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Formacao continuada: implicacées e possibilidades no exercicio profissional do assistente social
Resumo: O objetivo deste artigo ¢ refletir sobre a formacao profissional continuada critica no campo do exercicio profissional de Servigo
Social. Fundamenta-se em uma pesquisa bibliografica e documental que procura identificar e apontar estratégias para esse processo de
formagdo. Aborda criticamente a utilizagdo do termo, tendo como referéncia autores da area de educagdo. Problematiza a formacao
continuada como um processo constante e necessario ao exercicio profissional, imbricado na relagdo tedrico-pratica, na qualidade da
produgdo documental, na apropriagdo das novas tecnologias para auxiliar a organizar os dados da realidade que se apresentam no
cotidiano profissional. A partir do método critico-dialético, enfatiza a necessaria atitude investigativa e propde estratégias teorico-
politicas de formacdo continuada para o fortalecimento do projeto ético-politico do Servigo Social.
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Continuous Education: Implications and Opportunities for the Professional Activity of Social Workers
Abstract: The purpose of this article is to reflect on continuous and critical professional education in the field of the professional
exercise of Social Work. It is based on bibliographic and documental research that sought to identify and indicate strategies for this
educational process. It critically analyzes the use of the term, using as a reference authors from the field of education. It problematizes
continuous education as a constant and necessary process for professional exercise that is imbricated in the relationship between theory
and practice, in the quality of document production and in the appropriation of new technologies to assist in organizing the data about
reality that is presented in the daily work of professionals. Based on a critical-dialectic method, it emphasizes the need to have an
investigative attitude and to propose theoretical-political strategies for continuing education to strengthen the ethical-political project
of Social Work.

Keywords: Continued education. Social Work. Relationship theory-practice.

Recebido em 15.03.2012. Aprovado em 30.07.2012.

R. Katal., Floriandpolis, v. 15, n. 2, p. 239-253, jul./dez. 2012

239




240

Ana Maria Baima Cartaxo, Maria Teresa dos Santos e Vania Maria Manfroi

Introducao

O tema proposto origina-se da preocupagdo das
autoras com o exercicio profissional em relagdo ao
Projeto Etico-Politico da profissdo. Desenvolveu-se
a partir das investigacdes realizadas sobre o exerci-
cio profissional e da experiéncia de supervisao aca-
démica das autoras e estd fundamentado em biblio-
grafia critica nos campos tematicos da educacdo e
do Servigo Social.

Pensar a formagao continuada dos profissionais em
sua pratica direta no interior das institui¢des e organi-
zagOes ndo ¢ uma tarefa facil. Coloca-se, no entanto,
como de capital importancia no debate profissional,
considerando a densidade da producdo tedrica e a ne-
cessidade de sua expressdo, com as devidas media-
¢oes, em direcdo a pratica qualificada dos assistentes
sociais. Marilda lamamoto (1999) ja chamou atencao
para esse aspecto ao fazer um balango dos avangos e
desafios da profissao na década de 1980.

Isto instigou a elaboracdo deste trabalho com o
objetivo de contribuir para o debate da profissdo nes-
se campo, ou seja, da formacao continuada dos pro-
fissionais.

Como pensar esta formacao? Que elementos sdo
determinantes nesta compreensio? E claro que ndo
se pretende fazer um estudo aprofundado na investi-
gacdo mais totalizante dessa tematica, mas se ousa
suscitar, indagar e inquietar para que novos estudos
venham a ser adensados.

Ao se falar de formagdo continuada, remete-se,
necessariamente, a relacdo entre teoria e pratica, a
articulacdo entre universidade e sociedade ¢ a rela-
¢do entre a produgdo académica e o exercicio pro-
fissional dos assistentes sociais.

Formacio continuada para além das neces-
sidades do mercado

Falar da importancia da educag@o na atualidade
tornou-se lugar comum, ja que hd uma forte ideolo-
gia disseminada pelo mercado que reduz a educagdo
a qualifica¢do profissional, como condi¢do para a in-
ser¢do ¢ o sucesso do individuo no mercado de tra-
balho. O sucesso e o fracasso sdo vistos como pro-
dutos do esforgo individual do trabalhador.

No capitalismo, ¢ preciso qualificar o trabalhador
para responder as necessidades da producgdo. Dos
trabalhadores, ¢ exigido ndo s eficiéncia material e
objetiva, como também uma eficiéncia subjetiva e
diversificada, para que haja compatibilidade com o
tempo produtivo e financeiro da producdo globalizada
(BRITO, 2007).

Segundo Frigotto (2009), a relacdo da educagdo
com a economia ocorre desde o final da década de
1950, quando o economista Theodore Schultz (1973)
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Introduction

The theme proposed originates from the authors’
concern for professional activity in relation to the
Political Ethics Project for the profession. The paper
is based on research conducted about professional
activity and the authors’ experience with academic
supervision and conducts a critical bibliographical
review in the fields of education and Social Work.

To consider the continuous education of
professionals in their direct practice within institutions
and organizations is not an easy task. Nevertheless,
it has extreme importance in the professional debate,
considering the density of theoretical production and
the need for its expression, with the proper mediations,
to strive for the qualified practice of social workers.
Marilda lamamoto (1999) called attention to this factor
by providing a review of the advances and challenges
of the profession in the 1980s.

This instigated the preparation of this essay with
the objective of contributing to the debate about the
continuous education of professionals.

How can this education be considered? What
elements are determinant for understanding it? The
intention is obviously not to conduct an in-depth study
based on comprehensive research, but to dare to
instigate, question and provoke new studies.

Speaking of continuous education necessarily
involves the relationship between theory and practice,
the articulation between university and society and
the relationship between academic production and the
professional exercise of social workers.

Continuous education beyond the needs of
the market

To speak of the importance of education today
has become common place, given that the market
promotes a strong ideology that reduces education to
professional qualification, as a condition for the
insertion and success of an individual in the labor
market. Success and failure are seen as products of
aworkers’ individual effort.

In capitalism, it is necessary to qualify the worker
to respond to the needs of production. Workers are
required to provide material and objective efficiency,
as well as subjective and diversified efficiency, so that
there is compatibility with the productive and financial
timing of globalized production (BRITO, 2007).

According to Frigotto (2009), there has been a
relationship between education and the economy since
1950 when economist Theodore Schultz (1973)
developed the concept of “human capital” to explain
inequality between nations, social groups and
individuals, without, however, relating it to the true
causes — the inequality between private property,
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desenvolve o conceito de “capital humano”, para
explicar a desigualdade entre nag¢des, grupos sociais
e individuos, sem, contudo, relaciona-lo as verdadei-
ras causas — a desigualdade entre a propriedade pri-
vada, detentora dos meios e instrumentos de produ-
¢do e os trabalhadores, detentores da forca de traba-
lho. Schultz identificou que nos Estados Unidos o forte
investimento das pessoas nelas mesmas, desencade-
ava um significativo crescimento econdmico. Esse
investimento era o capital humano, constituido basi-
camente de investimento em educag¢do, além do in-
vestimento em saude.

