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Th e pu r p o s e o f t his pa per is to pre s en t: (a) a br i ef
h is o r y o f h e r e ading labo r atory a t Univ urs idade Federa l de
San t a C t a r i n IUFSC) ; (b) a descr i ption o f t he work car r i e d
ou t in t he read i n g l aboratory; and (c) a s ummary o f the
r s uL t. s - t h e r sear c h p r o j e c t.

Through my e xpe r i enc e as a teacher of English as a
fo ~ i g n La gu a gc (EFL) at UFSC since 1975, and t hro ugh
d iscus s ions wi t h f e l l o w t o a c he r s not only i n t he fo r e i gn

nguago s de _a r tmc nt b u t also in the ep~rtn nt of
Por. 1Ig \1 se IL i nq u a i e r a t u r a Verna c ulasl , I h a ve o b s e r ve d
o v er t ft yea p 5 t h t poor r ading ski lls and poor study
s k i l 5 s e r i o u s dra w a c k i n t he t o t a l a c ademi c
a ch i ev e n of o ur stude n t s i n t he c o l leg e o f ~ette rs .

E - r i i on t c o l I ge work d e nd s r e a d i n g ski l l uc h ~5

i n ere nce, i n erp r e - i o n , a nd critical evalua t i o n o f the
texts r e a d . a l no dema nd s effective st udy skills Huch as
p r e v i e w ' ng a ex t , no t a taking, o u tl i n ing , s umma r i. z i.nq ,
mapping , e tc _.. and above all, the c np a c i t y to p l a n and
orga n 1ze ne 's ~ ~dem i c work i n a ra i o na l way. However,
tllQ f ct i s ha t rnnny of our students cannot c ompr ehend
be yo nd t h e l ,t e r a !. l e ve l , i . e., they a r o unable to get
mean ng that i s not explicitly stated in a text, and study

c c h n i q ue {; r e c omple t ely unknown to most of the se students.
Our on e r.n about students' lack of appropriate r e a d i ng

and study s k i l l be comes even deeper when we are conf r onted
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with the fact thut thes e s tudents are prospective teachers.
Most of them wil l become t eachers of Portuguese and/or of a
f o r e i qn langua ge at elomentary and/or secondary schools. It
s e ems that some of the important responsibilities of
I -ngua ge teachers (particular ly of the mother tongue) on

l eme n ry and secondary levels should be to develop in
their s tudents: (a) e ff ective reading skills; (b ) good
reading habits; leI a po s i t i ve attitude towards reading; and
(d) an awaren s s of t he importance of reading. But the truth
is t ha t the c u r r i c u l um of the college of Letters at UFSC
do e s not i nclude any specific course or training in the
t e a ching o f read i ng . Therefore, students who graduate from
the college of Letters are inadequately prepared for the
t ask they will l a t e r undertake as teachers in elementary or
secondary schools. In turn, students who graduate from high
school are unprepared for college ac a d emi c work, and usually
become frustr ated du ring the first semesters of college when
they :ue l they cannot _ope with the work required. Some even
drop out of college.

So it s e ems that we are facing a circular problem, and
in order to a~rive at a solution to the problem the circle
will have to be broken at one end or the other. The way we
saw as a beginning in this direction was through
implementing a Leading laboratory at UFSC, where those
college students with reading and study problems could
obtain help in order to improve their reading and stUdying.

The idea of this project originated during my graduate
studies at the University of Iowa, USA, where, through my
course work and practicum I became acquainted with the
reading laboratory and its procedures. But the project only
only took shape when I Leturned to my work at UFSC in 1985
and started to teach reading and writing to 3rd and 4th
semester EFL students. At that time it seemed to me that it
would be difficult or perhaps impossible to develop reading
skills in the foreign Language of students who, apparently
had not yet mastered these skills in their native language.
So I discussed my ideas with a colleague of the department
of Portuguese who had also had s ome experience with reading
laboratories in the USA, and we agreed to make a proposal to
both the foreign languages and the Portuguese departments
for implementing a reading laboratory, which could benefit
students of both departments. Our proposa l was approved by
both departments and the pro lect was grant d a fund from
FINEP (Financiadora de Estudos e Projetos) over a two-year
period. Thus, the pilot project started in March, 1987 and
ended in March 1989. The continuity of the project at this
time depends on a new grant of funds or the definite
incorporation by UFSC of the reading laboratory as· a
permanent service to the student community.

