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1. Introduction

Translation is becoming an increasingly integral part of society
throughout the world. Central Europe, as an example, is 10 years
into a new economic system with expanding international business
becoming one of the prime catalysts for the development of
translation in this particular part of the globe. Translation companies
are popping up like mushrooms after a cloudburst. Access to all
manner of translation has meant that general standards have
improved and as standards improve, more and better qualified
translators are needed.

At the English department at the University of Lodz, the English
MA degree has a translation option which lasts for the final three
years of the five-year MA programme. Nowadays, more students
are fulfilling the requirements needed to opt for taking this course.
As numbers increase and standards get higher so more is needed
from the teacher/trainer, thus, our standards must also rise. This
has led to the need to develop different and more efficient tools
with which to help us analyse translations, especially the translations
of our students.

The English department prides itself on the quality of its translation
students, however, there is always room for improvement especially
with this rise in standards. With this aim in mind, work has begun
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on a corpus research project which will give the departmental
translator trainers another perspective on the work that they are
doing and the translations that the student/trainees are producing.

Within practical applications of language corpora and second
language learning, corpora can be loosely divided into three groups:

a) monolingual

b) bilingual (parallel or comparable)

c) learner

For the purposes of translation training each of these corpora have
their advantages and disadvantages. Translators are able to utilize
all three kinds of corpus in the translation process in an attempt to
improve the quality of their work.

The PELCRA project (Polish and English Language Corpora
for Research and Applications) was set up at the University of Lodz
in 1997. The project was set up to produce extensive corpus
resources at both a local and national level. The project consists of
a variety of corpora which fall into two main groups:

a) a Polish monolingual corpus

b) an English learner corpus

Translation students/trainees are free to make use of PELCRA
using it both as a guide to avoid learner errors or erroneous learner
tendencies and also as a reference point by using the Polish national
corpus. The students also have access to the BNC (the British
National Corpus) and in this way have two monolingual reference
corpora for both of the languages they are working in.

Our students translate from the foreign language into the mother
tongue, which is generally considered the norm but are also
encouraged to translate from the mother tongue into the foreign
language (i.e. from Polish into English). Most problems occur when
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the translator works into the foreign language and it is here that the
learner corpus appears to be most useful.

Extensive work by the PELCRA team (for example, Lenko-
Szymanska, 2000 and Lewandowska-Tomaszczyk, McEnery,
Lenko-Szymañska, 2000) and other scholars at other institutions
(e.g. Kaszubski, 2000) have given students and teachers valuable
clues to dangerous areas in the production of FL texts so that not
only do our students have a wide range of translation tools such as
paper dictionaries/thesauri, e-dictionaries, e-glossaries but they also
have important published academic work they can consult. Adding
to this the reference and learner corpora, they have access to a
large bank of knowledge to help them on their way. However, a
much needed addition to the resources of PELCRA would be a
translation corpus. Work on this corpus has already begun and soon
the PELCRA team hope to add this particular element to the
resources already currently on offer to the students.

2. The Learner Translation Corpus

In the process of creating these and other additional resources
for PELCRA, it became apparent to us that due to the large amount
of translation students the English Department has at its disposal a
large amount of student translation data, texts translated from and
into Polish and English, often with one original translated several
times. A pilot study was prepared: a small corpus (15000 words) of
student translations was compiled and then selected data from this
corpus was given back to the same students in the form of collocation
print-outs. All names were deleted from the corpus and the
collocations were presented so that the students had no idea as to
their origin. (An earlier and less advanced preliminary study was
conducted and presented at the TELRI conference, Bratislava 1999)

The translator trainees were both surprised and interested by
the errors/mistakes and the constructions used in these texts.
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Together with the mother-tongue and foreign language monolingual
corpora, they began to understand why certain constructions were
inappropriate and some simply impossible. They were later
informed as to the origin of the texts which led to an awareness for
the need to use corpora in their work. It was our intention through
this pilot study to gauge the usefulness of such a corpus resource.
The students at the Department of English are only just beginning to
understand the practical uses of corpora. By bringing home to them
these benefits i.e. that corpora can help them in the production of FL
texts and translations, the students have a greater urge to use them.

