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Abstract: The purpose of the present article is to didactically analyze the responses to a questionnaire
of 2,124 fifth and sixth-grade students on the subject under study. Students were asked about some
gender stereofypes that appear in literary works to determine the perception that they had about
them and fo be able to make, in addifion, a comparison between the answers of boys and girls. We
focused on the results showing how the students are, in all the statements made, quite close to the
answer related fo agreeing with gender stereotypes, highlighting the fact that they prefer that the
main characters in the books should be boys, which we could franslate info future male power roles.
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Resumo: O objectivo do presente artigo é analisar didacticamente as respostas a um questiondrio de
2.124 estudantes do quinto e sexto ano sobre o assunto em estudo. Os esfudantes foram questionados
sobre alguns esteredtipos de género que aparecem em obras literdrias para determinar a percepgdo
que tinham sobre eles e para poderem fazer, além disso, uma comparacdo entre as respostas de
rapazes e raparigas. Concentrdmo-nos nos resultados mostrando como os estudantes estdo, em
todas as declaragoes feitas, bastante proximos da resposta relacionada com a concordéncia com
os esteredtipos de género, salientando o facto de preferirem que as personagens principais dos livros
sejam rapazes, o que poderiamos traduzir em futuros papéis de poder masculino.
Palavras-chave: género; literatura; escola primdria; esteredtipos; estudante.

Escuela, Literatura y Estereotipos Sexuales. Andlisis Didactico

Resumen: El propdsito del presente articulo es analizar diddcticamente Ilas respuestas a un
cuestionario de 2.124 alumnos de quinto y sexto curso sobre el tema estudiado. Se pregunté a los
alumnos sobre algunos estereotipos de género que aparecen en las obras literarias para determinar
la percepcién que tenian sobre ellos y poder hacer, ademds, una comparacién entre Ias respuestas
de ninos y ninas. Nos centramos en los resultados que muestran cémo los alumnos estdn, en todas
las afirmaciones realizadas, bastante cerca de la respuesta relacionada con el acuerdo con los
estereotipos de género, destacando que prefieren que los protagonistas de los libros sean chicos, lo
que podriamos traducir en futuros roles de poder masculino.

Palabras clave: género; literatura; escuela primaria; estereotipos; alumno.

Intfroduction

The conception of literature as an instrument that helps us to better understand the needs,
interests and experiences of children (Teresa COLOMER, 1999) is one of the key points that, linked
to the idea of stereotyping from a gender perspective, articulates the objectives of this research.
It was considered fundamental to make an analysis of the pupils’ opinions on some gender issues
that appear in children’s and young people’s literature and to try to determine whether or not this
is influencing the construction of gender stereotypes in these pupils.
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It is true that ftoday boys and girls receive a large amount of stimuli and messages through
films, television, video games, social networks and literature (Sandra Liliana CUERVO; Maria
Concepcién MEDRANO-SAMANIEGO; Ana AIERBE-BARANDIARAN, 2016), which is why it is essential
to carry out research that, from a gender perspective, provides a different point of view to these
materials and helps to provide critical fraining that serves to interpret these messages and, in this
way, contribute to creating a fairer society.

The present research, therefore, is fundamentally based on the analysis of the perception
that the 2124 boys and girls in 5th and 6th grades of Primary School in Spain who took part in
this study have of the gender stereotypes that appear in works of Children’s and Young People’s
Literature (hereinafter, CYAL).

Through literature, ideals about how boys and girls or men and women should behave, act
and be have been, and continue to be, transmitted. Even before one can read, in childhood,
many of these roles are internalised through the family environment and then transferred to the
school environment, which is why it is essential that critical reading is taught from the outset (Daniel
CASSANY, 2018).

In this regard, several studies have addressed the differences between boys and girls
and their aftitudes towards reading (Teresa ARTOLA; Santiago SASTRE; Jesus Maria, ALVARADO,
2016; Steve GRAHAM; Virginia, BERNINGER; Robert, ABBOTT, 2012; Tula MERISUO-STORM, 2006; Tula
MERISUO-STORM; Marjaana SOININEN, 2012). One of their common findings is that girls, from an
early age, have a more positive attitude towards reading; furthermore, in other studies this is
reaffirmed by a loss of interest in reading by boys as they get older (MERISUO-STORM, 2006).

Itis also important to highlight for the present study those studies that show how boys and girls
have different reading interests and tend to choose different types of books (Robin BOLTZ, 2007;
Kay CHICK; Rose HEILMAN-HOUSER, 2000; Kathleen MOHR, 2006; Jane OAKHILL; Alison PETRIDES,
2007; Eleni KARPOUZA; Aikaterini, ZAMPANIOTI; Andreas, KARAKITSIOS, 2014). They show that girls
tend to choose stories that are related to friendship and family, and boys usually prefer realistic
stories over fiction, with comic books, action books and horror books being particularly successful
(ARTOLA et al., 2016; MERISUO-STORM, 2006; Wendy SCHWARTZ, 2002; Michael SULLIVAN, 2004).
Another key finding from research along these lines is that boys are more likely fo conform to
the stereotypes attributed to them as boys, especially when they are in public or with a group of
friends (Marilyn CHAPMAN ef al., 2007; MOHR, 2006).

Proposing a study from a gender perspective, in this case through CYAL, seeks to highlight
the differences between boys and gitls that are still present in our society and responds to the
consideration of feminist literary criticism to address stereotypes in CYAL works in order to investigate
the role of women and men and their possible influence on younger readers (Eneko FERNANDEZ-
ARTIGAS; Xabier, ETXANIZ; Arantzazu, RODRIGUEZ-FERNANDEZ, 2019). In addition, the fact that we
have been able to count on such a large sample of students provides us with remarkable results
that can serve as a starting point for future research.

Gender Siereotypes

The idea of gender stereotype is defined as one of the principles with which people build
their way of being and their identity; its development has to do with an individual conception,
but also with a social one, because it is in the environment that surrounds each person that
unfounded ideas and beliefs are generated and end up being taken as absolute fruths (Mila
AMURRIO-VELEZ et al., 201 2). This also means that they take root in society, are considered valid
and are perpetuated, reproducing themselves almost automatically (Inmaculada ALEMANY;
Maria del Carmen ROBLES; Maria Adela , DE LA FLOR, 2019), since they are imposed on people
from birth so that they can determine their way of acting and their desires (Marina SUBIRATS, 1994).

These beliefs are key for people, for their conception of the world and of themselves
(Blanca GONZALEZ, 1999), and therefore they must be addressed from an early age so as not to
generate differences that imply supremacy of one group over another, as is the case in today’s
society where it could be considered that patriarchy determines much of that way of behaving
and sefs the rules, this term being understood as a system of government based on the authority
of men (Araceli GONZALEZ, 2013).

Studies such as those by Maite Garaigordobil and Jone Aliri (2011) show how gender
stereotypes are related to sexist attitudes and sexism, which is defined as a prejudice against
people based on their sex (llse GONZALEZ; Rolando DiAZ, 201 8), in our case, against women and
girls. Nowadays, not only the family or the school is decisive in the tfransmission of these ideas, but
also literature, television, cinema, video games and social mediaq, the last playing an increasingly
important role (Sandra Liliana CUERVO et al., 2016). It is therefore essential that research and
studies are carried out with a gender perspective, didactically analyzing and critically interpreting
the information and influences that children receive to help them on their way to becoming
people who build a more just and egalitarian society (Audrey DENTITH et al., 2016).