A partir disso, Schultz (1973 apud FRIGOTTO,
2009, on-line) dedicou-se sistematicamente a cons-
trugdo deste conceito, tendo como premissa

[...] que o componente da producao que decorre da
instrucdo ¢ um investimento em habilidades ¢ co-
nhecimentos que aumenta as rendas futuras seme-
lhante a qualquer outro investimento que uma na-
¢do ou individuos fazem na expectativa de retor-
nos adicionais futuros.

A concepgao de “capital humano” desenvolvida por
Schultz rendeu-lhe um prémio Nobel de Economia em
1979, expressando o reconhecimento desta visdo para
explicar a desigualdade social entre os paises e tam-
bém entre os individuos (FRIGOTTO, 2009).

A ideia de capital humano, entdo, reduz a educa-
¢do as necessidades mercadoldgicas, como um fator
de produc¢do que ajuda a compreender a visdo domi-
nante da qualificagdo profissional como determinante
para o sucesso profissional. Na atualidade, com a
crise do modo de producdo capitalista, a nogdo de
capital humano vem sendo revista e substituida por
sociedade do conhecimento, qualidade total ou peda-
gogia das competéncias e empregabilidade!.

Assim, concorda-se com Frigotto (2000) quando
afirma que as nogdes de capital humano, sociedade
do conhecimento, qualidade total ou pedagogia das
competéncias sdo conceitos ideologizados que foram
construidos para manter inalterados os interesses
daqueles que detém os meios de producdo e nao con-
tribuem para desvelar a exploragdo do trabalhador
na sociedade contemporanea.

Em relacdo a UNESCO, também ndo se percebe
ruptura com a nocao de educagdo e qualificagdo para
o trabalho, ainda que se pretenda ampliar o conceito.
A discussao sobre a educag@o continuada ocupa lu-
gar de destaque nos trabalhos da Comissao Interna-
cional sobre Educagdo para o Século 21, coordenada
por Jacques Delors. Tem em vista a superagdo dos
conceitos de educacdo continuada ou permanente
pela “educagdo ao longo de toda a vida”, fundada
nos quatro pilares da educacdo: aprender a conhe-
cer, aprender a fazer, aprender a viver juntos e apren-
der a ser. Nessa perspectiva, a educacdo ao longo

which controls the means and instruments of
production and workers, who maintain only the power
of their labor. Schultz identified that in the United
States, the strong investment by people in themselves
led to significant economic growth. This investment
was human capital, constituted basically by an
investment in education, in addition to an investment
in health.

Based on this, Schultz (1973 apud FRIGOTTO,
2009, on-line) systematically dedicated himself to the
construction of this concept, with the premise

[...] that the component of production that is due to
instruction is an investment in abilities and
knowledge that increase future income similar to
any other investment that a nation or individual
makes in the expectation of additional future returns.

The concept of “human capital” developed by
Schultz led to his receipt of the Nobel Prize in
Economics in 1979, expressing the recognition of this
vision to explain social inequality among countries and
also among individuals (FRIGOTTO, 2009).

The idea of human capital thus reduces education
to market needs, and sees it as a factor of production
that helps to understand the dominant vision of
professional qualification as a determinant for
professional success. With the current crisis in the
capitalist mode of production, the concept of human
capital has been revised and substituted by concepts
such as the society of knowledge, total quality or
pedagogy of competencies and employability'.

According to Frigotto (2000) human capital, society
of knowledge, total quality or pedagogy of
competencies are ideological concepts constructed
to sustain the interests of those who control the means
of production and do not help reveal the exploitation
of workers in contemporary society.

Meanwhile, UNESCO has not offered any break
with the concept of education and qualification for
labor, although it has sought to expand the concept.
The discussion about continued education occupied
an outstanding place in the work of the International
Commission on Education for the 21% century,
coordinated by Jacques Delors. This can be seen in
the replacement of the concepts of continuous or
permanent education by “education throughout life”,
based on the four pillars of education: to learn to know,
learn to do, learn to live together and learn to be.
From this perspective, education throughout life goes
beyond the concepts of initial education and
permanent education by proposing that it be conceived
of more broadly, increasing the equality of
opportunities for all people,

[...] offering a second or third chance, satisfying
their desire for knowledge and beauty or their desire
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da vida superaria as no¢des de educagao inicial e de
educacdo permanente ao propor que seja concebida
de forma mais ampla, aumentando a igualdade de
oportunidades a todas as pessoas,

[...] quer se trate de oferecer uma segunda ou uma
terceira oportunidade, de dar resposta a sede de
conhecimento, de beleza ou de superagdo de si
mesmo, ou ainda ao desejo de aperfeicoar e ampliar
as formagoes estritamente ligadas as exigéncias da
vida profissional, incluindo formacdes praticas
(DELORS, 1998, p. 117).

Por essas concepgdes, percebe-se 0 pressuposto
liberal para o qual a desigualdade, ou 0 ndo acesso a
educacdo, ¢ uma questdo de “falta de oportunida-
des”, ndo cabendo, portanto, ao individuo a respon-
sabilidade pela ndo qualificagdo ou pelo desemprego,
ignorando-se o processo historico de assimetria na
relag@o das classes sociais.

Cattani (1996, p. 150) distingue as concepcdes de
educacdo e de formagdo, destacando que a primeira
pode ser compreendida como um “conjunto de acdes,
no ambito das instituicdes escolares, que visam transmi-
tir conhecimentos gerais e especificos aos alunos, bem
como o desenvolvimento de certas atitudes”. E que, por
sua vez, a formacdo diz respeito as diferentes acdes
educativas que se desenvolvem para além ou indepen-
dentemente do ciclo escolar regular, com o objetivo de
desenvolver a capacidade laborativa das pessoas. As-
sim, segundo o autor, a educagao desenvolve-se de for-
ma continua em determinado espago de tempo e faixa
etaria enquanto a formagdo é mais pontual e aleatoria,
alcancando diferentes faixas de idade.

De forma mais especifica, na literatura pesquisada,
ha principalmente na area de educacdo, as denomi-
nacdes: educacdo permanente, capacitagdo continu-
ada ou formagdo continuada. A op¢ao pela denomi-
nacdo ultima dé-se pela relagdo com a formagao ini-
cial, sendo a continuada uma exigéncia imperativa e
indissoluvel da primeira. Segundo Salles (2004, p. 4),

[...] o processo ndo pode ser pensado exclusivamen-
te a partir de qualquer uma das suas partes, mas
sendo de todas elas a0 mesmo tempo. Assim como o
desenvolvimento profissional ndo deve ser pensa-
do desvinculado do desenvolvimento da escola e
da sociedade, a formagao inicial e a formagao conti-
nuada ndo devem ser pensadas separadamente.

Isto leva a uma perspectiva de totalidade da ve-
lha e da nova questdo entre teoria e pratica, entre
formagao e exercicio profissional.

Além disso, Salles (2004) afirma que ndo se pode
considerar a pratica exclusivamente como critério da
verdade sem recorrer a uma atitude maniqueista so-
bre a relacdo dela com a teoria. A isso, acrescenta-
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to surpass themselves or making it possible to
broaden and deepen strictly vocational forms of
training, including practical training (DELORS,
1998,p. 117).