Using corpora for translation is now becoming not an uncommon
thing for translator trainees but utilising the corpus paradigm for
analysing and assessing translations is uncommon for the students
and teachers here. What became obvious was a need for corpora
that were tailored to the student’s needs when assessing translation
problems i.e. a corpus of their own language so that they could see
what they were doing well or what needed more work. This meant
the need for a more specialized learner corpus, one created with
translation in mind i.e. a corpus containing student translations.

By producing a large corpus of student translations we, the
translator trainers, will be given access to the kind of techniques
employed by our students. As Coulthard tells us, “…a study of badly
written text, or inadequate textualizations, may help us understand
better the nature of successful textualization” (1996:2). We can
point out to the students the quality of their translation by showing
them similar (peer) textualizations and also by having a stockpile of
common mistakes to hand compiled using the learner translation
corpus. By batching many translations together and having the
possibility of concealing the origin of the texts (i.e. making them
anonymous), the corpus becomes much more user-friendly as we
do not highlight any particular student’s work or his/her errors.

Using a corpus approach allows us to annotate and store large
amounts of translation data for later use. With corpus tools such
as concordancers we can extract important statistical data from
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our student translations and therefore learn more about our student
trainee translators. This brings a level of objectivity to the
subjective task of assessing student work. Even a teacher’s
expertise will be stretched after hand-sifting through his/her 200th

translation in a week.
This corpus, therefore, is an attempt to kill the proverbial two

birds with one stone; the stone being our learner translation corpus.
Firstly, we wish to fill a hole in the resources of PELCRA by
providing a corpus of student translations for our students and,
secondly, provide the translator trainers with a resource that will
aid and perhaps objectify translation quality assessment (TQA).

However, we must be careful not to swing too far in the direction
of a purely quantitative analysis and fall into the statistical trap.
Translator trainers and trainees all too easily become slaves to
statistics when beginning work with corpora. The corpus is a tool.
Figures can be easily bent or ignored depending on our initial ideas
and interpretations, therefore, our theoretical framework must be
tight and our qualitative input must also be valuable. Stubbs tells us
that, “Quantitative work with large corpora automatically excludes
single and idiosyncratic instances, in favour of what is central and
typical” (1983:233). Firstly, we can use corpora to help us make
generalizations about language but at the same time corpora level
out linguistic analysis so that detailed and specific information which
we might obtain through hand analysis is lost. The latter is very
dangerous in TQA when certain errors may occur only once or
twice but give us valuable information about that particular piece of
work, thus a level of hand analysis must be used.

3. The Corpus Data

The corpus project consists of a variety of different texts and is
very much a specialized package. The first section of the corpus
consists of three original Polish texts differing in style and content.



240                         Rafal S Uzar

The first is a formal, rather complicated and long article from
Gazeta Wyborcza, a Polish daily. The second text is an article from
Bravo, a teenage magazine which uses much teenage slang. The
third and final text in this section of the corpus is an EU document
on accounting.

Figure 1: The Learner Translation Corpus Project

Initially, the idea was to focus solely on the creation of a learner
translation corpus but our project grew somewhat and we introduced
a comparable element to the corpus package. The second set of texts
consists of three comparable original English equivalents. These texts
were selected on the basis of their thematic and stylistic similarity to
the original Polish texts. The first is an article taken from The Times,
the second is a short piece, taken from Smash Hits, and the final text
is, like the Polish, an EU document on accounting.