2 Revista Estudos Feministas, Floriandpolis, 32(2): €89518
DOI: 10.1590/1806-9584-2024v32n289518



SCHOOL, LITERATURE AND SEXUAL STEREOTYPES. A DIDACTIC ANALYSIS

Gender and Stereotypes: How to Approach Them from the Texts

This article deals with some stereotypes that appear in CYAL and with the perception fifth
and sixth-grade primary school children have of them. Specifically, the research has focused on
analysing the answers to issues such as leadership, groups of boys and girls or the abilities of each
one, following part of the proposal made by Pilar Colds and Patricia Villaciervos (2007), which
tackles the gender stereotypes present in the CYAL through six areas: body, social behaviour, skills
and abilities, expression of emotions, management of emotions and social responsibility.

From the age of three, boys and girls begin to learn the basics about gender stereotypes
in their environment. This knowledge intensifies and becomes more radical around the age of
seven, when they are more rigid about male and female roles. Around the age of 10-12, once
they pass this stage, boys and girls begin to be more flexible and more receptive to changes and
the breaking down of stereotypes (Rainer BANSE et al., 2010); therefore, it is key to influence the
education of students at this age, since, although they tend to seek out patterns and activities that
relate to their sex and emphasize the differences between them, the influence of gender stereotypes
and patterns depends on many factors -related to their environment- that can be influenced and
addressed from school or family (Carol Lynn MARTIN; Diane N. RUBLE; Joel SZKRYBALO, 2002).

From the 1970s onwards, the feminist movement began to give importance to and
incorporate into its agenda the issue of education and the construction of gender stereotypes in
schools, focusing on the socialisation of sexual roles. It was in the 1980s that criticism began to
emerge of this theory as it considered that it greatly simplified a complex concept that had to be
tackled in various ways and with other strategies that went beyond modelling or repetition.

The post-structuralist postulates appear, then, taking up the basic idea that people
construct their identity in an active way and interacting with others, so this discourse is taken as
a fundamental constructor of gender identity. According to Maria del Carmen Rodriguez (2006),
in contrast to the theory of the socialisation of sexual roles, the post-structuralist theory advocates
three fundamental issues: the analysis and discussion of texts as the core of the co-educational
project, discussion as a means of deconstructing the text, and reading and writing as inseparable
processes that must be addressed in a co-educational project.

Children’s and Young People’s Literature and Their Influence on the
Construction of Stereotypes

Literature has been a key element in the transmission of the leading ideologies, values,
traditions or culture in society (Edmore MUTEKWE; Constance MUTEKWE, 2012). It can be considered
also afundamental partin the development of children’s socialization and identification with diverse
gender roles, which will impact on their future academic or professional aspirations (Tichatonga
NHUNDU, 2007). CYAL is fundamental in the early years in order to construct correct reference
models for interpreting the world because there is a relationship between the construction of the
personality of young readers and the construction of meaning that occurs with literature (Pedro
CERRILLO, 2007).

It is possible to consider that children learn and reproduce a series of behavioural patterns
rooted in patriarchy and androcentric worldviews (Carlos FONSECA, 2005), what could be defined
as “hegemonic masculinity” (Luis BONINO, 2002, p. 7). In this way, for example, they do not
show their feelings by not considering it masculine, or they are more aggressive or authoritative
because they internalise that this demonstration of virility is what is expected of them as men, as is
heterosexuality, the use of violence or risky behaviour (Vicenta GARRIDO, 2020).

The above-mentioned behaviours are intensified in children’s social environments; it is
essential to rethink and face the conditions in which gender determines or does not determine the
social structure of a child to influence those in which they promote inequality (Michael A. MESSNER,
2000). From an early age, children are given either boys’ toys or girls’ toys with a clear identification
on caring, in the case of girls, or on action, in the case of boys. To this must be added the role of
the father and mother with respect to work or household and school tasks, a fundamental place
of social and personal development for children. If stereotypes are not destroyed in these areas,
they are likely to continue to be perpetuated as they are today (Montserrat MORENO, 2009;
Josefa QUESADA, 2014).

It is precisely in the field of education, where there are multiple research studies that point
out how there are gender differences in the choice of studies or even in the self-perception
of students, who tend to identify with greater ability in science and mathematics for boys and
more in literature and reading for girls (Jacquelynne S. ECCLES, 2009; Rebecca LAZARIDES; Fani
LAUERMANN, 2019; Johan KORHONEN et al., 2016; Herbert W. MARSH, 1986; MARSH ef al., 2015). In
this respect, it is important to transform these gender-determined issues that relate to future choices
or performance in some subjects in order for students to do as well as possible in school (Anna
WIDLUNDA ef al., 2020). In addition, such low or high expectations about particular subjects or
about performance in general may hinder or promote learning, further accentuating a potential
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gap (Sarah GENTRUP et al., 2020). Educational inequalities are undoubtedly determined by the
difference in teachers’ expectations of their students (Hester BOER ef al., 2010; Sarah GENTRUP;
Camila RJOSK, 2018; Francesca MUNTONI; Jan RETELSDORF, 201 8).

The CYAL, as a representation of reality and the world (COLOMER, 1999), helps boys and
girls to construct their own imaginary and conception of gender with the examples shown to
them in the texts of how men and women should behave. The fact that the CYAL has far fewer
recognized female authors, or fewer female protagonists to whom certain stereotypes are
attributed, contributes to a view of increasing male power (Fatima ARRANZ, 2015). It is therefore
essential that alternative ways of interpreting these roles should be presented (Alexis WING,
1997), and this can be done through a gender perspective, which allows these stereotypes to
be addressed and their possible influence on younger readers to be determined (FERNANDEZ-
ARTIGAS, et al., 2019), and at the same time everyone can work on their deconstruction and
generate a space for reflection and intervention that allows young readers to interpret these texts
in a profound way, so that they can have an impact on any sexist aspects that may exist which,
on many occasions, end up going unnoticed or being treated as if they were natural and normal
(Dona ALVERMANN ef al., 1997).

There are several ways in which gender roles are perpetuated over time in the CYAL, not
only in the words used, but also taking info account the covers or illustrations, which can designate
stereotypes attributed to the masculine or feminine. Thus, it is more common for male characters
to appear fixing things, or going on adventures, while female characters often appear in tasks
involving caring for others (Taylor BERRY; Julia WILKINS, 2017).

In CYALs works, boys often solve problems independently and also play the role of the
hero by helping girls or other equails to solve problems; women usually need, or end up needing,
the help of a male to be able to fix some complex situations they have to face, an idea that
is reinforced by the common and frequent use of adjectives such as proud, big, fierce and
angry, for the male characters, while for the female ones terms such as weak, scared, sweet and
beautiful are used (Diane TURNER-BOWKER, 1996).