These concepts indicate the neoliberal presumption
that inequality, or the lack of access to education, is a
question of a “lack of opportunities”, and the indivi-
dual is thus not responsible for a lack of preparation
or unemployment, ignoring the historic asymmetry in
relation of social classes.

Cattani (1996, p. 150) distinguishes between the
concepts of education and training, highlighting that
the first can be understood as a “set of actions, in the
realm of school institutions, that seek to transmit ge-
neral and specific knowledge to students, as well as
the development of certain attitudes”. And that,
training concerns different educational actions that
are undertaken beyond or independently of the regu-
lar school cycle, with the goal of developing the labor
capacity of individuals. Thus, according to the author,
education develops in a continuous manner in a certain
space of time and age range, while training is more
limited and random, reaching different age ranges.

More specifically, in the literature studied, mainly
in the field of education, there are the denominations:
permanent education, continuous training or
continuous education. The choice for the latter
denomination is made because of the relationship with
the initial education, with continuation being an
imperative requirement that is inseparable from the
first. According to Salles (2004, p. 4),

[...] the process cannot be considered exclusively
from any one of its parts, but from all at the same
time. Thus, since professional development must
not be considered separately from the development
of the school and society, initial education and
continued education should not be thought of
separately.

This leads to a perspective of totality of the old
and of the new question between theory and practice,
between education and professional activity.

In addition, Salles (2004) affirms that practice
cannot be considered exclusively as a criterion for
truth without falling into a Manichean attitude about
the relationship between it with theory. To this is added
the relationship between education and the socio-
occupational spaces of professional practice.
According to Salles, continuing education cannot be
understood — and neither can continued education in
service — as merely a recycling, or training or
improvement.

Reflecting on the work of some authors, Salles
emphasizes that there is a tendency to think of
continuous education based on a transmission of
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se a relacdo entre a formagdo e 0s espagos socio-
ocupacionais da pratica profissional. Para o autor, ndo
se pode compreender a formagao continuada — dis-
tingdo também a formagdo continuada em servigo —
apenas como uma reciclagem, ou um treinamento ou
aperfeicoamento.

Refletindo sobre a produ¢do de alguns autores,
Salles enfatiza que hd uma tendéncia de se pensar a
formagao continuada centrada em transmissao de sa-
beres, enquanto a formagdo continuada em servigo
como aquela com origem e realizagdo na propria pra-
tica. Neste aspecto, o conhecimento ¢ tratado de for-
ma dicotomica, denominado de razao técnica e razao
pratica. A primeira razao parte da teoria para a acao,
enquanto a segunda parte da acdo para a teoria.

Em Branco (2007, p. 2) encontra-se um ponto de
convergéncia nas concepgdes de formagao continu-
ada e de formagao continuada em servigo, a saber:

Podemos conceituar a formagao continuada como
sendo uma atitude frente aos desafios pedagogicos,
politicos e sociais, que deve estar pautada em uma
solida teorizacdo e reflexdo. E formacdo continuada
‘em servico’ implica em ser realizada no contexto
educativo do tempo e espago, numa continua dindmi-
ca de construcao do desenvolvimento profissional.

Nessa perspectiva, Salles (2004, p. 4) destaca que
o desenvolvimento profissional requer uma sélida for-
magao inicial e continuada “de renovagao, extensao
e atualizacdo permanente dessa formacao”. E que,
além da universidade, a formacdo ocorre “também
nas lutas democraticas e sindicais, na vida familiar,
nos momentos de lazer e fruicdo estética e em tantos
outros [...]”, superando as no¢des de capacitagao,
treinamento e reciclagem.

Um estudo sobre o estado da arte da formagao
de professores no Brasil (ANDRE ez al., 1999, p.
308) aponta a formagdo continuada como “forma-
¢do em servico, enfatizando o papel do professor como
profissional e estimulando-o a desenvolver novos
meios de realizar seu trabalho pedagogico com base
na reflexdo sobre a propria pratica”. Nesse caso, a
formagdo deve se desenvolver ao longo da vida pro-
fissional, prioritariamente em unidade escolar.

Dentre as diferentes areas profissionais com re-
gistro de a¢des voltadas a educagdo continuada ou
permanente, destacam-se as areas da educacdo ¢ a
da satde. Na area da satde, € utilizada a terminolo-
gia “educacdo permanente” para as acdes voltadas
a qualificacdo dos profissionais da area, como se
verifica na Politica Nacional de Formac¢do Perma-
nente em Saude. Nesse documento, a formagao con-
tinuada ¢ compreendida como “uma estratégia
descontinua de capacitagdo com rupturas no tempo:
sdo cursos periddicos sem sequéncia constante”
(BRASIL, 2009, p. 44).

knowledge, while continuous education in services
as something that originates and takes place in the
practice itself. In this regard, knowledge is considered
in a dualist manner, denominated as technical reason
and practical reason. The first leads from theory to
action while the second leads from action to theory.

In Branco (2007, p. 2) a point of convergence is
found between the concepts of continuous education
and continuous education in service, that is:

We can conceive of continuous education as being
an attitude taken before pedagogical, political and
social challenges, which must be based on a solid
theoretical base and reflection. And continuous
education ‘in service’ implies realization in the
educational context of time and space, in a
continuous dynamic of the construction of
professional development.

From this perspective, Salles (2004, p. 4) highlights
that professional development requires solid initial
education and a continuous education “of renovation,
extension and permanent updating of this education.”
And that, in addition to the university, education also
occurs “in democratic and union struggles, in family
life, in moments of leisure and aesthetic fruition, and
many others [...]”, thus going beyond the notions of
preparation, training and recycling.

One study about the state of the art in teacher
education in Brazil (ANDRE et al., 1999, p. 308)
points to continuous education as “education in
service, emphasizing the role of the teacher as a
professional and stimulating her to develop new ways
to conduct her pedagogical work based on a reflection
on her own practice.” In this case, it is understood
that education should take place throughout
professional life, particularly in the school.

Among the different professional fields with
records of actions aimed at continuous or permanent
education, the fields of education and healthcare stand
out. In the field of healthcare, the terminology
“permanent education” is used for actions aimed at
the qualification of professionals in the field, as can
be found in the National Policy for Permanent
Education in Healthcare. In this document, continuous
education is understood as “a discontinuous strategy
of education with ruptures in time: they are periodic
courses without a constant sequence” (BRASIL,
2009, p. 44).

The same document affirms that permanent
education involves the concept of advancement, of
change in the practices used to train workers from
the field. It thus intends, “to incorporate teaching-
learning to the life of the organizations and to the
social and labor practices in the context in which they
occur” (BRASIL, 2009, p. 45), seeking to overcome
the traditional teaching model in the classroom.
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O mesmo documento confere a educagdo per-
manente uma concepgao de avango, de mudanga nas
praticas de capacitagdo dos trabalhadores da area.
Pretende, assim, “incorporar o ensino-aprendizagem
a vida das organizagdes e as praticas sociais e laborais
no contexto em que elas ocorrem” (BRASIL, 2009,
p. 45), buscando superar o modelo tradicional de en-
sino em sala de aula.