The final part, the parallel section, makes up the bulk of the
corpus project and consists of a set of sixty English translations for
each of the original Polish texts giving a total of 180 texts. Possessing
so many translations allows us to have the best of several worlds.
We can analyse the translations of a single student and take into
consideration all his/her idiosyncrasies (see Stubbs’ quotation above)
across three different styles. For example:
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Figure 2: Analysing the Translations of a Single Author

The letters in the diagrams correspond to each of the Polish
source texts, the numbers correspond to each of the sixty students.
As well as looking at one particular translator in action across three
different styles, the corpus linguist can re-focus his/her attention
and look at a particular style and how different students cope with
the translation of one particular text:

Figure 3: Assessing How Style/Register Affects Translation

The parallel section of the corpus also allows us to analyse all
the translations of one particular style vis-à-vis another style
illustrated below in figure 14.

Figure 4: Comparing Styles

Essentially, the corpus is a sub-language project covering three
different sub-languages. By combining both parallel and comparable
elements as well as including the PELCRA corpus and the BNC,
translation trainees and trainers are able to compare the roles
specific and general language, style and register play in translations.
In our project we can compare a particular translation with several
reference points, namely:

a) the original source text

b) the comparable text
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c) translations produced by other students

d) the foreign language reference corpus (the BNC)

This, of course, is all post-production work i.e. what the trainer
can use to assess the translations or later use as a tool for teaching.
However, in the pre-production phase whilst the student is
translating, he/she can also use the native speaker corpus (in this
case PELCRA) to compare with the source text to see how far the
source (statistically and/or stylistically) deviates from the norm.
This therefore gives us a fifth reference point:

e) the native-speaker reference corpus (PELCRA)

4. Looking at the Data

Several corpus methods can be employed to look at the actual
translation product. Sixty students translated three different texts
from Polish into English. All these texts were aligned. This was
undertaken semi-automatically with subsequent hand-correction.
Below is an example of a sentence from the Polish source text
with five aligned translations. Each sentence is given a start-tag
to signal the beginning of the sentence and also tell us the sentence
number. This information is placed in angled brackets. The end
of the sentence is also marked with an end-tag coming after the
full-stop.
<s59>O atrakcyjnosci tekstu decyduje jego klimat. Ksiazka moze
go miec lub nie, bez wzgledu na date jej powstania. Wazne jest, by
byl to klimat wlasciwy.</s59>

a) <s59>What determines whether the text is attractive or
not is its flavour. The book may have it or not, no matter
when written.</s59>
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b) <s59>It is the atmosphere that makes a text attractive.
Irrespective of the time when the book was written.</s59>

c) <s59>It is the atmosphere of a text that decides about its
attractiveness. A book may have that atmosphere or not,
regardless of the date of its creation.</s59>

d) <s59>A book may have it or not, regardless of when it was
written. It is the right climate that matters.</s59>

e) <s59>It may have a climate or not regardless of when it
was written. It is important that the climate is proper.</
s59>

A simple skim through a few texts followed by a collocation run
can give us a list of possible lexical or even phrasal equivalents. In
these examples, the Polish klimat offers up flavour, atmosphere
and climate. What is more, we can see the various kinds of structures
put to use in order to render a sentence into the FL. This kind of
analysis can lead to:

a) An easier and more effective method of obtaining a more
accurate qualitative assessment of the product.

b) A better understanding of what the student is doing when
translating i.e. the process of translation.

We can see that through a direct comparison of various
translations we find that certain translations read more easily than
others and are more accurate renditions of the original Polish.

We are all aware of the value of translation but such a method of
analysing work can substantially help us illustrate how:

Translating is one way of helping the learner to control mother-
tongue interference by being more aware of its nature. Translating
is also very useful in helping learners to become more aware of
their own language and understand that it is not more natural or
more logical than any other language, but simply a different
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system…Translation exercises can also show differences in
structural patterns and pragmatic strategies between languages as
well as the close relationship between language and culture.
(Zabalbeascoa, 1997: 122)

Using a corpus methodology in which different styles are placed
under scrutiny provides insight into this close link between language
and culture. By providing a corpus with various realizations of three
different registers we are able to observe how students cope with
changes in register which is so often intertwined with culture (social
context) as shown in the figure below:

Figure 5: Language and Culture (adapted from Halliday & Martin 1996:38)