The reading laboratory has been used successfully at
various American universities as a means of improving the
reading and study skills of native American and foreign
students since the 1930's (Nist and Hynd, 1985). It consists
basically of a room containing a large variety of printed
materials to suit a variety of remedial and developmental
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read ing needs . I t con t a i n s materials such as nov ls, news­
papers , maga zines, e nc yclope d i as , dictiona r i e s, a t l a s e s ,
g l obe s , maps , books with different leve l s o f d i f ficulty on
sUb jec t s such as philosophy, psychology, history, geogr aphy,
sc iences , and o t her co n t e n t a reas. The i dea o f re ad i ng
laboratorie s hinge s strongly o n Smi th 's (1978) i de a that a
per s on on l y becomes a proficient reader through r e ading. I n
o ther words, the more a person r eads , the better reader he
be comes. By being e xpo s e d t o a wide va r iety of reading
materi. Is a st ude nt develops not onl y c on t en t schemata but
also s chema t a for di fferent types of text structure, dnd an
eve r more soph isticated voca bulary , and t hi s is wha t ma kes a
good r e a der .

In a ddi t ion t o the printed mater ia ls , some r e a ding
I dbo r a t o r i e s have also adopted computers, 'rea ders', pace rs,
and other me chanical devices to help s tudents im p rove their
r ead ing ra t e. However, in recent year s the e ffec t i ve ness o f
mos t o f these mach ines has c ome to be q uest ioned, a n d t he
t endency has been towards inve st i ng mo r e in s taffing the
reading laboratory with qualif ied instructors attuned to
pr ovid i ng di r e ct i ns truction to i ndiv idua l students (Nist
a nd Hi nd, 1985). Most reading r esearchers agree that before
work i ng o n speed of read i ng a s t ude n t must develop good
compr e hension.

The read ing l aboratory is intended to devel0p students'
r eading and stud y s ki l ls , i.e., to prepare students f or
r eading, analyzing, synthesizing, a nd e va l ua t i ng texts, as
well as to teach them learning strate gies needed in college
c our se s .

One gre a t a dvantage of the read i ng labora tory is that
it prov i des i ndi vidualized instruction. The studen t has the
oppor tuni t y to l earn and practice in a non-thre atening
e n v i ronme nt . He l earns and practices at his own pace. Yet
at t he same t ime, the reading laborato ry al so o f f ers
opportunities for group work. For e xample, if there a re t wo
or mo re stude nts with common reading problems, they may work
together if the y wi sh. Thus, in the r e ading laboratory the
reading teache rs have the oppor t uni t y a nd means t o cre ate
l earn ing si tuations that meet the needs and cognit ive sty l es
of ind i vidua l students.

In mos t co llege read i ng laboratories, stud e nts who wi sh
to o b t a i n help i n their read ing problems are f ~ rst s ubmitted
t o n infor ma l in t e rview and a b t e r y o f r e ad i ng t e sts in
order t o diagno s~ t heir strengths nd weaknesse s. As a
Se c o nd ste p, individua l study plans are pr e s c ribed acc ording
to the pr oblems detec ted. Finally, under the guidance of a
qualified re d i ng teacher, students work through a s e r i es o f
materials a nd act i v itie s in the r ead i ng lab, either o n a
t u t orial or a g r o up basi s.

At s ome American un iversities the r e a d i ng lab approa ch
is used i n conj u nc t ion with a n a ctual r eading c o ur se , and
th is is approaximately the t ype of readi ng laboratory that
has been organized at UFSC. Th i s laboratory has been
planned t o s erve, f i rs t of all t he s tudent s e nro l l ed in the
college o f Letters.

