skills, 
planning skills, strategic, critical and analytical thinking and calculation skills, including logic, etc. Aimed at the 
development of these skills, higher education institutions should offer undergraduate students with training that 
meets the real needs of Accounting professionals. 

 
2.3 Reinstitutionalization of the FAC Sufficiency Test 

 
The first format of the Sufficiency Test of the Federal Accounting Council (FAC) is instituted by FAC 

Resolution 853, of July 28, 1999, and its objective was to meet the minimum level of knowledge necessary to 
perform the duties assigned to the Accounting professional. To obtain professional registration as an 
Accountant, it is necessary to take the test; and, Bugarin, Alencar, Garcia and Caddah Neto (2018, p. 36) 
stated that the goal of the test “is to verify that the candidate has a minimum level of knowledge necessary to 
perform the duties assigned to the Accounting professional” and contribute to improving the quality of services 
provided by accountants. Despite the benefits earned to the Accounting class, attitudes against the FAC 
Sufficiency Test and arguments about its unconstitutionality caused the tests to be suspended after 10 editions 
between 2000 and 2004. 

Nevertheless, in 2010 the reformulation of the Law 12249/10 allowed the return and the mandatory 
Sufficiency Test to exercise accounting activities in Brazil. Thus, the Brazilian Accounting Class gained a new 
impetus with the new format of the test and the reinstitution by Resolution FAC 1373/2011, which maintained 
the concepts already provided for in FAC Resolution 853/1999. In this new format, there are two tests per year, 
composed of 50 objective multiple-choice questions, scoring one point each. The candidate must get at least 
50% success to be approved and obtain the professional registration. In the Sufficiency Test, contents required 
are such as: a) General accounting; b) Cost accounting; c) Accounting Theory; d) Accounting principles and 
Brazilian accounting standards; e) Accounting Audit; f) Legislation and professional ethics; g) Accounting 
applied to the public sector; h) Management accounting; i) Notions of law and applied legislation; j) Financial 
and statistical mathematics; l) Accounting expertise; m) Applied Portuguese language; n) Controllership. 

The Sufficiency Test contributes to the improvement of teaching, and, thus, to the valuation and 
professional improvement (SARSUR et al., 2008; KOUNROUZAN et al., 2010), however studies (JACKLING; 
LANGE, 2009; BUI; PORTER, 2010; MARIN; LIMA; NOVA, 2014; ORO; BEUREN; CARPES, 2014) highlight 
a gap between the professional profile desired by the academy and that required by the practice of the 
Accounting profession. This concern is also mentioned in studies such as those by Cardoso, Mendonça Neto 
and Oyadomari (2010), Pereira (2013), Chen (2014), Marin, Lima and Nova (2014), Laffin (2015), Damasiotis 
et al. (2015), Slomski et al. (2016), Barrese, Bastoni and Nogueira (2017), Amorim and Silva (2018), and 
Freitas and Odelius (2018), who emphasize the need for the accountant to develop and optimize skills, such 
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as: systemic vision, teamwork, knowledge of new technologies, critical and analytical skills, own initiative, 
creativity, innovation, technical and scientific training, among others. 

This set of professional skills indicates that the exercise of the profession requires a standard of ethical 
and political conduct expressed in attitudes related to professional practice. In this line of thought, it is up to 
the certifying body to establish a profile of professional skills that guarantee the performance of functions with 
excellence and integrity. Thus, the Sufficiency Test is presented as a fundamental instrument to stimulate the 
modernization of educational institutions and the curricula of Accounting programs. 

 
3 Research Methodology 

 
In view of the goal of determining the reflexivity of the sufficiency test, considering the established by 

the global curriculum and the competence axes required from professionals in the Accounting area, it was 
understood that the most appropriate option would be descriptive research with qualitative approach, explained 
by Minayo, Deslandes and Gomes (2010, p. 21). This method “delves into the world of meanings, in search of 
a level of reality that is not visible, but that needs to be exposed and interpreted by the researcher”. The study 
was limited to the Sufficiency Test instituted by the FAC. 

Data were collected through document analysis. The 10 editions of the test from 2013 to 2017 were 
analyzed, one per semester. Each edition contains 50 objective questions on different contents, for a total of 
500 questions. In view of the volume of information gathered, the following procedure was adopted: a) 
Compilation of the content of each question of the tests in an Excel spreadsheet; b) Analysis of the content of 
each question with the aid of the NVIVO software for Codification and categorization in maps; c) Extraction of 
Emerging Content from “Construct” Maps; d) Final compilation of contents present in the Sufficiency Test 
questions filtered from the emerging Contents, totaling 1,166 themes. The instrument used for data collection 
was divided into two parts, as follows. 

Part I aimed to compare the content of the FAC test questions (1,166) between 2013 and 2017 with 
the 4 blocks of content required by international standards, Global Curriculum (UNCTAD, 2011), listed in topic 
2.2 and presented in topic 4.1.1, according to Table 1. 

 
Table 1 - Part I: Instrument for data collection 

ISAR/ISAR Global curriculum x Test Question Content 

1,166 
Question 
Content 

2013 to 2017 

Organizational and 
Commercial Content 

(6) 

Information 
Technology 
Content (1) 

Basic Accounting 
Content and related 

areas (10) 

Accounting, Finance 
and Related Content 

(7) 
x x x x x x x x x x x x x x x x x x x x x 

 
Part II, used the competence matrix compiled by Pereira (2013), based on the competence models 

suggested by Ruas (2001) and Fleury and Fleury (2001), and aimed to compare the content of the test 
questions in terms of skills required from professionals around the world of work. This conceptual matrix, 
composed of 19 professional competencies, distributed in three axes: organizational or business skills; 
relational or social skills; and technical-professional skills was compared to the 1,166 contents extracted from 
the test questions from 2013 to 2017, according to Table 2. 