Nessa concepgdo de educacdo permanente, esta
também contida a ideia de “educa¢do em servigo”,

[...] caracterizando-se como um processo educativo
a ser aplicado nas relacdes humanas do trabalho,
no intuito de desenvolver capacidades cognitivas,
psicomotoras ¢ relacionais dos profissionais, as-
sim como seu aperfeigoamento diante da evolugao
cientifica e tecnologica. Dessa maneira, ela eleva a
competéncia e a valorizacdo profissional e
institucional (PASCHOAL; MANTOVANI, MEIER,
2007, p.480).

Na apropriagdo dos termos de formagdo continu-
ada, educagdo permanente, ¢ outros similares no
Brasil, € possivel identificar que nao existe uma defi-
nicao exata para os conceitos e a respectiva utiliza-
¢do pelos autores.

A partir dessas breves consideragdes, € pertinen-
te pensar a formagao continuada do assistente social
na perspectiva do método histérico-dialético, tendo
como suporte a categoria da praxis. E, além disso,
discutir a necessidade de formacao critica dos assis-
tentes sociais, de modo a qualificar sua pratica pro-
fissional na dire¢do do compromisso com a classe
trabalhadora, na constru¢do de uma sociedade sem
desigualdade social.

Formacao continuada em Servico Social

E no Cédigo de Etica do Assistente Social (CFESS,
1993) que se encontra esta primeira exigéncia, ao esta-
belecer: “compromisso com a qualidade dos servigos
prestados a populacao e com o aprimoramento intelec-
tual, na perspectiva da competéncia profissional”. Isto
pressupde a busca constante da qualificag@o.

Compreende-se que a formacao continuada ndo
se reduz ao arsenal técnico-operativo. A razdo téc-
nica ¢ tdo somente uma estratégia de um processo
mais amplo para apreensdo da razao ontologica dos
processos sociais, circunscritos nas expressoes da
questao social, objeto da ac¢do profissional do assis-
tente social.

Na literatura pesquisada na area de Servigo Soci-
al ndo se encontrou produgdo significativa sobre a
formagdo continuada, voltada aos profissionais que
se encontram na pratica nos diversos espagos socio-
ocupacionais®. De forma singular, hd uma producao
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This concept of permanent education also contains
the idea of “education in service”

[...] characterizing it as an educational process to
be applied in human labor relations, in order to
develop the cognitive, psychomotor, and
relationship abilities of professionals, and to
improve them in light of scientific and technological
developments. In this way, it emphasizes
competence and professional and institutional
enhancement (PASCHOAL; MANTOVANI;
MEIER, 2007, p. 480).

In the appropriation in Brazil of the terms
continuous education, permanent education and si-
milar ones, it is possible to identify that there is no
precise definition for the concepts and their respective
use by the authors.

Based on these brief considerations, it is pertinent
to think of continuous education of social workers
from the perspective of the historic-dialectic method,
supported by the category of praxis. It is also
important to discuss the need for critical education of
social workers, so that they can qualify their
professional practice so that it has a commitment with
the working class and the construction of a society
without social inequality.

Continuous education in Social Work

The Code of Ethics for the Social Workers
(CFESS, 1993) includes this first requirement, by
establishing a: “commitment to the quality of services
provided to the population and to intellectual
improvement, from the perspective of professional
competence.” This presupposes the constant search
for developing abilities.

It is understood that continuous education is not
limited to a worker’s technical-operational arsenal.
Technical reasoning is merely a strategy for a broader
process for understanding the ontological reasoning
of'social processes, circumscribed in the expressions
of the social issue, which is the object of the
professional action of the social worker.

In the literature studied in the field of Social Work,
there is not a significant amount of study about continuous
education aimed at professionals found in the various
socio-occupational spaces®. Studies do exist in the field
of healthcare, specifically about in-service education.
Nevertheless, the education of social workers as a
continuum process has been a constant concern of
entities in the category including the Federal Social Work
Council (Cfess), the Regional Social Work Councils
(Cress), the Brazilian Association of Education and
Research in Social Work (Abepss) and the National
Executive of Social Work Students (Enesso).
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na area da saude, mais especificamente como for-
macgao em servico. Entretanto, a formagao do assis-
tente social como um processo continuum tem sido
preocupacao constante das entidades da categoria —
Conselho Federal de Servico Social (Cfess), Conse-
lhos Regionais de Servigo Social (Cress), da Associ-
acdo Brasileira de Ensino e Pesquisa em Servigo
Social (Abepss) e Executiva Nacional de Estudantes
de Servigo Social (Enesso).

O primeiro curso de especializagdo a distancia
para os assistentes sociais no Brasil, foi organizado
em 1999, pelo conjunto Cfess, Cress, Abepss e Cen-
tro de Educagdo a Distancia (CEAD/UnB), com o
objetivo de “promover a especializacdo dos (as) as-
sistentes sociais como forma de qualificar o exerci-
cio profissional, a sua inser¢ao atualizada no mundo
do trabalho e o fortalecimento do projeto ético-politi-
co profissional” (CFESS, 2010).

Em 2009, ocorreu uma segunda edi¢do desse cur-
s0, atualizado com os desafios postos ao projeto éti-
co-politico e aos enfrentamentos do contexto
neoliberal. O curso foi denominado “Direitos sociais
e competéncias profissionais” e desenvolveu-se no
periodo de 2009 a 2010°.

Ainda com relacdo as entidades organizativas da
profissdo, ressaltam-se as iniciativas do conjunto
Cfess-Cress que, desde 2000, tem proporcionado
seminarios sobre a atuagdo do Servigo Social em are-
as especificas, como educacado, assisténcia social,
sociojuridica, saude, previdéncia, questao urbana, a
partir das demandas da categoria®. Esse direcio-
namento pode ser observado nas agendas do Enpess
e dos Congressos Brasileiros de Assistentes Sociais
(CBAS)?, que tém se constituido em espagos de dis-
cussdo com vistas a melhor qualificagao da atuacdo
profissional.

E inegével o crescimento da pos-graduagio stricto
sensu na area de Servigo Social e o aprofundamento
tedrico de importantes tematicas que giram em torno
da profissdo, com boa parte dos profissionais, como
mostram as pesquisas®, realizando cursos de pds-gra-
duacdo lato sensu. Porém, mediante a complexidade
do exercicio profissional, essa questao merece trata-
mento diferenciado, problematizacao e busca de alter-
nativas coletivas de enfrentamento.