11



One 0 the long term goals of this project is the
improvement of reading at college, s econdary, and Hl e me n t a r y
l evels. As an att empt to a ch ieve this goal we set four main
ob jectives.

First, to improve reuding and study sk ills of students
o f the college of Letters (beginning with m o r s of
Portuguese and majors of English). Th i s ob j ective we are
trying to accompl ish through remedial r eading work in the
r eading laboratory.

Second, to provide theoretical and practical background
in r ead ing to prospective teachers of Portuguese and/or
English in el men t a r y and secondary s c hoo l s , which we are
trying to r e ach through an optional r eading course and
remed i a l wor k in the reading lab. We believe that it is
not enough to attack these students' own r eading problems
through remedial work. It is also important that future
l anguag e t e achers be prepared to teach reading a nd to
develop t he pI ilsu r e o f reading in their students.
Fur t he r mor e a s Smith (1978) points out, in order to be able
to choose the righ t approach for teaching r eading in the
right situa tion t Hilc he r s must understand the nature of the
r eadi ng proces s a nd what it means to learn to r ead. It is
expected that through the improvement o f te acher
preparation, reading development in e leme n ta r y and secondary
schools will improve, too, and that, as a long-term result,
student s graduating from high school will be better equipped
for t he work they are going to face in college. Of course,
none of this will happen in the near future. It will
probably r e qu ire yea r s of pe rsistent work .

Third, to provide graduate students of: (a) Brazilian
Literature; (bl English and (e) Linguistics with
theoretical and pract ical background in the teaching of
r eading as well as acquaint these students with some
r e s e a r c h i n the area of reading. In order to reach this
ob j ective we are offering a reading course on the graduate
level and a practicum of at least one semester i n the
rea d i ng laboratory. Students attendance of the r eading
CQurs e .is a prerequisite f o r the prac ticum in the r e ading
l a bo r a t o r y . The r~ildin g course in English is offered by the
English g raduate program once a year, a nd in Portugue se
occasionally. The practicwn in the reading lab consists
mo s t l y of helping undergraduate student s with their reading
p r ob lems .

Final ly, obj ective four is t o pro~ide e l ementary and
s econdary language t eachers (already act~ve ~n the schools)
with general knowledge about the teaching and improving of
r eading. This we e xpe c t to accornpli5h through short c ou r s e s
that we will offer to these teachers at regUlar meetings
once or twice a year. Our first meeting of this kind took
place in July, 1988. It was offered to 1st through 4th
gr a de teachers of Portuguese. Approximately 70 teachers
from several different local public schools participated in
this first meeting.

Another l ong-term goal of the project is to further
investigate reading as an interactive process (Rumelhart,
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1977) with both LI and L2 readers. To achieve this goal all
data referring to students' pre and post t ests, achievement
t osts, teacher observations of student's behavior, and
in t _rviews with students are being stored for later
ana lysis, descr i p i on, and interpretation. Part of the
r e sults of the d a ~ a Obtained during the two years of the
pilot project has a l r e a dy been analysed, and ~ summary of
the f i nd i ng s will be presented later in this paper. Th e data
t ha t ha ve be en co llected offer opportunities for graduate
students who are interested in the area of reading, to
de ve lop t opics for their theses. In fact, three graduate
students who took t heir practica in the reading lab, have
already found inspirntion for their masters theses during
their work in the r~ading laboratory.

A student's lack of appropriate reading sk ills in the
mother tongue s e e ms to affect many areas of learning. In
t h is paper we are particularly interested in discussing how
i t may intefere with the learning of reading in a foreign
langua ge.