 
Table 2 – Part II: Instrument for data collection 

TEST QUESTIONS X COMPETENCE AXES  

Competence 
axes 

N 
Competence 

matrix 
Description 

    

1,166 Content / 
Test 

2013 to 2017 

COMPETENCE AXES 

Business Relational/Social Technical-Professional 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 

 
Data were analyzed by content analysis which, according to Bardin (2016, p. 27-37), requires rigor in 

the organization, planning and structuring involving three essential steps: “pre-analysis; exploration of the 
material, treatment of results, inference and data interpretation”. From the comparison of the 1,166 themes 
identified in the 500 test questions to the 24 content blocks and the axes with 19 professional skills, three 
general categories were extracted that comprise the results compiled and presented in tables and graphs. 
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4 Results and Discussion 

 
4. 1 Reflexivity of the Sufficiency Test in relation to the Blocks of knowledge present in the structure 
of the Global Curriculum 

 
Data in Table 3 lists that the 1,166 contents identified in the Sufficiency Test questions in the period 

from 2013 to 2017 were reflected in the global Curriculum in a total of 95.2%, however the basic contents of 
Accounting and related areas were those that had the greatest expressiveness and adequacy in the Test with 
85.7% adherence. 

 
Table 3 – FAC Sufficiency Test and Blocks of Knowledge of the Global Curriculum 

Test Contents / ISAR Global Curriculum Blocks 2013 to 2017  

ISAR Global Curriculum Blocks N % 

Block 1 - Organizational knowledge and commercial activity 80 6.0 

Block 2 - IT knowledge 0 0.0 

Block 3 - Basic knowledge of Accounting and related areas 1,147 85.7 

Block 4 - Advanced Knowledge in Accounting, Finance and related areas 47 3.5 

Total content included in the GC 1,274 95.2 

Portuguese language 26 2.0 

Accounting Expertise 38 2.8 

Total content present in the Test but not included in the GC 64 4.8 

TOTAL 1,338 100.0 

 
Data in Table 3 also indicate that the subjects of Accounting Expertise with 2.8% and Portuguese 

Language with 2.0% were not identified in the Global Curriculum. Such divergence is justified by the fact that 
they are specific to the basic training of Accountants in Brazil. However, it is emphasized the non-identification 
of contents related to Information Technology (IT). 

This points to a divergence, as the test covers the contents required by international standards in their 
entirety, but in particular technological training does not seem to be so relevant, which can be problematic in 
the era of globalization and convergence to international accounting standards (IFRS), also considering, as 
emphasized by Felizardo (2010) and Orletti (2007), that the workforce is being replaced by new technologies, 
making the world of work require skills in the area of new technologies, especially accountants 
(KOUNROUZAN et al., 2010). NCGs also corroborate the need to develop Accounting professionals who are 
able to “develop, analyze and implement accounting information and managerial control systems” 
(RESOLUÇÃO CNE/CES n. 10, 2004). 

Data in Figure 1 indicate that sixteen (16), out of the twenty-four (24) themes present in the global 
curriculum structure, were covered by the Sufficiency Test with 95% adherence. Of the themes covered, 3 add 
up to an expressiveness of 67.2%, those of the block of basic knowledge of Accounting: a) Basic accounting 
(39.8%); b) Financial accounting (17.3%); c) Managerial accounting (10.1%). 

Data in Figure 1 indicates that there may be content included by the GC and not included neither by 
the NCG nor by the NEC/HED Resolution 10/2004 for the accounting program in Brazil and, therefore, not 
included by the Sufficiency Test, such as Marketing, by example. It is noted that the focus of the test was 
centered on basic knowledge in accounting and finance, which indicates a design that is still divergent from 
the content required by international standards. 

For Arantes and Silva (2020, p. 8), the test should reflect international standards “closely related to 
the skills required by the convergence movement (soft skills)”. These ideas gain strength when the test results 
show that only 35.87% candidates passed. This demonstrates more connection between what is proposed by 
international standards, the world of work and the assessment of professionals. 

The following excerpt from the test question illustrates the results presented by highlighting themes 
that reflect the contents highlighted above: “A Business Society uses the Permanent Inventory to control 
its inventories and presented the following movement, in February 2017, of Inventories of Goods for Resale 
[...] The Business Society adopts the criterion First to Enter First to Exit as a basis for measuring inventory. 
Considering only the information presented and in accordance with NBC TG 16 (R1) - Inventories, and 
disregarding the taxes levied on purchases and sales, the value of the Merchandise Inventory for Resale, 
at the end of February 2017, it is from [...]”. (Fragment of content analysis: Q1 (1st/2017). 
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Figure 1 – Reflexivity of the Test in relation to the global curriculum components 

 
 

The categories extracted from this Test question were: a) Inventories; b) Inventory Control; c) 
Accounting Policy: First to Enter First to Exit; d) Brazilian Accounting Standards; e) Financial statement. These 
results confirm an appreciation of knowledge of basic training, with a focus more on technical-scientific training 
(hard skills) than managerial and social (soft skills) defended by studies such as Deluiz (2001), Fleury and 
Fleury (2004), Pereira (2013), Laffin (2015), Barrese, Bastoni and Nogueira (2017) and Amorim and Silva 
(2018), who point out the need for curricular changes for the training of professionals with an interdisciplinary 
view of accounting. 