Literature review

Since the 1970s, authors such as John Money and Anke Ehrhadt (1972), Eleanor Maccoby
and Carol Jacklin (1974) or Rhoda Unger (1979) have addressed the concepts of sex and gender
and the acquisition of patterns and stereotypes attributed to the latter. Leslie Mcarthur and Sue Eisen
(1976), Marylee Ashby and Bruce Wittmaier (1978), Jane Connor and Lisa Serbin (1978) showed, in
their different studies, the importance and impact of gender roles that appeared in the narrative,
through the presentation and description of male and female characters. Authors such as Weitzman,
et al. (1972), in the United States, began to investigate gender stereotypes in picture books for pre-
school children as they “considered that these had an important role in the early socialization of
gender roles as they were vehicles for the presentation and conservation of social and cultural
values” (quoted in Rosali LEON, 2018, p. 350). Kathryn Scott and Shirley Feldman-Summers (1979)
determined how the reading of works in which female protagonists played roles that are traditionally
not attributable to girls (researchers, explorers...) influences the gender perception of boys and
girls. Also, in the 1980s, this subject was studied from disciplines such as psychology, where we can
mention the research made by Janet Hyde and Marcia linn (1986).

In any state of the art about our object of study, it is possible to mention the results of the
study carried out by Kay Bussey and Albert Bandura (1999), in which they show that childhood
is constantly exposed to gender stereotypes linked to the media, video games or books. Twenty
years later, the situation continues to be daunting, adding musical styles and videos in which the
woman is a mere object (Jon ILLESCAS, 2019).

In the first decades of the 21st century, several researches and papers, carried out both in
America and in Europe, have dealt with the analysis of several CYAL books from a gender perspective
(Amanda DIEKMAN; Sarah MURNEN, 2004; Kay CHICK; Timothy, SLEKAR; Eric, CHARLES, 2010; Janice
MCCABE ef al., 2011). In our country, investigations by Colomer (1999) and Colomer; Isabel Olid
(2009) show that, despite the fact that the image offered by the current CYAL shows some progress
in overcoming discrimination against women, it is still far from being considered as promoting an
egalitarian image. The results of researching from several authors (Kay CHICK; Timothy, SLEKAR; Eric,
CHARLES, 2010; COLOMER; OLID, 2009; Katarina ERIKSSON, 2008) corroborate the background to
which everything feminine has traditionally been relegated (Sue WHARTON, 2005), while qualitative
research such as the one carried out by Teresa GONZALEZ (2016) points out how the CYAL offers
models, through the characters, with whom young people can identify or refuse.

The conclusion reached by various experts is that, in one way or another, the CYAL works
that show and use these stereotypes are limiting the possibility of boys and girls to interpret the
world freely, since they will be doing so with premises that are attributed to each gender as if
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it were the correct pattern of behaviour, which, if not properly addressed, would contribute to
increasing the inequality between men and women (Laura HARUNA-BANKE; OZEWE, 2017).

If one adapts a perspective of the historical evolution of studies of gender representation
in children’s books, it can be seen that, although the boundaries between gender roles and
stereotypes are slowly being crossed, there is still a long way to go in the area of parity in the
presence and representation of female and male characters. On the one hand, new models of
masculinity are being constructed that include traits or characteristics traditionally associated with
the feminine, but on the other hand models of femininity are still not equally expanded, resulting
in a lack of positive and constructive role models for women instead of a blurred idea of gender,
where women simply adopt male roles and stereotypes while that which traditionally represented
femininity disappears or is relegated to a perception of the negative and that which is to be
avoided for both genders (LEON, 2018).

In this regard, two could be the fundamental conclusions of the studies cited here. On the
one hand, it is essential that boys and girls are presented with alternative ways of interpreting the
roles that, to a greater or lesser extent, do appear (WING, 1997) and, on the other hand, this can
be done through a gender perspective, which makes it possible to address these stereotypes and
determine their possible influence on the youngest readers (FERNANDEZ-ARTIGAS et al., 2019).

For this reason, it is important to work on the deconstruction of texts and generate a
space for reflection and intervention that allows us to interpret them in a profound way so that
we can have an impact on the sexist aspects that may exist and that, on many occasions, end
up going unnoticed or are treated as if they were natural and normal (ALVERMANN et al., 1997),
remembering that it is possible, through CYAL, to fransform the unequal cultural representations
of the curriculum.

Method

Over a one-year period, fifth and sixth-grade students in 17 state-subsidised schools in
Spain were questioned through statements which included various gender stereotypes and which
were related to the preferences when choosing a book, and to the perception of the literary work.
The aim was to determine two basic objectives within this research: on the one hand, to see the
degree of agreement or disagreement of the students and, on the other, to assess whether there
was a difference between the results of boys and girls.

This questionnaire was based on block 3 of the one carried out by Artola et al., (2018),
inspired by the one that Merisuo-storm and Soininem (2012) had carried out for a research on
attitudes and reading habits in Finland. The questions proposed in Artola, et al., (2018) validated
questionnaire on attitudes and interests towards reading, specifically those grouped under the
heading of reading interests, served to adapt those included in the block under analysis in
this research. The items were prepared on the basis of the bibliography consulted and on the
statements made in the research (Cecilia AZORIN, 2016; Danielle CLODE; Shari ARGENT, 2016;
Rocio MADOLELL; Miguel Angel, GALLARDO; Inmaculada, ALEMANY, 2020). The subject of analysis
contained 11 questions on issues that had fo do with reading. The questions were answered
according to a 4 option Likert scale, where 1 was in disagreement, 2, little agreement, 3, quite
agree and 4, very much agree. The degree of reliability of the entire questionnaire was analysed
using Cronbach’s alpha statistician. A value of 0.853 was obtained, this level being considered
between good and excellent (Darren GEORGE; Paul MALLORY, 2003; Joseph GLIEM; Rosemary
GLIEM, 2003), which reinforces the intention of this article to carry out a didactic analysis, so
that the results can be learned, apprehended, reproduced and thus contribute to the general
learning of the academic community and society.

Participants

The sample consisted of 2124 pupils from fifth and sixth grade, students of 17 concerted
schools of Spain; 1199 were fifth-grade pupils and 952 were sixth-grade pupils.

51.6% (N=2124) were boys and 48.4% (N=2124) were girls. The age range was between
10 and 13 years, with an average of 10.9 and a standard deviation of 0.719.

Data Analysis

Of the eleven items that make up this block, the following descriptors were calculated:
mean, standard deviation, asymmetry, kurtosis and range. Subsequently, parametric statistical
tests were applied given the high number of participants (N=2,124). To determine the differences
between male and female students, the Student’s t-test was applied, taking into account that the
criterion of equality of variances was already applied.

IBM SPSS 20 for Windows was the software used to perform all analyses at a statistical
significance level of 0.05.
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Results and discussion
Descriptive statistics

The average score of the scale shows an opinion close to agreement (M=2.56; TD. =,
0.10). All values are found above M=2.3, with only two items scoring less than M=2.5. These
items are number 1. | prefer the female protagonists fo be the leaders in the books (M=2.35;
T.D. =1.277) and number 5. There are some things in the books that girls cannot do (M=2.46;
T.D. =1.050). On the other hand, there are two items that obtain higher scores: item 2. I like that
in books the boys are the ones who are in charge (M=2.72; SD=1.2) and item 9. I like that the
gangs that appear in the books are mixed (with boys and girls) (M=2.73; SD=0.75).

The close-to-agreement score on all items corroborates that boys’ and girls’ exposure
to gender roles in CYAL makes them assume that, socially, there are more desirable ways of
behaving than others and that, depending on whether they are boys or gitls, they are expected
to behave in a certain way. If girls do not perceive female characters as having leadership and
authority without being rejected by the other characters, they will hardly have positive role models
in CYAL which they could imitate (BERRY; WILKINS, 2017).

Table 1 - Descriptive statistics items

M SD. Asymmetry Kurtosis Range
Std. ST. Std. ST.