In t he las t fifteen years researchers have argued
considera bly over the question whether the difficulties in
r eading in a for eign language are a reading problem or a
language problem. Jolly (19 78) and Coady (19 79), for
example share the view that a student's success or failure
in reading in a foreign language depend 'crucially' on his
first l ~nguage r e a ding ability. They assume that a foreign
lang ua ge lea rne r will automatically transfer his first
1 ngua ge reading skills to read ing in the foreign language.
Cl arke (1979) and Yorio (1972) take an opposite view. They
a s s e r t that reading problems of foreign language learners
are due to lack of competence in the foreign language. To
Clarke (1979) there is a 'threshold' leve l of foreign
language competence in the foreign language, i.e., a minimum
level of proficiency in the foreign language required before
a student can be asked to read in the foreign language.

Alderson (1984) reviewed a series of studies dealing
wi t h the gue s 'on whether reading in L2 is a reading or a
langu a g e pr o blem and discussed various hypotheses with
r 'gard to t is question. He concluded that it probably is
both, bu t th a t for students of low l a ngua ge c ompe t e nc e there
s eems to be stronger e vide nc e i n favor of a l a nguag e
problem .

One could argue that if the reading process is
un iversa l, as Goodman (1971) suggests, then the reading
strateg i o s n e de to approa ch a text in a second/foreign
Ia n uage hou l d be the same as those used for reading in the
na t i ve langu ag~ . By the same token, reading skil ls acqui r ed
f o r r d ing i n the native language should natur.ally trans f e r
t o r e a d ing in the sec on d or fore i gn language, provided that
bo h l anguages use the same symbo l system. Y~ t, there have
oal y bCE) n a f e w attempts to study the process of reading in
language 2 (Hosenfeld, 1977: Yorio, 1972; Devine, 1984;
Block, 1986), and the findings of these studies have not
consistent ly shown whe ther languag e2 readers actually go
through he me process as language I readers do while
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r eading a text. Some researchers (!Iosenfeld, 1977; Block,
19 86) have obser ved similarities betwe en language2 and
l a nguag o l r e a de r s with regard to strategies used to approach
t~xts, ye t mor e r asearch is needed in this area in order to
esta b l i s h t he real similarities and difforences between the
two t y pes o f r eading, so that conclusions can be drawn from
t he Ei nd i ng s as t o how pedagogical practices with regard to
reading i n a f o r e i gn language can be improved.

for one t h i ng , r e ad ing is a complex proces s for the
na tive l a ng uage reader and probably more so for the foreign
language r ea der. To us e Phillips' (1984) words, "reading
de pend s on a combination o E linguis tic kn owledge, c o gn i t i ve
skill, and ge ne r a l experience a nd knowledge of the world,"
p. 28 5. Acc ording to t he psychol inguistic v iew, reading is
~ " psycholinguistic gu essing gam e" (Goodman, 1970) in which
t h reader i s consta ntly choosing the most efficient
l angua ge cues t o "construc t the message of a text. It is a
s ampl i ng and predicting process. 'rho for eign language
l ea r ner, who i s stil l i n the course of developing his
competence in the foreign l anguage, probably cannot perform
thQ s ampling and predicting process of language cues as
eff i c i e nt l y as the native r eader.

In spite of the lack o f clear r esearch e v i de nc e as to
whethe r l anguagel reading s kills are transferred to reading
in l ang uag e2, common sense suggests that the ex istence o f
s ucce s s f ul or unsuccesful re ading s t ra tegie s in the mother
tongue ha s an influence on reading in the second or foreign
language . Based on th is assumption we decided that our
f i r s t step should be to work on students' read ing problems
in the mother t ongue. So , during the fi rst s emester our work
i n the reading lab was ce nt e r e d on helping students with
d i · c u l t i e s in read ing Portuguese texts. It s eeme d to us
t . a t sarno of the probl ems students e nco unt e r when trying to
r e ad in t he f o r e i g n l anguage could be preven ted f o r if they
we r e taught good r ead ing s t ra t e g ies in t hei r mother t ongue.
During the s e c ond s eme ste r however, th is help was also
e x t e nde d t o s t ud ents o f EFL.