 
4.2 Reflexivity of the Sufficiency Test in relation to the competence axes required from the 
Accounting professional 

 
Data in Table 4 indicate the expressiveness of the axis of technical and professional skills in the 

Sufficiency Test with reflexivity of 94.8% (2,253), while the axis of business skills with 2.4% (59) and social 
skills with 2.8% had less adequacy. 

 
Table 4 – Reflexivity of the Test in relation to Competence Axes 

 2013 to 2017 

Competence Axes N % 

Axis 1 - Organizational or business skills 59 2.4% 

Axis 2 - Relational or Social Skills 64 2.8% 

Axis 3 - Technical and professional skills 2,253 94.8% 

TOTAL 2,376 100% 

 
In accordance with table 4, it can be seen in figure 2, in detail, the low reflexivity of the competencies 

of the organizational/business and relational/social axes required from the professionals of the business area 
in the contemporary period, over the studied period. 

Data in Figure 2 indicates more objectively that, out of the 19 professional competencies, only 8 are 
reflected in the Sufficiency Test. The most prominent competencies were “Application of Knowledge”, with 
49%, and “Technical Competence”, with 44.7%, which belong to the technical-professional axis; this confirms 
the results discussed above. The competencies that were less highlighted were: Ethical Behavior with 2.7%; 
Troubleshooting with 1.6%; Oral and Written Communication with 1.1%; Results orientation with 0.5%; 
Systemic View with 0.3% and Flexibility with 0.1%. Of the 11 professional skills not reflected in the Sufficiency 
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Test, 4 are from the organizational axis, 4 are from the relational axis and 3 are from the technical-professional 
axis.  

The following excerpt from the test question further illustrates the results presented by highlighting 
themes that reflect the mobilization of skills linked to the technical-professional axis, such as “Application of 
Knowledge” and “Technical Competence”: “A business company, composed of two partners, started its 

activities on March 1, 2013, with the following information: ✓ The social contract establishes that each 

partner will pay R $ 50,000.00, until December 31 of this year. ✓ On March 15, 2013, both partners paid R $ 

30,000.00 each. ✓ Partner A paid up its capital portion in cash, by means of a deposit, directly to the 

company’s bank account. ✓ Partner B paid with a commercial room and goods for resale, in the amounts 
of R $ 25,000.00 and R $ 5,000.00, respectively. Tick the option that presents the entries to account for 
these facts [...]”. (Fragment of the content analysis: Q1 (1st/2013). 

 
Figure 2 - Reflexivity of the Sufficiency Test in relation to professional skills 

  
 
 

These highlights indicate an appreciation of technical skills, however Johnson and Halabi (2011), 
Barrese, Bastoni and Nogueira (2017) and Amorim e Silva (2018) note that valuing attitudinal competencies 
such as “teamwork”, “conflict management”, and business skills, such as “creation and innovation”, essential 
in the work of contemporary professionals. These findings demonstrate divergences between the profile of 
competencies designed by the global curriculum for the formation of the globalized accountant and that 
required by the test, thus corroborating Kavanagh and Drennan (2008) and Arantes and Silva (2020), who 
defend that the sufficiency test should be closely related to the GC, which determines content required by 
international standards in view of the skills required by the convergence movement (soft skills). 

 
5 Conclusions 
 

This study aimed to determine the reflexivity of the Sufficiency Test in relation to that established by 
the Global Curriculum and to the axes of competencies required from professionals in the Accounting area. In 
the comparison between the contents present in the questions of the Test and the blocks of knowledge 
proposed by international standards, we obtained 95.2% reflexivity of the Test in the GC, therefore most of the 
knowledge is covered in the formation of the Brazilian Accountant. However, basic knowledge of Accounting 
and the like was predominant with 85.7%, when compared to the other blocks. 

The block of organizational knowledge and commercial activity was 6.0%, and the block of advanced 
knowledge in Accounting, Finance and related areas was 3.5%. It is noteworthy that the information technology 
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content was not covered by the test in the period studied, a fact that shows divergence, since, in the era of 
globalization and convergence with international accounting standards (International Financial Reporting 
Standards - IFRS), these contents are essential. Another point to be highlighted is the fact that the test has 
prioritized content related to basic training, to the detriment of knowledge of managerial training. 

Regarding the axes of skills required from Accounting professionals, when faced with the contents of 
the Sufficiency Test, the predominance of technical-professional skills was identified with 94.8%, followed by 
the axes of relational/social skills with only 2.8% and organizational/business skills with 2.4%. These data 
corroborate the results obtained in the comparison between test content versus the Global Curriculum 
structure, that the basic training contents were the most valued by the test that certifies the accounting 
profession. When the test was compared with a competence profile required from professionals, there was 
also a predominance of competencies related to Accounting practice, in which the “Application of Knowledge” 
obtained greater reflexivity, with 49%, and the “Technical competence”, 44.7%. Competencies related to the 
organizational and social axes showed a less expressive degree of reflexivity in the test. 

These results allow to say that the internationalization and globalization process of academic programs 
demand interdisciplinarity and globalization of knowledge. It is therefore crucial that the profile desired by the 
world of work and that drawn by the global curriculum are reflected in the curricula of accounting programs 
and in the assessment that certifies professionals in this area. With regard to the new logic of the world of 
work, the flexibility and integration of productive processes value the subjectivity and tacit knowledge of the 
worker, highlighting intellectualization, affectivity and relational skills. These statements have implications for 
the practice of certification of the profession that needs to consider the content required by international 
standards and implement assessment processes that consider the skills required by the world of work and the 
degree of subjectivity of the professional skill profile, based on criteria and certification instruments that 
increasingly value the profession. 