Sem desconsiderar os determinantes da econo-
mia politica e a condi¢@o de trabalhador assalariado
(IAMAMOTO, 1999; 2002), o assistente social tem
uma autonomia relativa para a construcao de alter-
nativas profissionais. De acordo com Vasconcelos
(2007, p. 413), “essas alternativas sdo possiveis pela
rica contraditoriedade do real, mas suas possibilida-
des de implementag¢do dependem de um sujeito pro-
fissional capacitado tedrica, técnica e politicamen-
te”. Os assistentes sociais expressam um discurso
em defesa dos direitos e interesses dos usuarios, no
entanto, pela avaliacdo da autora, ha uma assimetria

The first distance specialization course for social
workers in Brazil was organized in 1999, in a joint
effort by Cfess, Cress, Abepss and the Distance
Education Center at the University of Brasilia
(CEAD/UnB), to “promote the specialization of so-
cial workers as a way to qualify professional activity,
its revised insertion in the world of work and the
strengthening of the professional political-ethical
project” (CFESS, 2010).

In 2009, the second edition of this course was
realized, revised by the challenges presented to the
ethical-political project and by the confrontations in
the neoliberal context. The course was denominated
“Social Rights and Professional Competencies” and
was held from 2009 to 2010°.

Since 2000, joint initiatives of Cfess-Cress have
provided seminars about Social Work in specific fields,
such as education, social worker, legal affairs,
healthcare, social security and urban issues, based
on the needs of the category®. This focus can be
observed in the agendas of Enpess and the Brazilian
Congresses of Social Assistance (CBAS)?, which has
established discussion spaces aimed at better
qualification of professional activity.

There has been undeniable growth in graduate
studies in the field of Social Work and a theoretical
deepening of important themes related to the
profession, with many professionals conducting non-
degree oriented graduate courses, as revealed by the
studies®. Nevertheless, given the complexity of the
professional activity, this issue deserves special
attention, analysis and a search for collective options
to address the issue.

Without disconsidering political-economic
determinants and the condition of salaried workers
(IAMAMOTO, 1999; 2002), social workers have
relative autonomy to construct professional
alternatives. According to Vasconcelos (2007, p. 413),
“these alternatives are possible because of the rich
contradictions presented by reality, but the
opportunities for their implementation depend on a
professional subject who is theoretically, technically
and politically trained”. Social workers present a
discourse in defense of the rights and interests of
users, nevertheless, the author affirms that there is
an asymmetry between their intentions and what is
realized. Thus, even when social workers opt to
articulate their work to the interests of the population
“they have not had the objective conditions — based
on a critical reading of the specific reality with which
they work, as part of and an expression of social reality
— to capture the possibilities for action contained in
this reality” (VASCONCELOS, 2007, p. 416).

Even recognizing the growth of graduate studies
in the field and the broad scholarly bibliography about
a wide variety of issues that are involved with the
professional activity, in addition to the significant
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entre o intencionado e o realizado. Assim, 0s assis-
tentes sociais mesmo optando por articular seu tra-
balho aos interesses da populago “nao tém tido con-
di¢des objetivas — a partir de uma leitura critica da
realidade especifica com a qual trabalham, como
parte e expressdo da realidade social — de captar
possibilidades de ag¢do contidas nessa realidade”
(VASCONCELOS, 2007, p. 416).

Mesmo reconhecendo-se o crescimento da pos-
graduacdo na area e a ampla bibliografia produzida
na academia sobre os mais diversos temas que atra-
vessam o exercicio profissional, além do significativo
avanco politico, as respostas profissionais ainda con-
tinuam tendo um carater de descontinuidade e de-
sarticulagdo. Nessa dire¢do, afirma Paulo Netto
(1996, p. 149) que: “a categoria profissional nao dis-
poe de suficientes canais e circuitos que operem uma
efetiva socializagdo” dos avancos académicos.

Sao situagdes que demandam um maior investi-
mento dos profissionais na apreciagdo do seu cotidia-
no profissional, de forma individual e coletiva, no sen-
tido de criar mecanismos de andlise das multiplas ex-
pressdes da questdo social, assim como estabelecer
mediacdes que possibilitem a elaboragao de estratégi-
as para a efetivacdo do seu projeto ético-politico.

Relacio teoria-pratica: possibilidades de
formacio continuada

A formulagdo de estratégias de formacao conti-
nuada na relagdo direta com o exercicio profissional
tem como pontos de partida a sistematizagdo e a re-
flexdo, a partir do cotidiano profissional. Assinala-se
a importancia da documentacao profissional (relato-
rios, pareceres, projetos, dentre outros) como elemen-
to vital para construir mediagdes entre o exercicio
direto do assistente social e o projeto ético-politico
profissional, por meio da socializagdo e do debate
coletivo. Retoma-se, a partir de Almeida (2006), a
importancia do processo de sistematizacdo, que pos-
sibilita levantar dados sobre a realidade social e tam-
bém avaliar as dificuldades, avangos e retrocessos
do exercicio profissional. Para o autor (ALMEIDA,
2006, p. 403),

O esforgo de sistematizagdo como um componente
central do trabalho do assistente social ndo signifi-
ca, portanto, apenas a geracao de dados e informa-
¢des, mas um processo que envolve a producdo,
organizagao e analise dos mesmos, a partir de uma
postura critico-investigativa.

Esse processo permite o desvendamento critico
da realidade institucional na qual se insere o assis-
tente social, a construcdo de mediagdes com os pro-
cessos macrossocietarios e a problematizagdo “so-
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political advances, the professional responses are still
discontinuous and poorly articulated. In this sense,
according to Paulo Netto (1996, p. 149) “the
professional category does not have sufficient
channels and circuits that activate an effective
socialization” of the academic advances.

These circumstances require that professionals
make greater efforts to recognize the opportunities
that their daily professional activity offers, in an indi-
vidual and collective manner, to create mechanisms
for the analysis of the multiple expressions of the
social issue, and to establish mediations that allow
developing strategies for the realization of their ethical-
political project.

The relation of theory and practice:
opportunities for continuous education

The formulation of strategies for continuous
education in direct relation with professional exercise
is based on a systematization of and reflection upon
the regular activities of Social Work professionals. This
is highlighted by the importance of professional
documentation (reports, analyses, projects, and other
types) as vital elements for the construction of
mediations between the direct exercise of social
workers and the professional ethical-political project,
through socialization and collective debate. Almeida
(2006) emphasized the importance of the process of
systematization in raising data about social reality and
evaluating the difficulties, advances and setbacks of
the professional exercise. For the author (ALMEIDA,
2006, p. 403),

The effort at systematization as a central component
of the work of the social worker does not mean,
however, only the generation of data and
information, but a process that involves their
production, organization and analysis, based on a
critical-investigative attitude.

This process allows critically revealing the
institutional reality in which the social worker is
inserted, the construction of mediations with the
macro-societal processes and an analysis “of their
different dimensions in relation to the daily expressions
of social reality, mediated by social policies, social
movements, by the form of organization of collective
work in institutions, and above all, by social disputes”
(ALMEIDA, 2006, p. 403). The systematization
provides arevival of “the intellectual dimension given
that it places in gear a theoretical reflection, or that
is, it revitalizes and revises the theoretical statute for
the profession, this is a condition that is socially and
institutionally recognized as being necessary for the
education of workers in this profession”.
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bre suas diferentes dimensdes em relacdo as expres-
soes cotidianas da realidade social, mediatizadas pe-
las politicas sociais, pelos movimentos sociais, pela
forma de organizagao do trabalho coletivo nas insti-
tuicdes e, sobretudo, pelas disputas societarias”
(ALMEIDA, 2006, p. 403). A sistematizacao propi-
cia a retomada de “sua dimensao intelectual, posto
que poe em marcha uma reflexo tedrica, ou seja,
revitaliza e atualiza o estatuto tedrico da profissao,
condi¢ao social e institucionalmente reconhecida para
a formagao de quadros nesta profissao”.