The re ading ass istanc e offered to students by the
read ing laboratory at UFSC c ons i sts of three basic stages
(1) a but t ery of r e ading c ompre he n s i o n and vo c a bu l a r y
r e c ogn i t i o n t e sts and a q ue st ionna ire on r eading and study
habi t s a r c a dministered to each stud e nt who seek s help at
the r ead ing l aboratory; (2) the results of t he tests and the
auswo r s to the ques t i on nai re are a na l y ze d i n o r de r t o find
out the student's spe ci f ic difficulties; and (3) a series of
s pe c i fic r emedial ac tivitie s are d eveloped acc o r d i ng l y and
s ug ge s d to the studen t. The student then signs up for 3
hours we ek - usuall y divi ded in 2 or 3 sessions - to work
on h is problems . Student s are gra du a l ly helped to l e arn
s uch s kil ls a s a ntic i pa t i ng i n forma ti on , inferenc i ng
me anings, a nalyzing a nd s ynt he s i z i ng info rmat ion, e t c ... ,
~nd a bo ve a l l , they a r e helped to become awa r e of their own
r eading operations and what they ne ed t o do in order to
imp rove their reading c ompetence, in other words, to monitor
the ir read i ng pro c e s s. Whether dea l ing with r eading in
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l a ngua ge l Qr in l a n gu a g e 2 , t he mo r~ s t u de n $ a r e expos e d to
r e a d i ng , l:he more i ngu i s t i c con 1: 0 1 t h Y w 11 d e ve l o p .
Fu r the rmo .r , t h Y d e v e lo. mo r us o f u l c o qn i t rve s t r t q i e s
a nd a c q u ir a bro a de r r a n g e 0 expe rience s wh i c h t ho y c a n
d r w upo n i n s u ' oqua n t r ead i ng t s ks .

In a ddi t i o n t o the i nd i v i d ua l a s s i s t a n c e in t h e r ead i ng
l ' r a t ory, Po r t u g ue s e ma j o r s and Engl i s h rnajor ft h v he
op ion o f t a ki ng a r e g ula r our s e i n r a cti ng wh i ch h~s b 'o n
i ncorporate d in t he c ur r i c u l um o f Letter s . Th i c o u r s e

r ovides s tude n s wi t h ba s i c t he o r e t i c a l b ckgrou l~ on t he
p r oc e s s of r~ a i n g , b u t h empha si s a he c ou r s e 's on
p c t i c e o f read n g nd s t ud y ski l l s .

ur i ng h e 3 sem s t e r ~ we ha ve i n t rviewe d 1 0 5
s tude n t , b u t onl y 8 5 r e c e i v ed r e gu l a r 5 5 s t nc in Lhe
r e d ing 1 bo r a t o r y . Some c u d nt s too k t he t e s ts and
i ~ v i e ws an t he n never r e u r n d t o t he 1 b, no t e v n 0

p i c k p t he r e s u l t s o f t he t e s ts . 0 h e r s did no t t i n i s h
t h or e $ , ao s OI l t he r s s i 9 n d up, c a me a fe w
sess i ons , dnd ' he n d i sappe a r e . Th i s on o n s i st n e y o n he
part 0 th~ s t u de n t s obv i ously made our work t h e 1 b ve r y
d i icul t a n d i ne f e c t ve a t the be inni ng , y we k ne w t il t
s u c h ypc o f boh v i o r was to xpe t e d . ~~ny 5tudon t ~ s e
t e r e di ng l ~bo rato ry a s ' o lllct h i n g 'm i ra cu l ous' , p1 ce
..... he re he y e xpec t t o .i nd a n n s we r t o a 1 1 h lX pr b t e rns i n
scho o l , a once t he y Le e r n t h a t the y the m.s e l VC8 wi 11 h a v e
to wo rk h a r d in o r der to o ve rcome t he I r r t! ding
di ic lies , he y g iv e up . Thus, we 10 t 20 s ud n ts r r
o ne or n o t he r o f the reaso n s men t ione d a ve .