The styles of each text are different. For example, the first Polish
text taken from Gazeta Wyborcza is a formal one and potentially
difficult to translate as the writer expresses his opinion very creatively.
From this creative yet rather formal text we move onto the second
text, a teenage magazine article. Knowledge of a given culture or
even sub-culture, namely teenage pop music culture, will undoubtedly
be an obvious help in the translation of this text. With the corpus we
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are able to test these ideas about the language-culture link and see
what actually goes on in practice. What is surprising about this teenage
text is the fact that it bears some resemblances to the third text on EU
accountancy as they are both rather restricted styles with set ways of
expressing certain concepts. In these translations whole sections
appear to be problematic and errors seem not to be restricted to the
lexical level unlike the first source text.

Having a corpus which can highlight not only textualization errors,
translation errors but also differences between translations and
styles is no doubt helpful for TQA and students of translation. What
we found, when putting our corpus data to use was that there were
marked statistical differences between below average translations
and better quality translations. This difference often lay in the way
students dealt with culturally specific terms in one text and how
they dealt with non-marked words in other texts.

When presenting our findings to students and other translator
trainers, we experimented by giving them sentences, phrases and
also individual words to compare. By using individual words, we
were able to highlight particular problem areas stemming from a
lack of contextualized knowledge. The figure below shows such an
example taken from the second, rather informal text.
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Figure 6: Comparisons at the Lexical Level

The greater the lack of contextualized knowledge across a larger
group of students, the more varied the suggestions will be as we
can see above. It seems strange that in a group of sixty advanced-
level students none thought to use the word rebels, yobs or even
hooligans as an equivalent for Zadymiarze. This is not to say these
are more appropriate suggestions for the Polish Zadymiarze; it only
highlights the lack of depth of knowledge in a particular cross-section
of learners.

The simple sentence shown in figure 6 gives us many clues to
the problems involved in translation as well as the possibilities and
choices involved when producing a translation. If we look at the
third word, we are reminded that many place names and
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geographical names have their equivalents in other languages e.g.
Milano or Roma are Milan and Rome in English. In this way, the
third word in the example above is restricted in the number of its
permissible equivalents i.e. there is only one accepted translation.
Frequency data has been omitted here, however, the majority of
our potential translators chose the correct equivalent, some adding
the word, river although a few of our translators simply took the
Polish word across without translating it, hence only three equivalents
in our cross-section of learners.

The second problem in the sentence above rests with the
preposition. As we can see six possibilities have been given for the
second word, nad. The word is largely unambiguous and this is
reflected by the fact that most of our students used either on or
upon. The very fact that this is a closed word category brings the
number of equivalents down to a minimum, giving us only six
different suggestions.

However, the most interesting word from the point of view of the
translator trainer is the first word in the sentence shown in figure 6.
It can be roughly translated as rebels. When we look through our list
of student translations, we see by what factor the translation
possibilities are raised. The first word, Zadymiarze gave as many as
twenty-five different suggestions (some have not been included here).

This illustrates the choices faced in the process of translation
and highlights to student translators what a linguistically challenging
activity translation is. The sixty students produced approximately
forty-five completely different translations of this one sentence
alone.  Had students been given access to a learner translation corpus
would these errors have occurred? Probably, although, we believe
that fewer errors would have been committed. Corpora often
perform the duty of being a catalyst for introspection. Even access
to a corpus of the native language (the language from which they
were translating) would have helped. For example, the students would
have greatly benefited from using the PELCRA corpus in their search
for an equivalent and would have found that often, when using a corpus
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of one’s own language, one is often made aware of unfamiliar
collocations; Zadymiarze, for example, often collocated with members
of Solidarity portrayed as rebels or disrupters of the peace.

5. Annotating the Data

The student of translation has, therefore, a few extra spanners
in the toolbox. We have found that putting together all of these various
approaches to using corpora has been of enormous value to our
budding corpus linguists and translator trainees. For teachers and
translator trainers this has also helped, however, the corpus required
the addition of information that might tell us even more about what
was going on in the translation. These additions came in the form of
various kinds of error tags based on a number of sources.