It can be concluded, therefore, that the test reflects most of the knowledge required by international 
standards for the performance of a global accountant, however, the Sufficiency Test needs improvements with 
regard to a wider range of contents that require mobilization of social and managerial skills. It is suggested 
that future studies compare the FAC sufficiency test with those implemented in other countries, in order to 
identify similarities and divergences that they may contain with regard to the content required for the 
performance of the Accountant. On the other hand, the contents of the Test can be investigated and analyzed 
against the curricular matrices of accounting programs offered by Brazilian HEIs and the competence profile 
required from professionals in the Accounting area today. 
 
References 

 
ALEKNAITĖ-BIELIAUSKIENĖ, Rita. The paradigm of socio-cultural–intellectual capital and innovative policy: 
a discourse on contemporary topicalities. Social Work, v. 7, n. 2, p. 5-13, 2008. 
 
AMORIM, T. N. G. F.; OLIVEIRA, A. R. L.; MANZI, S. M. S.; BEMFICA, M. F. C. Perfil e Competências do 
Controller em Empresas no Recife. Revista Mineira de Contabilidade, v. 19, n. 3, p. 52-63, 2018. 
https://doi.org/10.21714/2446-9114RMC2018v19n3t05 
 
AMORIM, Tânia Nobre Gonçalves Ferreira; SILVA, Ladjane. Profissionais da controladoria: competências e 
demandas organizacionais. Revista Ambiente Contábil-Universidade Federal do Rio Grande do Norte, 
v. 11, n. 1, p. 220-236, 2019. https://doi.org/10.21680/2176-9036.2019v11n1ID14337. 
 
ARANTES, Daniella Andrade; SILVA, Denise Mendes. Análise do nível cognitivo do exame de suficiência 
contábil na perspectiva da taxonomia de Bloom. Contabilidade Vista & Revista, v. 31, n. 2, p. 221-244, 
2020. https://doi.org/10.22561/cvr.v31i2.5314 
 
ARRUDA, Maria da Conceição Calmon. Qualificação versus competência. Boletim Técnico do Senac, v. 
26, n. 2, p. 18-27, 2000. 
 
BARDIN, Laurence. Análise de conteúdo. Lisboa: Edições 70, 2016. 
 
BARRESE, Paula Filócomo; BASTONI, Thayse Ruas; NOGUEIRA, Daniel Ramos. Percepção sobre o 
desenvolvimento de competências profissionais no curso de ciências contábeis de acordo com o IAESB: 
uma análise com os egressos de 2011 a 2015. Revista UNEMAT de Contabilidade, v. 6, n. 11, 2017. 
https://doi.org/10.30681/ruc.v6i11.1526 
 
BERNARDES, Isabela Gomes; SILVA, Denise Mendes. Nível cognitivo requerido nos exames de suficiência 
do CFC na perspectiva da Taxonomia de Bloom. Revista Mineira de Contabilidade, v. 20, n. 3, p. 47-58, 
2019. https://doi.org/10.21714/2446-9114RMC2019v20net04 



Reflexivity of the sufficiency test against that established by the global curriculum UN/UNCTAD/ISAR and the competence axes required from accounting 
professionals 

94 

 
Revista Contemporânea de Contabilidade, Florianópolis, v. 17, i. 45, p. 82-99, oct./dec., 2020.  
Universidade Federal de Santa Catarina. ISSN 2175-8069. DOI: https://doi.org/10.5007/2175-8069.2020v17n45p82    

 
BRASIL, Lei n. 12.249, de 11 de junho de 2010. Altera os decretos-leis nº 9.295/1946 e nº 1.040/1969. 
Disponível em: http://www.planalto.gov.br/ccivil_03/_Ato2007-2010/2010/Lei/L12249.htm  
 
BUGARIN, M. C. C.; ALENCAR, R. C.; GARCIA, E. A.; CADDAH NETO, E. D.  Exame de suficiência: um 
requisito para a qualificação profissional. Brasília: Conselho Federal de Contabilidade, 2018. 
 
BUI, Binh; PORTER, Brenda. The expectation-performance gap in accounting education: An exploratory 
study. Accounting Education: an International Journal, v. 19, n. 1-2, p. 23-50, 2010. 
https://doi.org/10.1080/09639280902875556 
 
CARDOSO, Ricardo Lopes; MENDONÇA NETO, Octavio Ribeiro; OYADOMARI, José Carlos. Os estudos 
internacionais de competências e os conhecimentos, habilidades e atitudes do contador gerencial brasileiro: 
análises e reflexões. Brazilian Business Review, v.7, n. 3, p. 91–113, 2010. 
https://doi.org/10.15728/bbr.2010.7.3.5  
 
CATANI, Afrânio Mendes; OLIVEIRA, João Ferreira de; DOURADO, Luiz Fernandes. Política educacional, 
mudanças no mundo do trabalho e reforma curricular dos cursos de graduação no Brasil. Educação & 
Sociedade, v. 22, n. 75, p. 67-83, 2001. 
https://doi.org/10.1590/S0101-73302001000200006. 
 
CHEETHAM, Graham; CHIVERS, Geoffrey E. Professions, competence and informal learning. Edward 
Elgar Publishing, 2005. 
 