1. | prefer female protagoniststo | 2.35 | 1.277 .203 .053 | -1.646| .106 3
be the leaders in books.
2. | like the boys to be in charge | 2.72 | 1.212 | -.130 | .053 |-1.604 | .106 3
in books.
3. Books show the world as it is 2.70 1.218 | -.164 .053 |-1.583| .106 3
4. In books boys and girls| 2.58 1.266 | -.072 | .053 [-1.658 | .106 3
behave as they are in everyday
life.
5. There are some things in| 2.46 | 1.050 | .346 .053 [-1.146 | .106 3
books that girls can’'t do.
6. There are some things in| 2.54 | 1.070 | .271 .053 [-1.294 | .106 3
books that boys can’'t do.
7. The male characters are| 2.51 1.016 463 .053 |-1.130 .106 3
funnier than the female
characters.
8. The female characters| 2.58 1.071 .283 .053 |-1.359 | .106 3
are funnier than the male
characters.
9. | like that the gangs in the | 2.73 .752 [-1.518 | .053 | 1.395 .106 3
books are mixed (with boys and
qirls).
10. | like the gangs in the books | 2.53 .945 .697 .053 | -.993 .106 3
to be all boys.
11. I like the gangs in the books | 2.56 .994 .509 .053 [-1.169 | .106 3
to be all-girl gangs.

#PraTodoMundoVer Table whose columns represent the mean values of average, standard deviation,
asymmetry, Kurtosis and range and in the rows are the overall results of the eleven items in which statements
are made about gender issues that appear in the CYAL books and to which the students had indicated their
degree of agreement or disagreement.

The fact that item [ like that in books the boys are the ones who are in charge gets a score
close to 3 corroborates the stereotype that links power with the masculine gender. This trait is also
linked to qualities that have to do with objectivity, logic or action, as opposed to the feminine,
which is identified with the emotional, the emotive and relationships with others (Isabelle PLANTE
et al., 2009).

6 Revista Estudos Feministas, Floriandpolis, 32(2): €89518
DOI: 10.1590/1806-9584-2024v32n289518



SCHOOL, LITERATURE AND SEXUAL STEREOTYPES. A DIDACTIC ANALYSIS

Gender differences

In the total variable, male and female students have practically the same median (M=2.56;
T.D. =0.096) and (M=2.57; TD. =0.015).

Ofthe 11 items, seven show significant differences: 1; 2; 4; 7; 8; 10 and 11. Four of the items
show non-statistically significant differences: 3; 5; 6 and 9.

In 54.54% of the items (n=6), women score higher than men, four of them being statistically
significant (p<0.05) and showing close-to-agreement opinions.

Two of them are not statistically significant (item 3 and item 9). The other 45.45% of items
(n=>5) are scored higher by men, with opinions also close to strongly agree. Of these five items,
three are statistically significant (p<0.05) and two are not (item 5 and item 6).

Table 2 - Comparisons of means between sexes for each of the items
Sex M SD. t gl

313 |.000 |.059
.239
.283 |.000 |-3.712
124
194 | .011 -3.913
Female |2.81 .235

1
1
1
1
1
1
4. In books boys and girls behave as they are in | Male 256 |1.241 |.001 |-.553
1
1
1
1
1
1

1. | prefer female protagonists to be the leaders | Male 2.35
in books. Female |2.34

Male 2.62

2. |l like the boys to be in charge in books.
Female |2.82

Male 2.60

3. Books show the world as it is

everyday life. Female |2.59 292

5. There are some things in books that girls can’t | Male 2.51 062 [.011 |2.190
do. Female |2.41 .035

6. There are some things in books that boys | Male 2.57 076 [.214 |1.220
can't do. Female |2.51 .062

7. The male characters are funnier than the | Male 2.51 073 [.000 |-.253
female characters. Female |2.52 953

8. The female characters are funnier than the | Male 265 [1.095 |.000 |2.727
male characters. Female |[2.52 1.041

9. | like that the gangs in the books are mixed | Male 2.73 |.762 |.268 |[-.343
(with boys and girls). Female |2.74 741

Male 2.59 .988 .000 3.200
Female 2.46 .893

11. | like the gangs in the books to be all-girl | Male 255 |.957 |.000 |-.039
gangs. Female |2.56 1.032

#PraTodoMundoVer Table whose columns represent the mean values of average, standard deviation,
statistical and standard error and in the rows there are eleven items in which statements are made about
gender issues that appear in the CYAL books and to which the students had indicated their degree of
agreement or disagreement; these rows are, in turn, divided between males and females.

10. | like the gangs in the books to be all boys.

As mentioned in the previous table, all the items have scores close-to-agreement, and the
data for boys and girls are very similar in almost all suggested statements. There are seven items
which show significant differences: 1, 2, 4, 7, 8, 10 and 11.

Two are the questions that show the greatest difference: item 3, Books show the world as
it is, which, although not significant, presents a notable difference between the opinions of girls
and boys, with girls’ opinion being closer-to-agreement to that of boys (2.81) as opposed to 2.60
for boys, and item 2, | like that in books the boys are the ones who are in charge, which does
present a significant difference. The result of 2.82 for girls compared to the 2.62 for boys shows
a clear identification of leadership with masculinity and shows how this stereotype is present and
ingrained in the pupils questioned.

In table 3 an analysis of men’s and women’s mean value is made in relation to the total of
each item.
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Table 3 - Analysis of mean value of men and women in relation to the total of each item

Males Test Value = 2.56 Females Test Value = 2.57
t Sig. (o) D.A. t Sig. (o) D.A.

1. | prefer female protagonists to be

the leaders in books. -5.356 .000 -226 -5.840 .000 -212

2. | like the boys to be in charge in
books.
3. Books show the world as it is 1.220 .000 .240 6.240 223 .044

4. In books boys and girls behave as
they are in everyday life.

1.583 .000 .246 7.019 .114 .061

.055 .578 .022 .556 .957 .002

5. There are some things in books that

girls can't do -1.644 .000 -162  -5.031 .101 -.053

6. There are some things in books that

; 315 .089 -056 -1.702 .752 .010
boys can't do.

7. The male characters are funnier

than the female characters. -1.626 .083 -052 -1.733 .104 -.053

8. The female characters are funnier

than the male characters. 2572 113 -.052 -1.587 .010 .085

9. llike that the gangs in the books are

mixed (with boys and girls). 7.308 .000 169 7.324 .000 168

10. I like the gangs in the books to be

1.077 .000 - 109  -3.909 .282 .032
all boys.

11. I like the gangs in the books to be
all-girl gangs.
#PraTodoMundoVer Table whose columns represent the male and female values of average, standard
deviation, statistical, bilateral standard error and difference in average and in the rows there are eleven items
in which statements are made about gender issues that appear in the CYAL books and to which the students
had indicated their degree of agreement or disagreement.

-.182 .673 -014  -.422 .856 -.005

In the case of boys, only two items show significant differences between the group’s total
mean and the item’s mean: item 1 and item 9. The result is negative in item 1, while in item 9 it is
almost 7.5, being thus the value with the highest score. In other words, male pupils like the fact that
gangs of boys and girls are portrayed, but they disagree with the fact that the protagonist of the
story is a girl, something which, as we will see below, also occurs with female pupils.

In the case of women there are 6 items that have a significant difference between the total
mean and the mean of each of their items. These 6 items are: 1, 2, 3, 5, 9 and 10.