These tags are preliminary and will hopefully lead to an expanded
error taxonomy for translation. Firstly, the entire corpus was
annotated with every translated sentence in the corpus given a +, -
, or 0 tag indicating whether a particular translated sentence was
an appropriate, inappropriate or relatively appropriate sentence in
relation to its original. This information was then placed in angle
brackets at the end of each sentence. These are undoubtedly
subjective ideas as to the quality of the translation but with this kind
of system we make our assessment transparent and open to
discussion from other translators and translator trainers.

The next step was to go into more depth with our ideas about the
quality of the translations. A selection (fifty) of the 180 texts was
analysed and assessed in terms of textual quality, readability and
translation quality by a wide range of people from non-experts
(English native speakers with no knowledge of translation, linguistics
or Polish), to people with varying degrees of knowledge of translation
and Polish, to professional translators highly competent in both
languages. The corpus was then enriched with comments made by
these individuals about the translations and about the errors in the
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translations. These took the form of extended tags.
Nevertheless, the problem of how to define an error remains.

Errors in production/translation need to be categorized in some
systematic way using an error taxonomy created for this purpose.
In our search for an appropriate taxonomy, we consulted S. Pit
Corder’s work:

Figure 7: The Corder Matrix

The matrix provided by Corder (1981:36) was our first step towards
formulating an error taxonomy. Corder himself admits that the matrix
is not perfect, for example, article omission or addition would be
classified as different errors although they belong to a similar
conceptual category. Nevertheless, the matrix is not overly
complicated and it will not take a great deal of time to error tag the
corpus by hand using these ideas. Eventually, an error taxonomy will
be created that will take into consideration criteria such as:

a) a first impression of each sentence i.e. plus, minus or zero
values

b) comments by our native-speakers/professionals
c) the Corder matrix
Point (c) will be implemented in the further stages of annotation.

The corpus has, however, already been annotated using points (a)
and (b). The examples below show three types of error tagging.
The first example puts to use point (a) and is the result of a scan
analysis of the text by an English (native speaker) who is also
competent in Polish and is a translator.
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Example 1 using point (a)

<AnalysisScan - English expert with Polish>
In short, beneath the Gombrowicz’s deformations a student has to
suspect that what is simple, obvious and clear.<-> In such case a
young reader asks, why then sophisticated?<-> Why the author
couldn’t write directly what’s his case.<-> If there’s no
tomfoolery, there’s no fun.<+>

The second example uses point (b) and gives us extended
comments made by an English native speaker linguist who has no
knowledge of Polish. These comments have been put into a tag
format. The sentence beginning He notices something… and ending
…the imagination game is regarded as uncertain by the expert. Other
elements within the sentence are seen as problematic therefore this
information has been included within the sentence.

Example 2 using point (b)

<Analysis - English expert with no Polish>
<Uncertain><problematic>He notices something with which</
problematic> young readers would probably agree; he says that
literature <problematic>should not inform about reality but it
should make from reality the imagination game</
problematic>.</Uncertain>

The final analysis also uses point (b). This expert is again someone
who has knowledge of both languages and is a translator. The comments
differ slightly in their format from the previous tags due to the fact that
the expert highlighted what he found to be an error (marked as err) and
also added his suggestions/correction (marked as cor).

Example 3 using point (b)

<Analysis - English expert with Polish>
What determines whether the text is attractive or not is its
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<err>flavour</err>[cor]atmosphere[/cor]. The book may have
it or not, <err>no matter</err>[cor]irrespective of[/cor] when
it was written.

Once our error taxonomy is completed, the error tags will be
used as tools with which to compare the translation with the original
and specifically highlight what is problematic in the translation and
then attempt to discover the root of these problems. In this way the
translation product tells us about the process.