CHEN, Theodore TY. A comparative review of the need for accounting education change in selected 
countries. Advances in Accounting Education: Teaching and Curriculum Innovations, v. 15, p. 103-
123, 2014. https://doi.org/10.1108/S1085-462220140000015003 
 
CONSELHO FEDERAL DE CONTABILIDADE. Resultado final por exame. Brasília, CFC, 2017. Disponível 
em: https://cfc.org.br/wp-content/uploads/2017/11/Resultadofinalporexame.pdf. 
 
CONSELHO FEDERAL DE CONTABILIDADE. Resolução CFC n. 853, de 1999. Institui o Exame de 
Suficiência como requisito para obtenção de Registro Profissional em Conselho Regional de Contabilidade. 
Disponível em: https://www.legisweb.com.br/legislacao/?id=96612. 
 
CONSELHO FEDERAL DE CONTABILIDADE. Resolução CFC n. 1.373 de 2011. Regulamenta o Exame 
de Suficiência e o estabelecimento de Registro Profissional em Conselho Regional de Contabilidade (CRC). 
Disponível em: http://www.normaslegais.com.br/legislacao/resolucao-cfc-1373-2011.htm. 
 
CONSELHO NACIONAL DE EDUCAÇÃO. Resolução CNE/CES 10/2004. Institui as diretrizes curriculares 
nacionais do curso de graduação em Ciências Contábeis, bacharelado, e dá outras providências. Disponível 
em: http://portal.mec.gov.br/cne/arquivos/pdf/rces10_04.pdf. 
 
CURY, Carlos Roberto Jamil. Reforma universitária na Nova Lei de Diretrizes e Bases da Educação 
Nacional? Cadernos de Pesquisa, n. 101, p. 03-19, 2013. 
 
CUSTÓDIO, P. O novo programa de português para o 1.º Ciclo do Ensino Básico: Orientações e 
perspectivas. Coimbra: Escola Superior de Educação, 2009. 
 
DAMASIOTIS, Vyron; TRIVELLAS, P.; SANTOURIDIS, I.; NIKOLOPOULOS, S.; TSIFORA, E. IT 
competences for professional accountants. A review. Procedia-Social and Behavioral Sciences, v. 175, p. 
537-545, 2015. https://doi.org/10.1016/j.sbspro.2015.01.1234 
 
DAVIDSON, Ronald A.; BALDWIN, Bruce A. Cognitive skills objectives in intermediate accounting textbooks: 
Evidence from end-of-chapter material. Journal of Accounting Education, v. 23, n. 2, p. 79-95, 2005. 
https://doi.org/10.1016/j.jaccedu.2005.05.001 
 
DEFFUNE, Deisi; DEPRESBITERIS, Léa. Competências, habilidades e currículos de educação 
profissional: crônicas e reflexões. (2 ed.). São Paulo: SENAC. 
DELUIZ, Neise. O modelo das competências profissionais no mundo do trabalho e na educação: 
implicações para o currículo. Boletim técnico do Senac, v. 27, n. 3, p. 13-25, 2001. 
 



Nelson Felipe Tavares Sales Carrozzo, Vilma Geni Slomski, Valmor Slomski, Ivam Ricardo Peleias 

95 
  

Revista Contemporânea de Contabilidade, Florianópolis, v. 17, i. 45, p. 82-99, oct./dec., 2020.  
Universidade Federal de Santa Catarina. ISSN 2175-8069. DOI: https://doi.org/10.5007/2175-8069.2020v17n45p82       
 

DELUIZ, Neise. A globalização econômica e os desafios à formação profissional. Boletim técnico do 
Senac, v. 30, n. 3, p. 73-79, 2004. 
 
DUTRA, J. S. Gestão de pessoas: modelo, processos, tendências e perspectivas. São Paulo: Atlas, 2006 
 
DUTRA, Tatiana N. Augusto; CARVALHO, Andréa Vasconcelos. O profissional da informação e as 
habilidades exigidas pelo mercado de trabalho emergente. Encontros Bibli: revista eletrônica de 
biblioteconomia e ciência da informação, v. 11, n. 22, p. 178-194, 2006. https://doi.org/10.5007/1518-
2924.2006v11n22p178 
 
FARIA, Paula Mieko Oda; LEAL, Edvalda Araujo. Análise da temática Contabilidade Gerencial na formação 
em Ciências Contábeis de IES mineiras à luz do Currículo Mundial e da Proposta Nacional do CFC/FBC. 
Revista de Educação e Pesquisa em Contabilidade, v. 10, n. 2, p. 163-180, 2016. 
https://doi.org/10.17524/repec.v10i2.1302 
 
FELIZARDO, J. M. Capitalismo, organização do trabalho e tecnologia da produção e seus impactos na 
qualificação da força de trabalho. 2010. Revista Labor, v. 1, n. 3, 2014. 
 
FLEURY, Maria Tereza Leme; FLEURY, Afonso. Construindo o conceito de competência. Revista de 
Administração Contemporânea, v. 5, n. SPE, p. 183-196, 2001. https://doi.org/10.1590/S1415-
65552001000500010. 
 