Particularly noteworthy is the fact that girls believe that books show the world as it is, which
corroborates the influence and importance of CYAL and what is represented in it for pupils of this
age group.

Although there is a clear inclination for boys to appear as leaders in the works and to be
the ones in charge, female students do not consider that there are things they cannot do, as
shown by the data obtained in item 5.

Conclusions

The research was based on two fundamental objectives: on the one hand, to find out,
through an ad hoc questionnaire, what perception boys and girls had of some of the gender
stereotypes that appear in CYAL works and, at the same time, to determine whether there were
differences in the reception and appreciation of these stereotypes between boys and girls.

The results have shown that the stereotypes included in the statements that the students
were asked about are highly internalised, reaching scores close-to-agreement in all cases, and
also presenting significant differences in which girls show a clear identification of the masculine
with leadership and command.

The CYAL is an element that allows multiple methodological possibilities and that can be
used as a fundamental tool to work on the construction and deconstruction of stereotypes from
an early age; therefore, it is essential that it be used on a regular basis, both at school and in the
family environment, so that boys and girls can have multiple behavioural models and therefore
do not identify certain roles with the idea of being a man or a woman (Guillermo SOLER-QUILEZ,
2020). In this way, it would also prevent these identifications from later determining the choice
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of an academic career or profession, and even the performance in some subjects that are
stigmatised by attributing gender characteristics to them, generating gender gaps between boys
and girls in the school environment (Delphine MARTINOT; Michelle DESERT, 2007).

The current society considers these stereotypes as normal and therein lies one of its
main problems, since boys and gitls internalise those stereotypes and make them their own,
understanding that this is what is expected of them, something that is also reflected in the works
of CYAL, because those who write them have also assumed these ideas and reflect them in their
works as a sign of the society or culture in which they are, showing in many cases how inequality
is something that is deeply rooted in both men and women (HARUNA-BANKE; OZEWE, 2017).

The promotion of equality by breaking down stereotypes is something that must be done
actively in the classroom in order to contribute to educating students who seek a fairer society. This
idea is already included in the Spanish Organic Law 8/2013, of 9 December, for the improvement
of educational quality, as an amendment to article 1, section |) of the Organic Law 2/2006, of
3 May, on Education: “The development, at school, of values that promote effective equality
between men and women, as well as the prevention of gender violence”. This is, therefore, an
issue on which the educational community must remain focused and seek strategies and training
to be able to address, in a cross-cutting way, the gender perspective.

It should be taken into account that the school is a place where the cultural models
determined by society are maintained (Pierre BOURDIEU; Jean PASSERON, 2009) and it is there
where, bearing in mind that we are social beings, boys learn to use the privileges they have
because of their gender, while girls are educated to remain submissive (Catalina MONTENEGRO-
GONZALEZ; Alejandra CORBALAN-NAVIA, 2020). It is, therefore, essential that schools have inclusive
environments to assist in building a more pluralistic society in which gaps or marginalisation of
certain groups are eliminated (Stephen Adam CRAWLEY, 2020).

Research such as the one presented here aims to point to future lines of work that contribute
to the promotion of a reflection from part of the educational community and the society in general,
on the reading of CYAL and its influence in the consolidation and internalisation of various gender
stereotypes in boys and girls. The fewer these stereotyped ideas are, the freer children will be
able to grow up and, therefore, we will be able to promote a freer and more egalitarian society.

References

ALVERMANN, Dona ef al. “Interrupting gendered discursive practices in classroom talk about texts:
easy to think about, difficult to do”. Journal of Literacy Research, v. 29, n.1, p. 73-104, 1997. DOI:
10.1080/10862969709547950.

ALEMANY, Inmaculada; ROBLES, Maria del Carmen; DE LA FLOR, Maria Adela. “Las actitudes, los
estereotipos y los prejuicios”. In: GALLARDO-VIGIL, Miguel Angel; ALEMANY-ARREBOLA, Inmaculada
(Eds.), Las actitudes ante diversas realidades sociales. Buenas prdcticas para la educaciéon
inclusiva. Granada: Editorial Comares, 2019, p.1-17.

AMURRIO-VELEZ, Mila; LARRINAGA-RENTERIA, Ane; USATEGUI-BASOZOBAL, Elisa; DEL VALLELORONO,
Ana Irene. “Los estereotipos de género en los/las jovenes y adolescentes”. XVII CONGRESO DE
ESTUDIOS VASCOS: GIZARTE AURRERAPEN IRAUNKORRERAKO BERRIKUNTZA = INNOVACION PARA EL
PROGRESO SOCIAL SOSTENIBLE, Donostia: Eusko lkaskuniza, 2012, p. 227-248.

ARRANZ, Fatima. “Aproximacién al dispositivo de reproduccion de las identidades de género en
la literatura infantil y juvenil de ficcién”. In: AGUILAR, Pilar et al. (Ed). Mujeres, hombres, poder.
Subjetividades en conflicto. Madrid: Traficantes de suenos, 2015. p. 55-76.

ARTOLA, Teresa; SASTRE, Santiago; BARRACA, Jorge. “Diferencias de género en actitudes e
intereses lectores: una investigaciéon con alumnos espanoles de primaria”. Bordén, v. 69, n. 1, p.
2-26, 2016. DOI: 10.13042/Bordon.2016.37925.

ARTOLA, Teresa, SASTRE, Santiago; ALVARADO, Jesus Maria. “Evaluacién de las actitudes e intereses
hacia la lectura: validacién de un instrumento para lectores principiantes”. European Journal of
Education and Psychology, v. 11, n. 2, p. 141-157, 2018. DOI: 10.30552/ejep.v11i2.227.

ASHBY, Marylee S., WITTMAIER, Bruce “Attitude changes in children after exposure to stories about
women in traditional or nontraditional occupations”. Journal of Educational Psychology, v. 70, p.
945-949, 1978. DOI: 10.1037/0022-0663.70.6.945.

AZORIN, Cecilia. “Actitudes hacia la igualdad de género en una muestra de estudiantes de
Murcia”. Revista Complutense de Educacion, v. 28, n. 1, p. 45-60, 2016. DOI: 10.5209/rev_
RCED.2017.v28.n1.48715.

Revista Estudos Feministas, Floriandpolis, 32(2): €89518 9
DOI: 10.1590/1806-9584-2024v32n289518



LUCIA RODRIGUEZ OLAY AND ANTONIO NADAL MASEGOSA

BANSE, Rainer ef al. “The development of spontaneous gender stereotyping in childhood: relations
to stereotype knowledge and stereotype flexibility”. Developmental Science, v. 13, n. 2, p. 298-
306, 2010. DOI: 10.1111/j.1467-7687.2009.00880.x.

BERRY, Taylor; WILKINS, Julia. “The Gendered Portrayal of Inanimate Characters in Children’s
Books. Journal of Children’s Literature”. v. 43, n. 2, p.4-15, 2017. Available in https://www.
childrensliteratureassembly.org/uploads/1/1/8/6/118631535/the_gendered_portrayal_of_inan.
pdf. Refrieved on 16/05/2021.

BOER, Hester; BOSKER, Roel; VAN DER WERF, Margaretha P. C. “Sustainability of teacher expectation
bias effects on long-term student performance”. Journal of Educational Psychology, v. 102, n. 1,
p. 168-179, 2010. DOI: 10.1037/a0017289.