Of t ho s e 10 s t udents , 5 ....or e n 0 1 1 .d °n til c o r s e
of Le t te r s ( ,I S Po r t g ue s ma j o r s a nd 20 r:ng li s h majo r s ) , a nd
25 c ame i - om o t h r a ea s t ha n tte r s . As po i n t e d out
befOre , h is r e a d ing la bora t o r y w s I nn~d t o se r v e
stud n t s en r o ll d i n th c all g e 0 L t t e r s i n th f irs ·
p l dc e , bu t a t e r we a nnounce d t he open i ng o f the l a , we
r .. c e i v e r e quests f o r he p in rea d i n g of u t.ude n t a fr om
various o t he r r a s . Su c h a s s o c ial sc i nce s , ps yc ho l o g y ,
peda gog y , h i s t o r y , l i b r a r y s c i e nc e , J cu ~ n a l i5rn , b us i nes G,
b i o l og y , ~ Y Hic8 , hysical od ue t i on , c h mica l e ngin er i ng ,
(llec t r ic 1 eng ine e r .ng , me c ha n i c il e n,:! in er n , e °c ...

The r e su s of tile a na l ys i s of t he d a t a ind i c t t h a t
th majority 0 Po r g ue s c ~a j or5 had a v r y po o r r e a d i ng
vo c a bu l a r y , h d ser i o u d i f fic u l t y in c o nc e n t r t ing on
r ding , i n l oc t ing t h i mporta n t in .o r rn t i on i n a t ex t, in

a klng infercnc 5 , an i n reca l l i n g 'n orma i n ["om te x t ;
a n d t h a t m ny of these s t u de n t s h a d a ver y low r e a di ng r a t ,
cona de r ing ha t h v - a ge r e d i ng r ate i n t h e native
lilngu~ ge i s C5 im a e d i n 250 - 30 0 wor d a pe mi nute (Pauk ,
1 984). Mos t o f h~ se st ude n u read a t a r a l e o f 50 - 70 words
cr min u t ,

A t o t h, e s ul s f t he a n a ly s i s 0 the d t il r~ rdi n
t he s t ude nts who arc En g l i s h j a r s , h fi ndin g s I s o
~ndica ha t 1n gen r 1 8 udcnt · h v e ser i o u d e f i cie nc i 5

in r ad ng , study ab i , a nd read i ng s k i l l s . A 1 r 9c
pe r cen t a ge o f these s tude n t s h a v e d i f f i c u l t y ~ n

.i i ngu i s i ng ma i n i d .a s [ r om 8 o nd ry id as n da t a OI s,
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n
good

i t

maki ng i n f e r e nc e s , r al l i nq i.n f o r mat i o n , Ho w var , t.he
areas i n whi c h he majo ri t y o f h se s ude nts ne eded e
mos eJ._ w re spec o f r ead ng (the i r r e ing r e range
b~ tween 25- 40 word p~ r rnl nu t ) nd voc a bu l a r y de velopment .
The R m ud n s ~ h t ha d ve ry r voe bulary 150 showed
seri ous difficul t ies in ge ne r a l comprehension o f t x s .
Thi s l a s i nd ng i E cons is ten t wi t h th l i t e r a t ure or:
read ing compre hension wh i c h suJ g sts th t th re i s cloR

l a t l o n sh 1p betw e n r o d:n9 co mpr ehe ns ion a n voca bu r y
knowl e dge . 11. a t ud wi t poor vee bul cv .... i ll 150 be
poor r e ad a r (Ande r so n and Pr e e dy, 1981 ; re body
Anderso n , 1982 ) . On t he o t ha I nd , a pe r s o n wi t h a
aet iv " nd passiv ocabulary , wi l l compr e hend we I , a
i e x ~ c t l y his r i c h v C il u r y t ' t make s h i m goo r ad r ,
an d b ea USL he is a good reader, hi B voc a bu ry tend ~ t o
i mpr ove re nd mo r e .