Ja Paulo Netto (1989b, p. 75) assinala a sistema-
tizagdo como um “procedimento prévio e necessario
a reflex@o tedrica”, pois na razao dialética conhece-
se o real por meio de “aproximacgdes sucessivas”.
Ou seja, a analise do real parte

[...] do empirico (os ‘fatos’), apreende as suas rela-
¢des com outros conjuntos empiricos, pesquisa a
sua génese historica e o seu desenvolvimento in-
terno e reconstroi, no plano do pensamento, todo
este processo.

Entdo, a cada uma dessas aproximagoes ha um
retorno ao

[...] seu ponto de partida; mas os fatos, a cada nova
e subsequente abordagem, mostram-se produtos de
relagdes historicas crescentemente complexas e
mediatizadas, podendo ser contextualizados de modo
concreto e inseridos no movimento macroscopico
que os engendra e de que sdo indices.

Compreende-se a sistematiza¢do como um momen-
to prévio ao processo de conhecimento, que possibilita
aos assistentes sociais o desvendamento das tendén-
cias do real. Battini (1994, p. 144), ao pensar o exerci-
cio profissional e a articulagdo tedrico/pratica, qualifi-
ca a importancia da atitude investigativa, isto &, a arti-
culacdo do acumulo de conhecimentos ja produzidos
com a possibilidade de suscitar novas questdes a se-
rem pesquisadas. A atitude investigativa permite bus-
car novas respostas frente aos avangos contidos no
projeto ético-politico. Segundo Battini, para manter a
“pratica viva” coloca-se “a exigéncia [...] da atitude
investigativa na dire¢do da permanente busca do novo
pelareconstrugdo de categorias teorico-metodologicas
de leitura e intervencao na realidade social.”

A atitude investigativa ¢ condi¢@o necessaria para
conhecimento da realidade social para garantir o “re-
conhecimento da liberdade como valor ético central
e das demandas politicas a ela inerentes — autono-
mia, emancipacao e plena expansao dos individuos
sociais”, como afirma o Codigo de Etica do Assis-
tente Social (CFESS, 1993).

A realidade ¢ rica de novas questdes e, para
reconhecé-las, exige-se analisar, pensar, questionar,

Meanwhile, Paulo Netto (1989b, p. 75) indicates
systematization as a “preliminary procedure that
requires theoretical reflection,” because in dialectical
reasoning reality is discovered by means of
“successive approximations”. That is, the analysis of
the real is based

[...] on the empiric (the ‘facts’), apprehending their
relations with other empiric groups, studying their
historic genesis and their internal development and
reconstructing this entire process in the plane of
thinking.

Thus, for each one of these approximations there
is a return to

[...] their starting point; but the facts, at each new
and subsequent approach, display products of
increasingly complex and mediated historic
relations, which can be contextualized concretely
and inserted in the macroscopic movement that
engenders them and of which they are indexes.

Systematization is understood as a moment
previous to the process of knowing, which allows social
workers the tendencies found in reality. Battini (1994,
p. 144), upon considering professional exercise and
the articulation of theory and practice, qualifies the
importance of having an investigative attitude, that is,
the articulation of the accumulation of already
produced knowledge with the possibility of raising new
issues to be studied. An investigative attitude allows
seeking new responses to the advances found in the
ethical-political project. According to Battini, to
maintain a “living practice”, “it is necessary to have
an investigative attitude towards the permanent
search for the new, through the reconstruction of
theoretical-methodological categories for reading and
intervention in the social reality.”

An investigative attitude is a necessary condition
for developing the knowledge of social reality that
guarantees the “recognition of liberty as a central ethical
value and of the political demands that are inherent to
it — autonomy, emancipation and the complete
expansion of social individuals”, as affirmed by the
Code of Ethics for the Social Worker (CFESS, 1993).

Reality is rich with new questions and to recognize
them it is necessary to analyze, think, question, critically
reflect and denaturalize “through the continuous re-
raising of questions, making them emerge in an
increasingly richer and living manner” unveiling the
relationship “between the universal and the particular,
in a dialectic vision” (BATTINI, 1994, p. 144).

Battini also indicates the need to overcome a
pragmatic attitude towards the daily activity of Soci-
al Work professionals. The action of social workers,
although linked to daily life, must go beyond this. Heller
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refletir criticamente, desnaturalizar “pela continua
recolocacdo de questdes, fazendo-a emergir de for-
ma cada vez mais rica e viva” desvendando a rela-
¢do “entre o universal e o particular, numa visao
dialética” (BATTINI, 1994, p. 144).

Battini indica, além disso, a necessidade de supe-
racao do pragmatismo presente no cotidiano profis-
sional. A agdo do assistente social, embora se vincu-
le ao cotidiano, precisa ultrapassa-lo. Heller (1985,
p. 44) chama esse processo de homogeneizacao, que
concentra “toda a nossa aten¢do sobre uma Unica
questdo” de modo que “‘suspendemos’ qualquer ou-
tra atividade durante a execucdo da anterior tarefa”.
Cabe aos profissionais criarem estratégias de “sus-
pensdo” do cotidiano, por meio da sistematizagdo das
informacdes coletadas sobre os usuarios e sua rela-
¢do com a questdo social, para identificar e reconhe-
cer as necessidades sociais e 0s processos de resis-
téncia gestados pelos grupos populares. Esse pro-
cesso de superagdo da “superficialidade extensiva”
(HELLER, 1985) permite analisar as relagdes
institucionais vinculadas aos projetos de classe e vis-
lumbrar a construcdo de aliangas com outros atores
institucionais e com os usua-
rios. Ao mesmo tempo, ha a
necessidade de criagdo de
espacos para socializagdo e
debate, articulando estratégi-
as de enfrentamento aos li-
mites postos ao exercicio pro-
fissional, tanto do ponto de
vista da inser¢do na divisao
sociotécnica do trabalho,
quanto da seletividade e da
focalizagdo das tendéncias
das politicas sociais na atu-
alidade.

Pode-se dizer que no exer-
cicio profissional as escolhas
s3o0 “moralmente motivadas”
(HELLER, 1985), portanto,
frutos de liberdade e autono-
mia relativas dos sujeitos pro-
fissionais, mediante as condi¢des reais nesse contex-
to. Rompe-se, assim, com a imediaticidade do cotidia-
no, resultado da atitude investigativa que permite a
desmistificag@o do lugar ocupado pelo assistente soci-
al na divisdo sociotécnica do trabalho. Esse processo
critico permanente “cria maiores possibilidades de
novas explicagdes, [...] permitindo ir além do limite
dado” (BATTINI, 1994, p. 145).