BOLTZ, Robin.” What we want: Boys and girls talk about Reading”. Research Journal of the
American Association of School Librarians, v. 10, p.1-18, 2007. Available in http://www.ala.org/
aasl/sites/ala.org.aasl/files/content/aasipubsandjournals/slr/vol10/SLMR_WhatWeWant V10.pdf.
Retrieved on 21/01/2022.

BONINO, Luis. “Masculinidad hegeménica e identidad masculina”. Dossiers feministes, v. 6, p.
7-35, 2002. Available in hitps://www.raco.cat/index.php/DossiersFeministes/article/view/102434.
Retrieved on 19/12/2020.

BOURDIEU, Pierre; PASSERON, Jean Claude. Los herederos. Los estudiantes y la cultura. Buenos
Aires: Siglo XXI Editores Argentina, 2009.

BUSSEY, Kay; BANDURA, Albert. “Social cognitive theory of gender development and differentiation”.
Psychological Review v. 106, p. 676-713, 1999. DOI: 10.1037/0033-295X.106.4.676.

CASSANY, Daniel. Laboratori lector. Per entendre la lectura. Barcelona: Anagrama, 2018.
CERRILLO, Pedro. Literatura infantil y juvenil y educacion literaria. Barcelona: Octaedro, 2007.

CHAPMAN, Marilyn; FILIPENKO, Margot; MCTAVISH, Marianne; SHAPIRO, Jon. “First Graders’ Preferences
for Narrative and/or Information Books and Perceptions of Other Boys’ and Girls’ Book Preferences”.
Canadian Journal of Education /| Revue canadienne de I'éducation, v. 30, n. 2, p. 531-553, 2007.
DOI: 10.2307/20466649.

CHICK, Kay; HEILMAN-HOUSER, Rose. “Children’s literature choices: Gender stereotypes prevail.
Pennsylvania Reads”. Journal of the Keystone State Reading Association, v. 1, p. 03-13, 2000.

CHICK, Kay; SLEKAR, Timothy; CHARLES, Eric. “A gender analysis of NCSS Notable Picture Book
winners: 2006-2008”. Social Studies Research, Practice, v. 5, n. 3, p. 21-35, 2010.

CLODE, Danielle; ARGENT, Shari.” Choose your own gender: An interdisciplinary approach to
studying reader assumptions in second-person adventure stories”. Poefics, v. 55, p. 36-45. 2016.
DOI: 10.1016/j.poetic.2016.01.002.

COLAS, Pilar; VILLACIERVOS, Patricia. “La interiorizacién de los estereotipos de género en jovenes y
adolescentes”. Revista de Investigacion educativa, v. 25, n. 1, p. 35-58, 2007. Available in http://
revistas.um.es/rie/article/view/96421/92631.pdf. Retrieved on 03/04/2021.

COLOMER, Teresa. Infroduccién a la literatura infantil y juvenil. Madrid: Sintesis, 1999.

COLOMER, Teresa; OLID, Isabel. “Princesitas con tatugje: las nuevas caras del sexismo en la
ficcién juvenil”. Textos de Diddctica de la Lengua y la Literatura, v. 51, p. 55-67, 2009. Available
in http://hdl.handle.net/11162/28619. Retrieved on 03/04/2021.

CONNOR, Jane; SERBIN, Lisa A. “Children’s responses to stories with male and female characters”.
Sex Roles, v. 4, p. 637-645, 1978. DOI: 10.1007/BF00287329.

CRAWLEY, Stephen Adam. “The Sky Didn’t Fall or Anything”: A Mother’s Response to Lesbian-and
Gay-Inclusive Picture books in Elementary Schools in the United States. Bookbird: A Journal of
International Children’s Literature, v. 58, n. 1, p. 29-44, 2020. DOI: 10.1353/bkb.2020.0002.

CUERVO, Sandra Liliana; MEDRANO-SAMANIEGO, Maria Concepcion; AIERBE-BARANDIARAN, Ana.
“Television y valores percibidos por los adolescentes: Diferencias transculturales y de género”.
Educacién XX, v.19, n.2, p. 383-404, 2016. DOI: 10.5944/educXX1.13951.

10 Revista Estudos Feministas, Floriandpolis, 32(2): €89518
DOI: 10.1590/1806-9584-2024v32n289518



SCHOOL, LITERATURE AND SEXUAL STEREOTYPES. A DIDACTIC ANALYSIS

DIEKMAN, Amanda B.; MURNEN, Sarah K. “Learning to be little women and little men: The inequitable
gender equality of nonsexist children’s literature”. Sex Roles, v. 50, n. 5-6, p. 373-385, 2004. DOI:
10.1023/B:SERS.0000018892.26527.eq.

DENTITH, Audrey M.; SAILORS, Misty; SETHUSHA, Matsose. “What Does It Mean to Be a Girl? Teachers’
Representations of Gender in Supplementary Reading Materials for South African Schools”. Journal
of Literacy Research, v. 48, n. 4, p. 394-422, 2016. DOI: 10.1177/1086296X16683474.

ECCLES, Jacquelynne S.” Who am | and what am | going to do with my life? Personal and
collective identities as motivators of action”. Educational Psychologist, v. 44, p. 7-89, 2009. DOI:
10.1080/00461520902832368.

ERIKSSON, Katarina.” Beyond stereotypes? Talking about gender in schoolbook talk”. Ethnography
and Education, v. 3, n. 2, p. 129-144, 2008. DOI: 10.1080/17457820802062367.

FERNANDEZ-ARTIGAS, Eneko; ETXANIZ, Xabier; RODRIGUEZ-FERNANDEZ, Arantzazu. “Imagen de la
mujer en la Literatura Infantil y Juvenil vasca contempordnea”. Ocnos, v. 18, n. 1, p. 63-72, 2019.
DOI: 10.18239/ocnos_2019.18.1.1902.

FONSECA, Carlos. “Reflexionando sobre la construccion de la masculinidad en el Occidente
desde una postura critica”. Bajo el volcdn, v. 5, n. 9, p. 135-155, 2005. Available in hitps://www.
redalyc.org/articulo.oa?id=286/28650908. Retrieved on 12/03/2021.

GARAIGORDOBIL, Maite; ALIRI, Jone.” Sexismo hostil y benévolo: relaciones con el autoconcepto,
el racismo y la sensibilidad intercultural”. Revista de Psicodiddctica, v. 16, n. 2, p. 331-350, 2011.
Available in hitps://ojs.ehu.eus/index.php/psicodidactica/article/view/998/1597. Retrieved on
03/09/2020.

GARRIDO, Vicenta.” Los arquetipos masculinos de los cuentos de Perrault: modelos de
masculinidad que aprender o desaprender desde la infancia”. Feminismo/s, v. 35, p. 235-262,
2020. DOI: 10.14198/fem.2020.35.09.

GEORGE, Darren; MALLORY, Paul. SPSS for Windows step by step: A simple guide and reference.
11.0 update (4th ed.). New York: Allyn; Bacon, 2003.

GENTRUP, Sarah; RJOSK, Camila. “Pygmalion and the gender gap: Do teacher expectations
confribute to differences in achievement between boys and girls at the beginning of
schooling?”. Educational Research and Evaluation, v. 24, n. 03-5, p. 295-323, 2018. DOI:
10.1080/13803611.2018.1550840.