FLEURY, Maria Tereza Leme; FLEURY, Afonso Carlos Correa. Alinhando estratégia e competências. 
Revista de Administração de Empresas, v. 44, n. 1, p. 44-57, 2004. 
https://doi.org/10.1590/S0034-75902004000100012  
 
FREITAS, Pablo Fernando Pessoa de; ODELIUS, Catarina Cecília. Competências gerenciais: uma análise 
de classificações em estudos empíricos. Cadernos EBAPE. BR, v. 16, n. 1, p. 35-49, 2018. 
https://doi.org/10.1590/1679-395159497 
 
IANNI, Octávio. O mundo do trabalho. São Paulo em Perspectiva, v. 8, n. 1, p. 2-12, 1994. 
http://produtos.seade.gov.br/produtos/spp/v08n01/v08n01_01.pdf. 
 
HARBISON, Frederico Harris. Mão-de-obra e desenvolvimento econômico: Problemas e estratégia. In 
PEREIRA, Luiz  (org.), Desenvolvimento, trabalho e educação (2a ed.). Rio de Janeiro: Zahar, 1974. 
 
IUDÍCIBUS, S.; MARION, J. C. Introdução à teoria da contabilidade. (3a ed). São Paulo: Atlas, 2002 
 
JACKLING, Beverley; DE LANGE, Paul. Do accounting graduates’ skills meet the expectations of 
employers? A matter of convergence or divergence. Accounting Education: an international journal, v. 
18, n. 4-5, p. 369-385, 2009. 
https://doi.org/10.1080/09639280902719341 
 
JOHNSON, Grace F.; HALABI, Abdel K. The accounting undergraduate capstone: Promoting synthesis, 
reflection, transition, and competencies. Journal of Education for Business, v. 86, n. 5, p. 266-273, 2011. 
https://doi.org/10.1080/08832323.2010.514013 
 
KATO, Marielza Faria. Avaliação a partir da lógica das competências na educação profissional: 
possibilidades. 2007. Dissertação de Mestrado. Pontifícia Universidade Católica de São Paulo - PUC/SP. 
São Paulo, 2007. 
 
KAVANAGH, Marie H.; DRENNAN, Lyndal. What skills and attributes does an accounting graduate need? 
Evidence from student perceptions and employer expectations. Accounting & Finance, v. 48, n. 2, p. 279-
300, 2008. https://doi.org/10.1111/j.1467-629X.2007.00245.x 
 
KOUNROUZAN, M. C.; MILOCA, L. M.; FERRAZ, L. M.; PONCIANO, S. A. A importância do retorno do exame 
de suficiência. In: Encontro de estudantes de Ciências Contábeis, 2., Cascavel. Anais..., 2010 
 
KUENZER, Acacia Zeneida. Competência como práxis: os dilemas da relação entre teoria e prática na 
educação dos trabalhadores. Boletim técnico do SENAC, v. 29, n. 1, p. 16-27, 2003. Disponível em: 
http://www.senac.br/informativo/BTS/303/boltec303g. 
 



Reflexivity of the sufficiency test against that established by the global curriculum UN/UNCTAD/ISAR and the competence axes required from accounting 
professionals 

96 

 
Revista Contemporânea de Contabilidade, Florianópolis, v. 17, i. 45, p. 82-99, oct./dec., 2020.  
Universidade Federal de Santa Catarina. ISSN 2175-8069. DOI: https://doi.org/10.5007/2175-8069.2020v17n45p82    

LAFFIN, Marcos. Graduação em Ciências Contábeis - a ênfase nas competências: contribuições ao debate. 
Education Policy Analysis Archives/Archivos Analíticos de Políticas Educativas, v. 23, p. 1-27, 2015. 
http://dx.doi.org/10.14507/epaa.v23.1844 
 
LAY, L. A.; BAMBINO, A. C.; SILVA, T. B. de J.; KLANN, R. C. Nível de similaridade dos currículos dos 
cursos de ciências contábeis de instituições catarinenses em relação ao currículo mundial proposto pelo 
ISAR/UNCTAD/ONU. Revista Evidenciação Contábil & Finanças, v. 4, n. 2, p. 68-81, 2016. 
 
LE BOTERF, G. Desenvolvendo a competência dos profissionais. Porto Alegre: Artmed, 2003. 
 
LE BOTERF, Guy. De la compétence - Essai sur un attracteur étrange. In Les éditions d’organisations. 
Quatrième Tirage. Paris: Les Editions d’organisation.1994. 
 
LIBÂNEO, J. C. Organização e gestão da escola: teoria e prática. Goiânia: Alternativa, 2001. 
 
MADEIRA, Geová José; MENDONÇA, Kênia Fabiana Cota; ABREU, Simone Martins. A disciplina teoria da 
contabilidade nos exames de suficiência e provão. Contabilidade Vista & Revista, v. 14, p. 103-122, 2003. 
 
MAK, Anita S.; BUCKINGHAM, Kirsten. Beyond communication courses: Are there benefits in adding skills-
based ExcelL™ sociocultural training? International Journal of Intercultural Relations, v. 31, n. 3, p. 277-
291, 2007. https://doi.org/10.1016/j.ijintrel.2006.02.002 
 
MANFREDI, Silvia Maria et al. Trabalho, qualificação e competência profissional: das dimensões conceituais 
e políticas. Educação e Sociedade, v. 19, n. 64, p. 13-49, 1998. 
https://doi.org/10.1590/S0101-73301998000300002   
 
MARIN, Tany Ingrid Sagredo; LIMA, Silene Jucelino; NOVA, Silvia Pereira de Castro Casa. Formação do 
Contador – o que o Mercado quer, é o que ele tem? um Estudo sobre o Perfil Profissional dos Alunos de 
Ciências Contábeis da FEA-USP. Contabilidade Vista & Revista, v. 25, n. 2, p. 59-83, 2014. 
 