Nessa linha de pensamento, Forti e Guerra (2010)
afirmam que, mediante a complexidade da formacdo
e do exercicio profissional, torna-se imprescindivel
ao assistente social o conhecimento da tota-
lidade social para uma atuacdo séria e competente.
Para as autoras, ¢ “necessaria uma visao dos pro-

... torna-se
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indispensavel
resgatar o papel da
consciéncia, da teleologia, da
relacio com os projetos
profissionais e societarios,
objetivando a superacio de
uma visao academicista,
abstrata e pragmatica da

teoria e da pratica.

(1985, p. 44) calls this a process of homogenization,
which concentrates “all of our attention on a single
question” so that we “suspend” any other activity
during the execution of the anterior task.” It is up to
professionals to create strategies for the “suspension”
of daily work, by systematizing information collected
about users and their relation with social issues, to
identify and recognize social needs and the proces-
ses of resistance developed by popular groups. This
process of overcoming the “extensive superficiality”
(HELLER, 1985) allows analyzing the institutional
relationships linked to projects of class and envisioning
the construction of alliances with other institutional
actors and users. At the same time, there is a need to
create spaces for socialization and debate, articulating
strategies to confront the limits placed on professional
exercise, both from the perspective of the insertion in
the socio-technical division of labor, and in the
selectivity and focalization of the trends of current
social policies.

It can be said that during professional activity,
choices are “morally motivated” (HELLER, 1985),
and therefore the fruits of liberty and the relative
autonomy of the professional
subjects, in light of the real
conditions in this context.
There is thus a break with the
immediate nature of daily life,
which is the result of the
investigative attitude that
allows the demystification of
the place occupied by the so-
cial worker in the socio-
technical division of labor. This
permanent critical process
“creates greater possibilities
for new explanations [...]
allowing going beyond the
established limit” (BATTINI,
1994, p. 145).

In this line of thinking,
Forti and Guerra (2010)
affirm that given the comple-
xity of education and professional activity, it
becomes essential for social worker to have
knowledge of social reality to be able to act
competently and responsibly. For these authors, it
is “necessary to have a vision of social processes
as totalities that are composed of various factors
and realms and which present different levels of
complexity”. They affirm that it is necessary to
have “a theory that allows us to perceive how the
central contemporary dilemmas are translated in
the peculiarities of Social Work and expressed in
the socio-professional requests and competencies
and in the professional culture” (FORTI; GUER-
RA, 2010, p. 3).
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cessos sociais como totalidades que se compdoem de
varios aspectos e ambitos e que apresentam diferen-
tes niveis de complexidade”. E prosseguem afirmando
que € preciso “uma teoria que nos permita perceber
como os principais dilemas contemporaneos se tra-
duzem nas peculiaridades do Servigo Social e se ex-
pressam nas requisicdes e competéncias
socioprofissionais e na cultura profissional” (FORTI;
GUERRA, 2010, p. 3).

No entanto, as autoras alertam sobre a necessi-
dade de romper com a visdo instrumental da teoria
que a concebe como modelo, remetendo a uma vi-
sdo funcional e pragmatica da mesma. E refor¢am:
“¢ como se a validade da teoria repousasse na docil
submissdo a necessidade de respostas praticas ime-
diatas para os problemas”. A visdo pragmatica da
teoria ndo permite compreender a complexidade do
real, dentro de uma perspectiva dialética, pois “ao
suprimir as mediagdes sociais constitutivas e consti-
tuintes dos processos, o pensamento reificado nao
ultrapassa a aparéncia dos fatos” (FORTI; GUER-
RA, 2010, p. 5, 7).

Com base nessa argumentagao, esta pesquisa de-
senvolve a ideia de que o assistente social — inserido
na divisao sociotécnica do trabalho, com o suporte te-
orico enunciado desde o final dos anos 1970 — ¢ capaz
de formular respostas mais abrangentes no cotidiano
profissional, a partir do reconhecimento das expres-
soes da questdo social, das tendéncias das politicas
sociais e do conhecimento dos usudrios. Por enten-
der-se que a pratica “[...] ndo ¢ uma atividade qual-
quer, mas uma atividade que possibilita ao sujeito re-
flex@o sobre sua agdo e revelagdes sobre a realidade
— que possibilita decifragdo das categorias e captagdo
dalegalidade do fendmeno” (FORTI; GUERRA, 2010,
p. 4). Para tanto, torna-se indispensavel resgatar o
papel da consciéncia, da teleologia, da relagdo com os
projetos profissionais e societarios, objetivando a su-
peracdo de uma visdo academicista, abstrata e prag-
matica da teoria e da pratica.

Em face da complexidade das demandas sociais,
¢ preciso encontrar respostas, num processo de re-
flexdo que ultrapasse o atendimento imediato e ne-
cessario, pois, a pratica “é uma agdo capaz de pro-
porcionar conhecimentos, transformando e qualifican-
do nossas ideias sobre as coisas e de nos fornecer
meios, caso tenhamos intengdo de modifica-las”
(FORTI; GUERRA, 2010, p. 4).

Assim, busca-se problematizar a formagao continu-
ada como um processo constante € necessario ao exer-
cicio profissional, imbricado na relagdo tedrico-pratica.
Processo que parte da qualificag@o da producao docu-
mental e da apropriagdo das novas tecnologias. Consi-
dera-se que a atitude investigativa propricia ao sujeito
profissional colocar-se em uma perspectiva critica, que
além de trazer a tona a realidade social vivenciada no
cotidiano institucional também possibilita formular es-

Nevertheless, the authors warn about the need to
break with an instrumental vision of theory that
conceives it as a model, and refer to a functional and
pragmatic vision of theory. They emphasize: “itis as
if the validity of a theory is based on docile submission
to a need for immediate practical responses to
problems”. A pragmatic view of theory does not
allow understanding the complexity of the real from
a dialectical perspective, because “by suppressing the
social mediations that are constitutive of and
constituent to the processes, reified thinking does not
go beyond an appearance of the facts” (FORTI;
GUERRA, 2010, p. 5, 7).

Based on this argument, this essay affirms that
social workers —inserted in the socio-technical division
of labor, with the theoretical support advanced since
the late 1970s — are capable of formulating broader
responses to the daily activity of professionals, based
on recognition of the expressions of the social
question, trends in social policies and the knowledge
of users. To do so, it must be understood that the
practice “[...] is not just any activity, but an activity
that allows deciphering categories and capturing the
legality of the phenomenon” (FORTI; GUERRA,
2010, p. 4). Therefore, it becomes indispensable to
revive the role of the conscious, of teleology, of the
relationship with professional and social projects,
seeking to overcome an academic, abstract and
pragmatic view of theory and practice.

Considering the complexity of social demands, it
is necessary to find responses, through a process of
reflection that goes beyond the immediate and
necessary service, because practice “is an action
capable of providing knowledge, transforming and
qualifying our ideas about things and of providing us
means, if we have an intention of changing them”
(FORTIL; GUERRA, 2010, p. 4).