GENTRUP, Sarah; LORENZ, Georg; KRISTEN, Cornelia; KOGAN, Irena. “Self-fulfilling prophecies in the
classroom: Teacher expectations, teacher feedback and student achievement”. Learning and
Instruction, v. 66, p. 1-17, 2020. DOI: 10.1016/j.learninstruc.2019.101296.

GLIEM, Joseph A; GLIEM, Rosemary R. Calculating, Interpreting, and Reporting Cronbach’s Alpha
Reliability Coefficient for Likert-Type Scales. Midwest Research to Practice Conference in Adult,
Continuing, and Community Education. Ohio: The Ohio State University, 2003.

GONZALEZ, Araceli. “Los conceptos de patriarcado y androcentrismo en sociedades musulmanas”.
Papers. Revista de Sociologia, v. 98, n. 3, p. 489-504, 2013. DOI: 10.5565/rev/papers/v98n3.335.

GONZALEZ, Blanca. “Los estereotipos como factor de socializacion en el género”. Comunicar, V.
12, p. 79-88, 1999. DOI: 10.3916/C12-1999-12.

GONZALEZ, lise; DIAZ, Rolando. “Predictores del sexismo ambivalente hacia los hombres”. Acta de
Investigacién Psicolégica, v. 8, n. 3, p. 43-51, 2018. DOI: 10.22201/fpsi.20074719e.2018.3.05.

GONZALEZ, Teresa. “Los libros infantiles como modelos de aprendizaje. La fransmision de roles de
género”. Formazione & Insegnamento, v. XIV, n. 2, p. 57-67, 2016. Available in hitps://issuu.com/
pensamultimedia/docs/__merged. Retrieved on 17/05/2020.

GRAHAM, Steve; BERNINGER, Virginia; ABBOTT, Robert. “Are Aftitudes Toward Writing and Reading
Separable Constructs? A Study with Primary Grade Children”. Reading; Writing Quarterly, v. 28, n.
1, p. 51-69. 2012. DOI: 10.1080/10573569.2012.632732.

HARUNA-BANKE, Laura; OZEWE, R. “Stereotyping Gender in Children’s Literature”. Quest Journals
Journal of Research in Humanities and Social Science, v. 5, n. 5, p. 77-81, 2017.

Revista Estudos Feministas, Floriandpolis, 32(2): €89518 11
DOI: 10.1590/1806-9584-2024v32n289518



LUCIA RODRIGUEZ OLAY AND ANTONIO NADAL MASEGOSA

HYDE, Janet S.; LINN, Marcia C. The psychology of gender: Advances through metfa-analysis.
Baltimore: Johns Hopkins University Press, 1986.

ILLESCAS, Jon. Educacion téxica. Barcelona: Viejo Topo, 2019.

KARPOUZA, Eleni; ZAMPANIOTI, Aikaterini; KARAKITSIOS, Andreas (2014). Children’s books in
education: Teacher’s and students’ selection criteria. INTERNATIONAL ANNUAL CONFERENCE THE
CHILD AND THE BOOK CONFERENCE TIME, SPACE, AND MEMORY IN LITERATURE FOR CHILDREN AND
YOUNG ADULTS, 2014, Athens, Greece, p. 1-14.

KORHONEN, Johan; TAPOLA, Anna; LINNANMAKI, Karin; AUNIO, Pirjo. “Gendered pathways to
educational aspirations: The role of academic self-concept, school burnout, achievement and
interest in mathematics and Reading”. Learning and Insfruction, v. 46, p. 21-33, 2016. DOI:
10.1016/j.learninstruc.2016.08.006.

LAZARIDES, Rebecca; LAUERMANN, Fani. “Gendered paths into STEM-related and language related
careers: Girls’ and boys’ motivational beliefs and career plans in math and language aris”. Frontiers
in Psychology, v. 10, p. 1-17, 2019. DOI: 10.3389/fpsyg.2019.01243.

LEON, Rosalli. “Un acercamiento a las investigaciones de la representaciéon de género en la literatura
infantil”. Desde el Sur, v. 10, n. 2, p. 347-362, 2018. DOI: 10.21142/DES-1002-2018-347-362.

ESPANA. Ministerio de Educacién. Ley Orgdnica 2/2006, de 3 de mayo, de Educaciéon. Madrid:
Boletin Oficial del Estado, 2006.

ESPANA. Ministerio de Educacion. Ley Orgdnica 8/2013, de 9 de diciembre, para la mejora de la
calidad educativa. Madrid: Boletin Oficial del Estado, 2013.

MACCOBY, Eleanor E.; JACKLIN, Carol N. The psychology of sex differences. California: Standford
University Press, 1974.

MADOLELL, Rocio; GALLARDO, Miguel Angel.; ALEMANY, Inmaculada. “Los estereotipos de género
y las actitudes sexistas de los estudiantes universitarios en un contexto multicultural”. Profesorado.
Revista de Curriculum y Formacion de Profesorado, v. 24, n. 1, p. 284-303, 2020. DOI: 10.30827/
profesorado.v24i1.8148.

MARSH, Herbert W. “Verbal and math self-concepts: An internal/external frame of reference model”.
American Educational ResearchJournal,v.23,p.129-149,1986.DOI: 10.3102/00028312023001129.

MARSH, Herbert et al. “The internal/external frame of reference model of self-concept and
achievement relations: Age-cohort and cross-cultural differences”. American Educational
Research Journal, v. 52, p. 168-202, 2015. DOI: 10.3102/0002831214549453.

MARTIN, CarolLynn; RUBLE, Diane N.; SZKRYBALO, Joel. Cognitive Theories of Early Gender Development.
Psychological Bulletin, v.128, n.6, p. 903-933, 2002. DOI: 10.1037//0033-2909.128.6.903.

MARTINOT, Delphine; DESERT, Michele. “Awareness of a gender stereotype, personal beliefs and
self-perceptions regarding math ability: when boys do not surpass girls”. Soc Psychol Educ, v. 10,
p. 455-471, 2007. DOI: 10.1007/s11218-007-92028-9.

MCARTHUR, Leslie Z.; EISEN, Sue V. “Achievements of male and female storybook characters as
determinants of achievement behavior by boys and girls”. Journal of Personality and Social
Psychology, v. 33, p. 467-473, 1976. DOI: 10.1037/0022-3514.33.4.467.

MCCABE, Janice ef al. “Gender in twentieth-century children’s books”. Gender, Society, v. 25, n.
2,p. 197-226,2011.DOI: 10.1177/0891243211398358.

MERISUO-STORM, Tuula. “Girls and boys like to read and write different texts”. Scandinavian Journal
of Educational Research, v. 50, n. 2, p. 111-125, 2006. DOI: 10.1080/00313830600576039.

MERISUO-STORM, Tuula; SOININEN, Marjaana. “Young boy’s opinions about reading, literacy
lessons and their reading competence”. ICERI 2012 Proceedings, p. 4109-4118, 2012. Available
in https://library.iated.org/publications/ICERI2012/start/600. Retrieved on 04/04/2020.

MESSNER, Michael A. “Barbie girls versus sea monsters: children constructing gender”. Gender;
Society, v. 14, n. 6, p. 765-784, 2000. DOI: 10.1177/089124300014006004.

12 Revista Estudos Feministas, Floriandpolis, 32(2): €89518
DOI: 10.1590/1806-9584-2024v32n289518



SCHOOL, LITERATURE AND SEXUAL STEREOTYPES. A DIDACTIC ANALYSIS

MOHR, Kathleen. “Children’s choices for recreational reading: A three-part investigation of selection,
preferences, rationales, and processes”. Journal of Literacy Research, v. 38, n. 1, p. 181-104, 2006.
DOI: 10.1207/s15548430jlr3801_4.