MARION, José Carlos. Preparando-se para a profissão do futuro. Contabilidade Vista & Revista, v. 9, n. 1, 
p. 14-21, 1998. 
 
MCBRIDE, Dominica F. Sociocultural theory: Providing more structure to culturally responsive evaluation. 
New Directions for Evaluation, v. 2011, n. 131, p. 7-13, 2011. https://doi.org/10.1002/ev.371 
 
MEGHNAGI, S. Conoscenza e competenza. Torino: Loescher, 1992. 
 
MINAYO, M. C.; DESLANDES, S. F.; GOMES, R. Pesquisa Social: Teoria, método e criatividade. 29 ed. 
Petrópolis, RJ: Vozes, 2010. 
 
MOREIRA, A. F. B.; CANDAU, V. M. Currículo, conhecimento e cultura. Indagações sobre currículo: 
currículo, conhecimento e cultura. Brasília: Ministério da Educação, Secretaria de Educação Básica. (17-
44). 2007. 
 
OLIVEIRA NETO, J. D.; KUROTORI, I. K. O retorno do exame de suficiência do CFC. Revista de 
Contabilidade do Mestrado em Ciências Contábeis da UERJ, v. 14, n. 1, p. 62-79, 2009. 
 
ORLETTI, Elisabeth. Novos desafios para a qualificação profissional. Revista Trabalho Necessário, v. 5, n. 
5, 2007. https://doi.org/10.22409/tn.5i5.p4616 
 
ORO, Ieda Margarete; BEUREN, Ilse Maria; CARPES, Antonio Maria. Competências e habilidades exigidas 
do controller e a proposição para sua formação acadêmica. Contabilidade Vista & Revista, v. 24, n. 1, p. 
15-36, 2013. 
 
PACHECO, José Augusto. Currículo: entre teorias e métodos. Cadernos de pesquisa, v. 39, n. 137, p. 383-
400, 2009. https://doi.org/10.1590/S0100-15742009000200004 
 
PEREIRA, M. S. Percepções de alunos concluintes sobre competências gerenciais adquiridas no curso 
de Ciências Contábeis oferecido por IES da cidade de São Paulo. 2013. Dissertação (Mestrado em 
Ciências Contábeis) - FECAP, São Paulo. 
 



Nelson Felipe Tavares Sales Carrozzo, Vilma Geni Slomski, Valmor Slomski, Ivam Ricardo Peleias 

97 
  

Revista Contemporânea de Contabilidade, Florianópolis, v. 17, i. 45, p. 82-99, oct./dec., 2020.  
Universidade Federal de Santa Catarina. ISSN 2175-8069. DOI: https://doi.org/10.5007/2175-8069.2020v17n45p82       
 

PHILLIPSON, S.; RENSHAW, P. D. Constructing educational achievement within a sociocultural framework 
of planes. In Sivanes Phillipson, Kelly Y. L. Ku & Shane N. Phillipson. (Eds.). Constructing Educational 
Achievement. A sociocultural perspective. (pp. 3-9UK). USA & Canada: Routledge, 2013. 
 
PINHEIRO, F. M.; DIAS, J. M.; LOPES, L. M.; LIMA FILHO, R. N. O perfil do contador e os níveis de 
habilidades cognitivas nos exames Enade e suficiência do CFC: uma análise sob a perspectiva da taxonomia 
de bloom. Contextus (Fortaleza), v. 11, p. 50-65, 2013. 
 
RUAS, R. Desenvolvimento de competências gerenciais e contribuição da aprendizagem organizacional. In 
M. T. Fleury, & M. M. Oliveira, Gestão estratégica do conhecimento: integrando aprendizagem, 
conhecimento e competências (pp. 242-267). São Paulo: Atlas, 2001. 
 
SÁ, Elanuza Gracielly Lira; AMORIM, Tânia Nobre Gonçalves Ferreira. Principais Competências Exigidas 
aos Profissionais da Área de Controladoria em empresas comerciais da Região Metropolitana de Recife. 
Revista Reuna, v. 22, n. 2, p. 24-43, 2017. 
 
SAFINA, Minnisa S. Formation of socio-cultural competence in foreign language teaching. Procedia-Social 
and Behavioral Sciences, v. 136, p. 80-83, 2014. 
 
SANTOS, D. F.; SOBRAL, F. S.; CORREA, M. D.; ANTONOVZ, T.; SANTOS, R. F. Perfil do profissional 
contábil: estudo comparativo entre as exigências do mercado de trabalho e a formação oferecida pelas 
instituições de ensino superior de Curitiba. Revista Contemporânea de Contabilidade, v. 8, n. 16, p. 137-
152, 2011. https://doi.org/10.5007/2175-8069.2011v8n16p137 
 
SARSUR, A. M.; NUNES, S. C.; FLEURY, M. T.; BARBOSA, A. C.  Interfaces entre qualificação, trabalho e 
certificação de competências: um debate em aberto a partir da análise das diretrizes curriculares nacionais. 
In: Encontro da Associação Nacional de Pós-Graduação e Pesquisa em Administração – EnANPAD. 32., Rio 
de Janeiro, Brasil. Anais..., 2008. 
 
SILVA, Sarita Medina; BORGES NETTO, Mário. Reforma do estado e do ensino superior: flexibilização 
curricular e mundo do trabalho. Educação e Filosofia, v. 21, n. 42, p. 193-226, 2007. 
 