As W . c un s e e , t he o ve r a l l pic t u r e t h t em r ge s f om
t he an ly515 of hese l e s t da n ce r in l y i s no t e r y
encourag i ng . uc h r e ma i ns to don e t o i mpr o ve r ead i n ,
pa rt i c u l r ly r eau i ng a s a veh i c l e o f l e arni ng , bo th i n our
&e co nda r y schoo1s a n i n col l e ge . App rently very f w o f
t he s e s udcnts w ~ re ac 'ua l l y pr e pa r ed t o under t ke the
ac ademi ~~rk ~ .pec t f r om them i n co l i g . he a bi l ' cy t o
r e we l l is e ~ sen tl l i a r s ucc os s i n call ge . T x -book~

u r he ma j o r sou r c e o f s t ud y in mos t c I a e s . Effec i va
s ud y ha bi t s a r e a l s o e ssen t i a l f or s uccess i n col l ege , bu t
t h x e tatio n o f mos t s t ud nt ~ t ha t e n r c ol 1cqe do o t
correspond t o t he r e a l i t y of the aca de mi c ork t h y wi l l
f a co at cOllu g . One of t he r e a so ns ~or h i s pr o b b l y
t he l ittle (o r, in ao me c ses , t o t a l ab o nce of ) gui da nce
a nd ncoura ge me nt at e l ementar y a nd s ec onda r y sc hool s
t o wa r d r adi ng and s t udyi ng conduct v 0 e f ec t i ve
I e r n l ng . I wou d be very h 1 f u l 1 p r t f the t ime us
i n s econda ry s c hoo l s fa r t e ac hing student s " t r i c s" to
co 1 Q a ntr nee e xami na t i o ns , wor e u s d 0 pr e pare he m
ac d e mi c l ' e ' n coI l ge . But be f o re t h i s c n ha pp ' o , i t i .
e sse nt ia l : ha pr os pec i ve tea c he r s f or l e me nt r y and
s condar y c hool s , cspec i a l y l a ng ua g ebc hers , be
lIdequo!l te l y pre pa r in t h m thodo l ogy o f c aching r ea ding .

C l i ege t a c he r s 0 . .. fe r en t ro.:! v a r y 11 ' h i t"
op in i o ns wi t h r g a r t o stude nt s who ante co l l oge
un pr pa r f o r c o llege s t udy . Some think tha t t he s e stude n t s
mu ma k a n e f f o r t t o wor k t h i wa y up . nd i hey do n ' t
' ucc eed , t he y shou l d dro [J '011 ge bec a u5 t he y are ~ he re

f or e co ns ide red un l: i t f or co l l e e. Ot ho r ll a re o f t he
op i n i on t.ha s uc h s:ude nt s s ho u b", he l p t o ov rcomc
th i r difficu l i e s th r ou gh r e me d i al wOr k 0 fere t t he
un ve r ' i ty . along wi t h t h~ i r r e gula r c s wo r k . Th i s was
t he Id a t t l e d t o t l~ roading and wr i in9 l a bs and 0 her
types 0 assist nce at Ame rican u vo r s i t i c , and his 5
also t h i d ~a i n w 'eh t he gr oup 0 te ch ar s involve I n
his roj c t be i v We ar o pt i mi s t i c bec use we have

l earn th r ugh the f e edba c k wu obt a in d from s ud n .5 ha t
the a s s i s t a nce t h y rece i ved in t he r e ad ing a b has r e a 1y
m cl a di ff r nc i n che r l i v 5 s s t ud n t in he e
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that they were able to overcome their difficulties of
learning by developing habits and attitudes that lead to
effective study. Finally, we believe that, while our
elementary and secondary schools do not undertake the
responsibility to prepare students for college in a holistic
way, services like the reading laboratory and other types of
assistance should be offered at all universities, and we
str o ngly hope that the results of this preliminary
in v88 tigation of the reading skills and study habits of
s udents at UFSC should sensitize and convince our
administrators that the reading laboratory should be
definitely incorporated into the university as a permanent
service to be offered to students that need help with
reading.

*This is an expanded and revised version of a paper
originally presented at the VIII ENPULI in Brasilia, July,

1988.
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