6. Analysis and Assessment

As linguists and teachers we need to observe and understand
both the product and the process. One of the goals is to improve the
way in which our students translate. This can only be undertaken
through the analysis of what is tangible i.e. the product. Therefore
the assessment of the product and the feedback we obtain from the
students will feed translation training which in turn will aid students
in the translation process at a later stage. A similar process can be
seen when we observe the method of analysing either the product
or the process. Our goal is to improve the quality of translation.
This can be tangibly analysed quantitatively using the corpus. Work
with the corpus then feeds our introspection and gives rise to
improved qualitative assessment and analysis. The translator trainer
is therefore using corpus analysis as a direct feed for translator
training. The diagram shows two concurrent phenomena:

a) What is assessed
b) How it is analysed
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Figure 8: A Corpus Methodology for Analysing Translation

7. Comparing Parallel Texts Statistically

Thus, we are creating and then using corpus tools which will
enhance our assessment of the translation product and process. We
must bear in mind the close relationship between quantitative work
and our introspections and the value that each have in TQA. By taking
our quantitative analyses to a higher level, we are able to improve
our qualitative assessment. We can, for instance, look at the frequency
lists of parallel texts to give us some idea of the kind of lexis used by
our translators and how often certain vocabulary items are used.

Looking at individual texts, for example, allows us to find the
small and interesting idiosyncrasies of one translator. Time-
consuming work but necessary for the trainer when assessing a
piece of work. However, we can also batch translations together.
In this way we can see the behaviour and statistical patterning of a
large group of translators producing the same text. Figure 9 below
shows wordlists for both the source text and the batch translation
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wordlist (of all sixty translations). If we look at figure 9 we see that
the lexical equivalents swiat – world and rzeczywistosc – reality
are statistically similar across sixty students but if we take the word
wykrecony with a frequency of 0.39% we see that its most common
student equivalent, twisted, has a frequency of 0.59%. Taking into
account how statistically similar other equivalents are, for example
world or reality this may highlight a point of interest in the translation
process. May the students have over-used this English word? As it
happens, all the students used this equivalent. None of the
translations included synonyms like bizarre, weird etc. and the use
of twisted seems a little forced and is generally overused throughout
the text. These kinds of corpus clues allow us to make quicker
assumptions when assessing a translation.
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Figure 9: Comparing Frequency Lists (Text 1)

We can use this technique with all our texts, comparing the source
text with the sixty translations. The data from the second text (figure
10) with its sixty translations does not, at first glance, throw up any
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problems, although the text (a teenage magazine article) was
problematic for students. This may mean that the problem areas
are not lexical. A case, perhaps, of not seeing the forest for the
trees. We see no problems at the lexical level but problems may, in
fact, be occurring at higher levels, at the phrasal or sentence level.
As we can see, the corpus approach acts as a catalyst for
introspection, throwing up questions about the how and why of the
translation product and process.

Figure 10: Comparing Frequency Lists (Text 2)
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Looking at the third source text’s frequency list alongside the
frequency list of all its translations, we are able to see some
interesting points. We must remember that this kind of statistical
information gives us a quick look at what is going on in the texts and
can lead to deeper analysis later. If we look at figure 11, we see
that the English word, accountancy is used less frequently in the
translations than its equivalent, rachunkowosc, is used in the source
text. Why? The answer is clear when we look further down the list.
Some students decided to use the word accounting instead. Again
we have another example of the corpus giving us clues about the
translation patterns of a particular group of translators. By scanning
the frequency lists, we might also notice the translation techniques
employed by students. For example, the source language gives us
two synonymous words,  panstwo and kraj. The students have opted
to translate both these words using one English equivalent, country.
Only with corpus data can a translator trainer begin to make
suppositions about student work with such speed.