Thus, continuous education is considered as a
constant and necessary process for professional
activity, which is imbricated in the relation of theory
and practice. It is a process that is based on the
qualification of the production of documents and on
the appropriation of new technologies. It is considered
that the adoption of an investigative attitude allows
the professional subject to take a critical perspective,
which beyond bringing to light the social reality
experienced in the daily institutional activity, also allows
formulating collective strategies to confront the
targeting and selectivity of social policies.

Final considerations

This study reaffirmed the need for articulation
between theory and practice and recognizes the
existence of a considerable theoretical and political
background in the profession. It noted, however, certain
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tratégias coletivas de enfrentamento a focalizagdo e a
seletividade das politicas sociais.

Consideracoes finais

Neste estudo, reafirma-se a necessidade da
articulagdo entre a teoria e a pratica e se reconhece
a existéncia de um grande acumulo tedrico e politico
na profissdo. Observa-se, porém, certa dificuldade
na utilizagdo desses saberes como referencial tedri-
co que sustente o exercicio profissional.

Nas pesquisas realizadas sobre o mercado de tra-
balho do assistente social, citadas ao longo do texto,
¢ recorrente a afirmagao de que ha pouco reconhe-
cimento e pouca autonomia profissional. Esse estado
de coisas pode ser explicado pela inser¢ao dos assis-
tentes sociais na divisdo sociotécnica do trabalho ali-
ado as dificuldades em responder as reais demandas
da populacdo. Contudo, se essas dificuldades relaci-
onam-se diretamente a questdes estruturais, ¢ possi-
vel inferir que ha fragilidades esparsas, também nos
campos politico e tedrico.

Ha ainda muitas questdes a serem investigadas,
mas ficou evidente que o processo de formagao pro-
fissional continuada ¢ uma importante estratégia para
a superagdo dos limites tedrico-politicos menciona-
dos em relag@o ao exercicio e ao projeto ético-politi-
co profissionais.

E fundamental a retomada desse tema de forma
critica, na perspectiva dialética, visando a superagao
de uma pratica rotineira, empiricista, fragmentada,
desarticulada e de uma teoria apreendida apenas de
forma academicista. E fundamental, também, a reto-
mada da nog¢do de indissociabilidade entre a teoria e
a pratica. Paulo Netto (1996) ja identificava na dé-
cada de 1990 a existéncia do distanciamento entre
as agéncias de formacao e o campo do exercicio pro-
fissional. Sabe-se que € papel da universidade a pro-
dugdo de conhecimentos, mas também o acompa-
nhamento dos profissionais para além dos cursos de
pos-graduagdo lato e stricto sensu.

Cabe por fim lembrar o compromisso social da
Universidade afirmado pela Politica Nacional de Ex-
tensdo Universitaria ao destacar a indissociabilidade
entre ensino, pesquisa e extensdao, como “processo
interdisciplinar, educativo, cultural, cientifico e politi-
co que promove a interacao transformadora entre
Universidade e outros setores da sociedade™’.

E possivel pensar e propor agdes concretas que efe-
tivem o papel da universidade no fomento a discussdes
tematicas realizadas em conjunto pelos professores, pro-
fissionais e estudantes da graduacdo e pos-gradua-
¢do, seja por meio dos foruns de supervisao, semindrios,
andlises de conjuntura ou por outras estratégias de for-
magao continuada, de modo articulado a movimentos
sociais, sindicatos e outros segmentos organizados.
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difficulties in the use of this knowledge as a theoretical
reference that sustains professional activity.

In the studies conducted about the labor market
for social workers, mentioned during the article, there
are recurring affirmations that professionals are poorly
recognized and have little autonomy. This state of
things can be explained by the insertion of social
workers in the socio-technical division of labor allied
to difficulties in responding to the population’s real
needs. Nevertheless, if these difficulties are directly
related to structural issues, it is possible to infer that
there are also scattered weaknesses in the political
and theoretical fields.

There are still many issues to be studied, but it is
clear that continuous professional education is an
important strategy for overcoming the theoretical-
political limits mentioned in relation to the activity and
the ethical-political project of professionals.

It is essential to address this issue critically, from
a dialectical perspective, seeking to overcome routine
empiricist, fragmented, disarticulated practices, and
theory that is only grasped in an academic manner. It
is also essential to reconsider the concept of the
inseparability between theory and practice. In the
1990s, Paulo Netto (1996) identified the distance
between educational agencies and the field of
professional activity. The role of the university is to
produce knowledge, but also to accompany
professionals beyond their graduate courses (whether
in degree programs or not).

Finally, it is important to remember the social
commitment of the university as affirmed by the
National University Extension Policy which
emphasizes the inseparability of teaching, research
and extension, as “an interdisciplinary, educational,
cultural, scientific and political process that promotes
the transformative interaction between the university
and other sectors of society’’.

It is possible to think of and propose concrete
actions that effectuate the role of the university in
supporting thematic discussions, realized in
conjunction by professors, professionals and
undergraduate and graduate students, whether by
means of forums on supervision, seminars, analyses
of the political, economic and social situation or by
other strategies for continuous education, in a way
that is articulated to social movements, unions and
other organized segments.

Notes
1 For more about the issue, see Frigotto (2005).
2 Asurvey was conducted of the most recent theoretical production

about Social Work in the following periodicals: Revista Katdlysis,
Servigo Social & Sociedade, Temporalis; and consultation was
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Notas
1 Para aprofundamento do tema, ver Frigotto (2005).
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Servico Social nos seguintes periodicos: Revista Katdalysis, Servigo
Social & Sociedade, Temporalis; foram verificados os sitios
eletronicos do Conselho Federal de Servigo Social (Cfess) e da
Associacdo Brasileira de Ensino e Pesquisa em Servigo Social
(Abepss), os anais dos XI e XII Encontros Nacionais de
Pesquisadores em Servico Social (Enpess) e dos XII e XIII
Congressos Brasileiros de Assistentes Sociais (CBAS).

3 Cabe destacar que 0 40. Encontro Nacional Cfess/Cress, realizado
em Brasilia, no periodo de 8 a 11 de setembro de 2011, em uma de
suas deliberagdes, aprovou a Politica Nacional de Educagdo
Permanente para assistentes sociais, com previsao de implementagéo
apartir de 2012, conforme consta em seu Relatorio Final (CFESS,
2011).
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5 Aeste respeito, ver Faria (2003).
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que a pos-graduagao lato sensu ainda é a mais acessivel, embora
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coordenada por Jamur, Frizzera e Manfroi (2003), na Abepss da
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Espirito Santo (MANFROI ez al., 2007), observou-se que do total
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especialistas, 13 mestres, 2 doutores e 2 pés-doutores. Em Santa
Catarina (MANFROI et al., 2011), 38 assistentes sociais eram
apenas graduados, 64 especialistas, 18 mestres, 10 doutores e 2
pés-doutores.

7 Extraido do documento Politica Nacional de Extensdo Universitaria.
Disponivel em: <http://www.renex.org.br/documentos/Colecao-
Extensao-Universitaria/01-Plano-Nacional-Extensao/Plano-
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