ŠINKŪNIENĖ, Jautrė Ramutė; SAVICKAITĖ, Dalia. Sociokultūrinio darbo dilema. Socialinis darbas, v. 7, n. 
1, p. 108-117, 2008. Disponível em: https://etalpykla.lituanistikadb.lt/object/LT-LDB-
0001:J.04~2008~1367161371134/  
 
SLOMSKI, V. G.; SILVA, A. C. R.; GOMES, S. M. S.; GUIMARÃES, I. P. Mudanças curriculares e qualidade 
de ensino: ensino com pesquisa como proposta metodológica para a formação de contadores globalizados. 
Revista de Contabilidade e Organizações, v. 4, n. 8, p. 160-188, 2010.  
https://doi.org/10.11606/rco.v4i8.34763 
 
SLOMSKI, V. G.; SOUZA, L. R.; PEREIRA, A. C.; SILVA, A. C. Práticas de gestão da coordenação diante das 
reformas curriculares e do perfil de competências necessárias aos concluintes do curso de Ciências 
Contábeis. In: Congresso da Associação Nacional de Programas de Pós-graduação em Ciências Contábeis 
- Anpcont, 10., Ribeirão Preto. Anais..., 2016. 
 
SOUZA, Paulo Vitor Souza de; CRUZ, Uniran Lemos da; LYRIO, Eduardo Felicíssimo. A relação do exame 
de suficiência contábil com o desempenho discente e a qualidade dos cursos superiores em Ciências 
Contábeis do Brasil. Revista Ambiente Contábil, v. 9, n. 2, p. 179-199, 2017. 
 
UNITED NATIONS CONFERENCE ON TRADE AND DEVELOPMENT (UNCTAD). Model accounting 
curriculum (Revised). Genéve: United Nations, 2011. Disponível em: 
https://unctad.org/en/PublicationsLibrary/diaemisc2011d1_en.pdf. 
 
ZARIFIAN, P. O modelo da competência: trajetória histórica, desafios atuais e propostas. (E. R. 
Heneault, Trad.) São Paulo: SENAC, 2003. 
 
 
 
 
 
 
 



Reflexivity of the sufficiency test against that established by the global curriculum UN/UNCTAD/ISAR and the competence axes required from accounting 
professionals 

98 

 
Revista Contemporânea de Contabilidade, Florianópolis, v. 17, i. 45, p. 82-99, oct./dec., 2020.  
Universidade Federal de Santa Catarina. ISSN 2175-8069. DOI: https://doi.org/10.5007/2175-8069.2020v17n45p82    

NOTES  
 

ACKNOWLEDGMENT 
Not applicable. 
 
AUTHORITY CONTRIBUTION 
Conception and elaboration of the manuscript: V. G. Slomski; N. F. T. S. Carrozzo; Slomski, V; 
Data collection: N. F. T. S. Carrozzo; V. G. Slomski; 
Data analysis: N. F. T. S. Carrozzo; V. G. Slomski; Slomski, V .; 
Discussion of results: V. G. Slomski; N. F. T. S. Carrozzo; V. Slomski, I. R. Peleias; 
Review and approval: V. G. Slomski; N. F. T. S. Carrozzo; V. Slomski; I. R. Peleias 
 
SEARCH DATA SET 
The data set that supports the results of this study is not publicly available. 
 
FINANCING 
Academic Master's Program in Accounting Sciences at the University Center of the Fundação Escola de 
Comércio Álvares Penteado (UNIFECAP). 
 
CONSENT TO USE IMAGE 
Not applicable. 
 
APPROVAL OF THE RESEARCH ETHICS COMMITTEE 
Not applicable. 
 
CONFLICT OF INTERESTS 
Not applicable 
 
USE LICENSE 
Copyrights for articles published in this journal are the author's, with first publication rights for the journal. Due 
to appearing in this Public Access Magazine, the articles are free to use, with their own attributions, in 
educational, professional and public management applications. The magazine adopted the Creative Commons 
Attribution 4.0 International license - CC BY NC ND. This license allows accessing, downloading 
(downloading), copying, printing, sharing, reusing and distributing the articles provided that the source is 
acknowledged, attributing the due authorship credits. In such cases, no permission is required from the authors 
or editors. Authors are authorized to assume additional contracts separately, for non-exclusive distribution of 
the version of the work published in this journal (eg, publishing in institutional repository or a book chapter). 
 
PUBLISHER 
Federal University of Santa Catarina. Accounting Sciences Course and Postgraduate Program in Accounting. 
Publication on the UFSC Journal Portal. The ideas expressed in this article are the responsibility of their 
authors, and do not necessarily represent the opinion of the editors or the university. 
 
EDITORS  
Carlos Eduardo Facin Lavarda and Suliani Rover 
 
HISTORIC 
Received on: 13/04/2020 - Peer reviewed on: 18/06/2020 - Reformulated on: 24/08/2020 - Recommended for 
publication on: 25/08/2020 - Published on: 30/09/2020 
 
 

A preprint version of the article was presented at the XX USP International Conference in Accounting, 2020. 

 

 

 

 

 

 

 

 



Nelson Felipe Tavares Sales Carrozzo, Vilma Geni Slomski, Valmor Slomski, Ivam Ricardo Peleias 

99 
  

Revista Contemporânea de Contabilidade, Florianópolis, v. 17, i. 45, p. 82-99, oct./dec., 2020.  
Universidade Federal de Santa Catarina. ISSN 2175-8069. DOI: https://doi.org/10.5007/2175-8069.2020v17n45p82       
 

This page intentionally left blank 
 