A Corpus methodology for analysing... 257

Figure11: Compring Frequency Lists (Text 3)

8. Comparing Translations with Native Language Corpora

Other ways in which we can analyse translations to help us with
assessing work is by comparing the statistics of translations vis-à-
vis two reference corpora and by undertaking an inter-genre
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comparison. If we look at figures 12 and 13 we see that the average
translation of the first source text has a very similar standardized
type/token ratio to the BNC Sampler, the average word length
however is somewhat higher. The second text has a higher Type/
Token ratio than the first text and we find that the type/token ratio
of the translations of the second text also increases. The average
word length of the second text is shorter as is the average word
length in the translation, which is interesting taking into consideration
the fact that these are two different languages. The third source
text sees a large drop in the Type/Token ratio and the average
translation also sees a drop below the Type/Token ratio of the BNC
Sampler. The average word length shows a sharp increase in the
third text and we see the same correlation in the average translation
of this text. Are these figures significant? We cannot always be
completely sure with statistics but this does give us is an idea that
native language interference could well be a problem and it is up to
the teacher to then move forward and investigate these kind of
results. We can compare statistics across genres to see if a particular
genre causes the translation to gravitate towards the source language
rather than the target culture by using reference corpora.

Figure 12: Comparing Translations with Reference Corpora
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Figure 13: Comparing Translations with Reference Corpora 2
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9. Comparing Individual Texts

As well as comparing the batch translations with reference
corpora, we can also compare the statistics of individual translations
with each other. For example, we can verify our introspections
about a particular translation by comparing it with another. We
might, for instance, wish to assess our ideas as to what the difference
between a good and inadequate translation is.

Figure 14: Comparing Individual Translations

We can select one text which we feel is above average and one
we feel is below average as in figure 14. By producing a wordlist
we can compare the number of words used in each text, the average
sentence length or the number of 1-letter, 2-letter words etc. We
can see that the better translation uses more words, contains more
sentences and has a higher sentence length. The poorer text uses a
marked percentage more simple 1-letter words (and strangely
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enough 7-letter words). The better translation uses a marked
percentage more 4- and 5-letter words. Again, does this tell us
anything significant? This method allows us to assess or re-assess
our assessments of a translation. In a sense, it gives us the evidence
to back up our ideas about the quality of a particular translation.

10. Conclusions and Future Work

A range of simple corpus methods have been put to use, methods
which not only aid the translator trainee in producing a translation
but also help the trainer assess the work of his/her students and the
techniques used by these students. We can:

a) Compare the source text against a batch of translations using
collocations,

i. Compare how one word is translated across the
wholegroup,
ii. Compare how phrases are translated across the
whole group,

a) Compare source and batch translation wordlists,
b) Compare source and batch translation wordlists with

reference corpora wordlists,
c) Compare wordlists of individual translations,
d) Compare statistics across genres
This work is supported by the addition of error tags to the corpus

allowing us to pinpoint problematic hotspots in the translations. The
corpus will eventually be fully annotated with error tags and positive
tags which will also highlight interesting translations of certain source
phrases or sentences. The translations have already been aligned
with the source texts to make life easier for the translator trainer.
We also plan to work on the alignment of the source texts with the
comparable texts using work already undertaken here in Lodz. With
these steps completed we hope to move on and produce a language-
independent concordancing tool for the translator which would allow
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us to view the concordance lists of source texts, comparable texts
and translations together on one screen.

When working with texts and the translation of these texts, TQA
is often based on the feelings of the professional translator trainer,
whether a translation is a very good interpretation of the source
text or not. It is often difficult to ascertain what exactly makes a
particular translation good. This approach allows the translator
trainer (or even the translation student) to quickly verify his/her
intuitions through corpus evidence. With additional translation
corpora and learner corpora being added to PELCRA as well as
further work which has already begun on error tagging, we hope to
create an invaluable resource and methodology which will help
translators not only working in Polish but in other languages. We
can then use these learner statistics to predict what might happen
when students work with other texts and in other languages. It is
our hope that work in learner translation corpora will be produced
in other languages so that translators might have a better idea of
the universal problems faced in translation much the same way
that learner corpora across the world are giving us ideas about the
universal problems of learners of foreign languages.
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