MONEY, John; EHRHARDT, Anke. Man and woman, boy and girl, the differentiation and dimorphism
of gender identity from conception to maturity. Baltimore: Johns Hopkins University Press, 1972.

MONTENEGRO-GONZALEZ, Catalina; CORVALAN-NAVIA, Alejandra Paz. “Desplazamientos desde
las pedagogias feministas: reflexiones posibles para un ejercicio docente situado”. Femeris, v. 5,
n. 3, p. 8-29, 2020. DOI: 10.20318/femeris.2020.5760.

MORENO, Montserrat. Como se ensena a ser nina: el sexismo en la escuela. Barcelona: Icaria,
2009.

MUNTONI, Francesa; RETELSDORF, Jan. “Gender-specific teacher expectations in reading - the
role of teachers’ gender stereotypes”. Contfemporary Educational Psychology, v. 54, p. 212-220,
2018. DOI: 10.1016/j.cedpsych.2018.06.012.

MUTEKWE, Edmore; MUTEKWE, Constance. “Manifestations of the gender ideology in the Zimbabwean
school curriculum”. Journal of Educational and Instructional Studies in the World, v. 2, n. 3, p. 193-
209, 2012.

NHUNDU, Tichatonga J. “Mitigating Gender-typed Occupational Preferences of Zimbabwean
Primary School Children: The Use of Biographical Sketches and Portrayals of Female Role Models”.
Sex Roles, v. 56, n. 9, p. 639-649, 2007. DOI: 10.1007/s11199-007-9204-6.

OAKHILL, Jane V.; PETRIDES, Alison. “Sex differences in the effects of interest on boys’ and girls’
Reading comprehension”. British Journal of Psychology, v. 98, n. 2, p. 223-235, 2007. DOI:
10.1348/000712606x117649.

PLANTE, Isabelle; THEORET, Manon; FAVREAU, Olga Eizner. “Student gender stereotypes: contrasting
the perceived maleness and femaleness of mathematics and language”. Educational Psychology,
V. 29, n. 4, p. 385-405, 2009. DOI: 10.1080/01443410902971500.

QUESADA, Josefa. Estereotipos de Género y usos de la Lengua. Un Estudio Descriptivo en las Aulas
y Propuestas de Intervencién Diddctica. 2014. Doctorado. Facultad de Derecho. Universidad de
Murcia. Murcia. Espana.

RODRIGUEZ, Maria del Carmen. Postestructuralismo y prdctica coeducativa: discutiendo y
deconstruyendo el género en el aula. Investigacién en la escuela, v. 59, p. 77-89, 2006. DOI:
10.12795/IE.2006.i59.07.

SCHWARTZ, Wendy. Helping underachieving boys read well and offen. Washington: ERIC Digest,
2002.

SCOTT, Kathryn P; FELDMAN-SUMMERS, Shirley. “Children’s reactions to textbook stories in which
females are portrayed in traditionally male roles”. Journal of Educational Psychology, v. 71, p.
396-402, 1979. DOI: 10.1037/0022-0663.71.3.396.

SOLER-QUILEZ, Guillermo. “Queerizando las Facultades de Educacién: una escuela inclusiva es
posible”. Journal of Literary Education, v. 3, p. 26-44, 2020. DOI: 10.7203/JLE.3.16699.

SUBIRATS, Marina. Conquistar la igualdad: la coeducacién hoy. Revista Iberoamericana de
Educacién, v. 6, p. 49-78, 1994. DOI: 10.35362/rie601207.

SULLIVAN, Michael. “Why Johnny won't read”. School Library Journal, v. 50, n. 8, p. 36-39, 2004.

TURNER-BOWKER, Diane M. “Gender stereotyped descriptors in children’s picture books: éDoes
“Curious Jane” exist in the literature?”. Sex Roles, v. 35, n. 7-8, p. 461-488, 1996. DOI: 10.1007/
BFO1544132.

UNGER, Rhoda K. “Toward a redefinition of sex and gender”. American Psychologist, v. 34, p.
1085-1094, 1979. DOI: 10.1037/0003-066X.34.11.1085.

WHARTON, Sue. “Invisible Females, Incapable Males: Gender Construction in a Children’s Reading
Scheme”.Language and education,v.19,n. 3, p.238-251,2005.DOI: 10.1080/09500780508668677.

Revista Estudos Feministas, Floriandpolis, 32(2): €89518 1 3
DOI: 10.1590/1806-9584-2024v32n289518



LUCIA RODRIGUEZ OLAY AND ANTONIO NADAL MASEGOSA

WIDLUNDA, Anna, TUOMINEN, Heta, TAPOLAB, Anna, KORHONENA, Johan. “Gendered pathways from
academic performance, motivational beliefs, and school burnout to adolescents’ educational
and occupational aspirations”. Learning and Instruction, v. 66, p. 1-12, 2020. DOI: 10.1016/.
learninstruc.2019.101299.

WING, Alexis. “How Can Children be Taught to Read Differently? Bill's New Frock and the ‘Hidden
Curriculum’. Gender and Education, v. 9, n. 4, p. 491-504, 1997. DOI: 10.1080/09540259721213.

Lucia Rodriguez Olay (rodriguezolucia@uniovi.es) is a PhD in Philology from the University
of Oviedo. Associate Professor at the University of Oviedo in the Department of Educational Sciences.
In 2011 she obtained a Master’s Degree in Equality of Women and Men from the University of the
Basque Country. She is currently working on her second doctorate within the Equity and Innovation
doctoral programme with a doctoral thesis on current children’s and young people’s literature
and its influence on the creation of gender stereotypes in primary school pupils.

Antonio Nadal Masegosa is a PhD in Pedagogy and Professor at the University of Malaga
in the Department of Theory and History of Education and Methods of Research and Diagnosis in
Education, Faculty of Educational Sciences. Master in Management of International Cooperation
and NGOs (University of Granada, Spain). Former Visiting Research Fellow of the Centre for the Study
of Social and Global Justice (School of Politics and International Relations, University of Nottingham,
UK). Author of two books, more than 30 book chapters and more than 10 journal articles.

HOW TO CITE THIS ARTICLE ACCORDING TO THE JOURNAL'S NORMS

RODRIGUEZ OLAY, Lucia; NADAL MASEGOSA, Antonio. “School, Literature and Sexual Stereotypes. A Didactic
Analysis”. Revista Estudos Feministas, Floriandpolis, v. 32, n. 2, e89518, 2024.

AUTORSHIP CONTRIBUITION

The authors contributed equally.

FINANCIAL SUPPORT

Not applicable.

CONSENT TO USE IMAGE

Not applicable.

APPROVAL BY RESEARCH ETHICS COMMITTEE

Not applicable.

CONFLICT OF INTERESTS

Not applicable.

USE LICENSE

This article is licensed under the Creative Commons License CC-BY 4.0 International. With this license you can
share, adapt, create for any purpose, as long as you assign the authorship of the work.

BACKGROUND

Received on 08/06/2022
Resubmitted on 23/12/2023
Approved on 10/01/2024
Corrected on 24/06/2024

14 Revista Estudos Feministas, Floriandpolis, 32(2): €89518
DOI: 10.1590/1806-9584-2024v32n289518





